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YBOAHE HAITOMEHE

Ogaj, 19. o peny, OKpyTiu cTO, Ha KOME Cy Harle pedJIeKCHje U CaoMIITeHha Hala3a HCTPaKHBamba YCMEPEHH Ka
JIapOBHTHMAa, OPTaHMW30BaH je y JacT akajgemMuka bocubke u JoBana Bophesnha, Hammx yBakeHUX mpodecopa
KOjH Cy O]l IIpBOTa CKyna ca Hama, npyxajyhu Ham mpumep y nocBeheHocTH Tematuim kKojoM ce 0GaBuUMO,
CBECTPaHOM aHaJM30M HOBHX Hajla3a HallMX W HMHOCTPAaHMX HCTpaXkMBaya, rnmoMaxkyhm Ham na omabepemo
aKTyellHe MpobieMe 3a TUCKYCHjy Ha CKYNOBUMA U Jia Ae(DUHHIIEMO NHTamba KOjuMa OMCMO CBECTPAHO YJIa3UIIN
y cymTuHy (peHOMeHa JapoBuTocTd. Hamma capanma obenekeHa je v 3ajeIHIYKUM UCTPaKMBAYKHM MPOjeKTUMa
n objaBsbuBambeM MoHorpaduja o napoButnma. Hexuma cy npodecopu OWiM He3BaHMYHH MEHTOPH TP M3pau
IUcepTanyja, KOHCYITAaHTH y W3paJd MHCTPYMEHATa, a MEHH Cy W JaHac Mepa O30MIJBHOCTH HCTPaKUBAYKOT
MIPUCTYTIA ¥ HCTPAjHOCTH J1a C€ KOHCEKBEHTHO HMCITUTA MPOOJIEM M3 BHIIE YIJIOBA U KPUTHYKH carjiesiajy HalasH,
KaKo ce He OM MCTPaXWUBAJO paau HCTpaknuBama. OBO, M jOIII MHOTO TOTa, HAJIa3| CE€ Yy pasiio3uMa IITO j& OBaj
CKYT OpPTaHW30BaH Ca 3aXBaJTHOIINY HEemeHHM Inpodecopuma y dacT. JKeanmMo Ja M Ha OBaj HAYMH yKakeMo
MIOIITOBAlE M 3aXBAJIHOCT 3a CBE INTO HaM IMpodecopr HeceOMYHO MpyXkajy, 3a cI000Ty KOjOM CMO UM Ce
obpahanu y aunmemama, CHTYpHY MEHTOPCKY TOJPINKY Yy KOHCyJITalpjaMa W Owmio OW jomr ImyHO Tora Ja ce
HaOpaja, HO, Y OBOM ce 300pHHMKY Hanasze obOpahama yriemHmx capagHuka mpodecopa u Hpodecopuie u
BUXOBOT CTBapajalliTBa, T¢ he 0 BUXOBOM HAyYHOM JONPUHOCY Y TEKCTOBMMA KOjH cliele OWTH BHUILIE PEYH.
OBgzie, 32 yBOJI, CaMo HarjallaBamke M3pa3a BEJIMKOT MOUITOBAamka 32 HaAyYHE JIONPUHOCE TEMATUIIM KOjOM CMO ce
Ha OKPYIJIMM CTOJOBMMa OaBWJIM, AaKje NapOBHTHMAa, M 3a MEHTOPCKY IMOJPIIKY KojieraMa KOjU Cy Ha
UCTpaXXUBamby (eHOMEHA KPeaTHBHOCTH Y JAPOBUTOCTH PaJIHIIH.

Jlakne, mpBU 1e0 oBora 300pHHMKa pe3uMea CaApKH TEKCTOBEe IocBeheHe OCBPTY Ha HAy4YHH IONPUHOC U
CTBapaJlalliTBO akajeMuka bocwbke u akamemuka JoBana DBophesmnha, xoju he y cBedaHoM neny ckynma OWTH
CAOIIITEHN FHMa Y YacT, a Y IPYTOM [IeNly Cy pe3uMen 1o Kojuma he ce BOOUTH TUCKycHja Ha CKYILY.

Temarnka ckyma 3acHOBaHa je Ha TeIIKohama Ja ce jacHO Kake INTa, YCTBAapH, NPEACTaBjba KBAJIHUTET, Ha
pa3nnkama y MpHCTyNy AepHHHCAmY KBAIUTETa 00pa3oBama, 3a Koje Ou ce Morio pehu a cy BapujaHTE UCTOT
MIPUCTYTIa-carjielaBalbe KBAIWTETa NPEKO IUMEH3Mja, a HM3a OBOTa W Ha carjelaBamby MecTa aKTYeIHUX
MIPUCTYTIAa KBAJTUTETY 00pa3oBama, KOji YBOJE KyATYpy IpOBEpEe 3aCHOBAHE Ha CIIOJHAIIEH0j KOHTPOIHM HCXO0/a
KOja ¥MMa OCHOBa Y MEXaHHIHCTHYKO-TEXHHIMCTHYKM OpHjEHTHCAHUM BPEIHOCTUMA M IIOCTYIIMMA,
HOPMaTHBUCTHYKOj (GUI030(HjH U NEeJarkju U Ha Kpajy Ha EKOHOMCKO] JIOTHIM. AJITepHATUBA- COLUOKYITYpHE
U KPUTHYKE CTpyje y INeJaroruju, ykasyje Ha TO Jia je 3a pa3MaTpame NpoOiieMa KBaIMUTETa HE3a00MIIa3HO
YB&KHUTH jEIUHCTBEHOCT, ILIEJIOBUTOCT, pa3BOJHOCT, KOMIUIEKCHOCT, JMHAMHUYHOCT, KOHTEKCTYalHOCT W
HETPEIMBUANBOCT Kao TeMeJbHEe KapaKTepHUCHTKE 00pa3oBHHMX mHponeca. Hacympor Tome, cmatpa ce na je
KBaHTH(HUKAIMja yTpia MyT CTaHIApAU3AlMju Y K0joj ce maHac Beh cBe jacHWje BHIW OMACHOCT Ja C€ M3TyOH
CYIITHHA ¥ 3Ha4YeHE OHOTA IITO 3allPaBO TPAKUMO, IIITO HACTOJHUMO 11a ,,am3MepuMo‘‘. OBzIe ce 0TBapa CyIITHHCKO
MMUTakE KBAMTETA U CTaHAapAn3aIje y o0pa3oBamy Koje ce OJHOCH Ha IUTypaln3aM Kao OAPEIHHUITy BpeMeHa
y KOME JKHBHMO-TIOCTMOJIEPHY, Ha MEXaHW3ME€ KOjU MOTY Ja OJroBapajy OpOojHHM TIOapa3yMeBaHHM
MEPCIEKTHBAMA PA3IMYATHX TPyNa M IOjeNHAIa ca PazINYUTHM KOHTEKCTMMA W TOTJIECANMa Ha TO IITa je
KBJIATET. AKO HE MOXKeMO J0hHW 70 YHHBEp3aJaHOT ojapelera oBora IMmojMa, OHJA je THTamke KOJIUKO HEeroBO
CXBaTame OCTaje BE3aHO 3a KOHTEKCT, U JIa JIN y CXBaTame yJla3e M CBOjcTBA (peHOMEHa Kao IITO je 00pa3oBame
(KOMIIJIEKCHOCT, IMHAaMHUYHOCT, HEYXBaTHBOCT...), IITO OTBapa IIyT€BE Pa3IM4YATOM JeQHUHHUCAY MOojMa
KBaJIUTET y 00pa3oBamy, a ako He 3HAMO IITa je KBAINUTET, MaKO 3HaMO Ja je TO HEIITO IMOXEJbHO, OHJIa OBO
0oTBapa M MHTamEe CMHUCIa oipehuBama, AedUHNCAA KOHIENTAa KBAJUTETa YOIIITEe, Ma W y oOpazoBamy. 3a
TEMaTHKy CKyIa 3Ha4ajHoO je Ja y BpeMe MOCTMO/IEpHE M KOHCTPYKTHBHM3MA He M3riieia Hemoryhe rieaumre ja
ce KBAIUTET OOJIMKYje IpeMa JIMYHUM HamepaMa M Mepama, Te OH HHje HeKa ojpeljeHa CymTHHA HEro OHO HITO
MH y HeMy BUAMMO, TaKO Ja TOKYIIaju oApehnBama MojMa KBAIUTET HE YCIIEBajy Ja ce‘Hoce ca HmeroBOM
HeyxBatuBoihy, HemposupHomihy, cy0jekTuBHOINy, Koja ce Ha Kpajy cMaTpa HEeroBOM HWHXEPEHTHOM
KapakTepHCTUKOM. Tako, MOTJI0 OM ce M3 OBOTa yIjla cMaTpaTd Ja akTyelHa eBalyaTHBHA HCTPAKHBAbA
KBaJuTeTa y 00pa3oBamy BHIIE TOBOPE O HCTPYMEHTHMA KOjUMa Ce KBAJIUTET MPOICHYje W CXBaTalbuMa H
HamepaMma OHHX KOjU Cy Te HHCTPYMEHTE KpPEHpalli, HETO O CAaMOM KBAJIUTETY, IITO je Y carjiacjy ca CXBaTlhUMa
0 KOHTEKCTy IPOMEHE MapagurmMe Kpo3 KOjy MocMaTpaMo CBET-OHO IITO ITOCMAaTpaMo HHje MPHpOoa caMa, Hero
NpUpoJia KOjy MOXXEMO Ca3HaTH METOIOM HMCIHMTHBAKAa KOjy CMO M3a0pajd, IITO MOXKE BOJWTH TOME Ja CBOjE
BpeqHOCTH cMaTpamo yHuBep3anHuM (Kampa,1998). A, u3 yriia gapoBUTHX NMUTamke KBAJUTETa y 00pa3oBamy
3aMpe M y cXBaTama o0pa3oBama Kao MOACTHIAMma pa3Boja M jadyame MOjeAnHala, WHIMBHAYATHH Pa3Boj -
nHIMBHAyalrjy. 1 n3 oBora yria mokymaju aa ce y oOpa3oBHUM CTaHAApIUMa YjeAWHH WHIUBHIYaJIHO, Y
NPUHIONIY HHUKaJa (UHAIM3MPaHO ca OMIITHM, peAylUpaHHM Ha HajBaXHHjE, HA 3ajeHUYKO, U MCTOBPEMEHO
(MHATHO W YHOPEAWBO YHMHH CYIPOTHOCT CjeIHIbea y jemHoM mojMy. Ca TMo3uiija TapuBUTHX OBO j€ jOII
jacHUje BUIJHHBO.
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AKTYeJTHH TIPUCTYIH y KOjUMa c€ KOMITETEHIMje AeUHHUITY Ka0 KOTHUTHBHE CIIOCOOHOCTH W BEIITHHE KOjUMa
TIOjEIMHIIN PACTIONAXY WIA UX MOTY Hay9IHTH Kako OW pemmin oapelere mpobieme, ka0 U MOTHBAIH]CKE U Jp.
CITOCOOHOCTH KOjUMa aJeKBAaTHO OJroBapajy Ha TPOMEHJbHBE CHUTYyalldje W3jenHadyjy KOMIICTCHIHje H
CITOCOOHOCTH, T€ C€ Ha OBaj HAYMH I0jaM KOMIIETeHIHja OKkpehe Ka KOTHUTHWBHO] MPUPOAW KOMIICTCHIIH]a.
Ocrane cTpaHe KoMIleTeHIMja (TIpeIMETHE, COIMjaHe, TEPCOHANHE W JAp.) CY, YIJIABHOM, 3allOCTaBJhCHE.
OyHKIMOHANHA TEePCIeKTHBa OOPa30BHHUX CTaHAapJa M KOMIeTeHIuja cxBaheHa Kao CTaHAapau MIKOJICKOT
mocturayha He MOTy OMTH areHCH LEJIOBUTOT 00pa3oBama JHMYHOCTH, jep oOpa3oBame per definitionem 3Ha4n
caMo00pa30oBame, 3a MTa JAPOBHUTHU NOCEAY]Y U TOTCHIIMjaT U KOMIICTCHIIH]Y, H OJTHOCU CC Ha WHIUBUAYAIUTET
MOjeTUHIIA KA0 TAaKBOT, Tj. HA KETOB KapaKTep, MHOTOCTPYKOCT HHTEPECca U CKIIOHOCTH, HA FbeTOBY KPEATHBHOCT,
CaMOCTaJIHOCT, ONXoheme ¢ IpyrumMa, crocoOHOCT caMOCTaltHOr cyhema m omryduBama uth. OOpa3oBHU
CTaHIApIH Y CMHCITY oOaBe3yjylhie, HHIUBUIYaTHEe pa3BojHE HOPME MPOTUBYPEUE IMPUPOIU TpoIieca 00pa3oBarmba
JIapOBHTHX, a Kao Mepuiia (pa3Boja JTUIHOCTH) OHU HEMajy CMHUCIA, jep ocoba Kao HHIUBUIYATUTET MOXKE OUTH
jeanHo cama cebu Mmepmio. Tako Ja cxBatame 00pa3oBama JApPOBHTHX, Kao pe3ysiTaTa CaMOAKTUBHOCTH U
WHIUBHYAHOT IPUIKMCUBAaKa 3Ha4YeHa M CMHucia (CTBapuMa, MojaBaMa, JbyJMMa, CBETY), HE MOXe Ja
npuxBatu "w3na3" (output/outcom) MepeH TecTOBMMa TOCTUTHyha Kao cBoje momere. TakBe Mepe HCXoaa
MpPE/CTaB/bajy CamMoO MYHKTYallHO Mepeme ycrexa, Mpolecd U JWHAMHUKA (&M W JpamaTHKa) CTULama U
pa3BHjama CIIOCOOHOCTH, CTaBOBa (IprKama) U ymeha octajy y cenmu. O0pa3oBame TapOBUTHX je, Y MeAaroKoj
MIEpPCIIEKTHBH, BHIIE OJ (TEXHOJIOIIKE) CIIOCOOHOCTH YCIIEIIHOT pellaBama MpobieMa, OJHOCHO 00jeKTHBHOM
Mepemy HHje CUTypHO aa he OMTH JOCTyNHA CyIITHHA NEJaroliKor JIeJIOBama, jep HHje YBEK CHI'YpHO Jia je
OHUM IITO je YTBphEHO HapoBHTH IoCTHrao cBoj MakcumyM. Omnydyjyhe y oOpa3oBHOM Ipolecy TapOBUTHX
UIaK OcTaje BaH O0jEKTUBHOT Meperma M CIIOJbHE KOHTposie. Tako &a cTaHmapAu HHCY WHCTPYMCHTH KOjU OH
Oy y QyHKIUjU IIpolieca HHANBUAYaIHje JapoBUTUX. Tpedano Ou 3aTo Aa ce eICMEHTH KOHIETITa 00pa30BHIX
CTaHJap/a MPOMHUCIIC Ha HOBUM OCHOBaMa U Ja C€ MOHOBO carjie/ia MeIarolika nmepcrekTuBa o0pa3oBama, Ja ce
030MJPHO KPUTHYKH DPa3MOTPH OKCHMOPOHCKAa OCHOBa "00Opa3oBHMX cTaHmapia' He Aa OW ce OHM CacBUM
oxbaIuy, HeTO Jla ce CTaHAApIu Koju ce GoKycupajy Ha mocturayha (OyTIyT-mapagurma) carjieqajy He camo
U3 yria eKOHOMCKO-()YHKIIMOHAIMCTUYKOT HHCTPYMEHTa KOHTpOJIe e(pHMKACHOCTH CHUCTEMa, HEroO Jla UM Ce jaue
HarjlacH TIelarollika MepCreKTHBa, Koja je, Kako caja CTBapu CToje, 3aHeMapeHa. [[MibeBHM MOCTH3ama
W3BAaHPEIHOCTH JAPOBUTHUX Cy HMHIMBUAYaIHA W y TOjeIMHAYHUM aKTHOTONMMMa ce mpensubajy 3a nasbu
ojeIMHAaYHU pa3Boj. OpraHu3anroHe CTPYKTypHE poMeHe 00pa3oBHUX pedopmu y CpOHju HUCY CYIITHHCKE U
HE WY Ka KYJITYpU KBAJIUTETA Y KOjOj j¢ JOMHUHATHO MECTO MOJCTHIAIC ayTOHOMIjE yUekha U pa3Boja y Ko0joj
Ou CBOje MECTO HAILIM U JAapoBUTH. [I0TpeOHM Cy HOBH MENATOIIKH W TUAAKTHIKU HUMITyiacH. Tako Ja je nusb
CKyma Ja JOTpUHECE pPAacBeT/hbaBaly MUTAma (PCHOMECHA KBAIHMTETa 00pa3oBama U3 YIiia MOCEOHOCTH KOjy
o3HauaBa ()EHOMECH JapOBHTOCTH. YTIPaBJhbalkhe KBAIUTCTOM 00pa3oBama y MPEA3aKy je CTpaTeruja OAp KHBOT
pa3Boja M YCIIOBJBCHO yCIOBHMAa BUCOKOKOMIIETUTHBHOT TIOOANHOT TpxKuinTa. OIp>KUBU Pa3Boj MOJIpa3yMeBa
yIpaBibakhe KOje ce He 3aapKaBa Ha aJaNTUBHUM OJATOBOPHMAa OKpPYXKEHY, HEro HWHOBATHBHOCT pa3Boja
mo/ipazymMeBa KoMIleTeHIje Mel)y Kojuma moceOHO MECTO TpHUTaja CIIPEMHOCTH 33 TIPOMEHE, JaKiie MPUCYCTBO
BHCOKO pa3BHjeHe (IEKCUOMITHOCTH, KPETUBHOT W HEAOTMATCKOT MHIIJBEHha, CIOCOOHOCT IPUXBaTambha
IUTypajUTeTa HJeja, TOJepHCamha HEU3BECHOCTH Y KOTHUTHBOM CMHCIY, @ y KOHATMBHOM HHHIIHjaTUBHOCT,
WHOBATUBHOCT M CIIPEMHOCT 3a Mpey3uMare pusuka. [lutama (peHoMeHa KBaUTETa 00pa3oBarba JapOBUTHX U3
MMOMEHYTUX acrekaTa y JUHAMHUYHUM TOKOBHMa CaBpEeMEHHUX KpeTama J00Wjajy mocebaH 3Hadaj moceOHomhy
JTAPOBUTOCTH M FH-CHUM JPYIITBCHUM 3HauyajeM. [loMmeHyTOM muiby mompunehe carieaBame MUTamba Koja ce Ha
JMUPEKTaH WM WHAUPEKTTAH HAYMH JOTHYY Y CAOMIITCHhUMa Ha CKYITy, a OJHOCE ce Ha cieaehe:

- JlapoBuTH U yIIpaBibambe KBaJUTETOM BUCOKOIIKOJICKE HACTABE.

- JlapoBHUTH U aKTyeITHH IPUCTYIH (CHOMCHY KBaJUTETa, 3aCHOBAHHU HA CIIOJBAIEH0] KOHTPOJIM UCXO0/a
(MEXaHUIIUCTHYKO-TCXHUIIMCTUYKA OpHjCHTAIlMja W CKOHOMCKa JIOTMKA), Kao W alTepHAaTHBa
3arOBOPHUKA COLMOKYJITYpPHE M KPHUTHUYKE CTpyje Yy MEAaroruju, Koja MHCUCTHPA HA YBaXKaBamby
CYIITHHCKUX KapakTepucuTtka (eHomeHa oOpa3oBama (jeIUHCTBEHOCT, IIEJIOBUTOCT, Pa3BOjHOCT,
KOMIUIEKCHOCT, TUHAMHYHOCT, KOHTEKCTYaITHOCT, HENPEABUANBOCT...).

- JapoBTHH ¥ KBaJHTET BHUCOKOIIKOJCKE HACTABE CarjieflaBaH BPEJHOBAEM HHUBOA OCBAPEHOCTH
CYIITHUHCKHX WHJAMKATOpa KOjU C€ OJHOCE Ha: CaBJIaJaHOCT CTYIHjCKUX IMPOrpaMa, OCTBapeHOCT
COTICTBEHOT Pa3Boja, YCKIal)eHOCT JIUTHOT CHCTEMa BPEAHOCTH ca JTOOPOOHUTH APYIITBEHOT HANPETKA,
OCIOCOOJBEHOCT 32 MPAaKTUYHY MPUMEHHY HAaydeHOT, OCIOCOOJbEHOCT 3a CaMoydeme H
0CIOCO0JHEHOCT 32 HHOBATHBHOCT.

- JlapoBuTH U yrpaBihbame IPOMEHAMA U3 YIIa OJIPKUBOT pa3Boja.

- KBamuter crynuja qapoBHTHUX W3 yriia WHTCHIMja BOIOKCKOT Tpolieca; YCMEPEHOCT CTPYKTYPHUX
IpOMEHa Ha KOXEPEHTHOCT E€BPOIICKOT" BUCOKOIIKOJICKOT 00pa30BHOT IIPOCTOPA.

- Teopujcke ocHOBE 3a onpeluBame CYIITHHE KBaJUTETa 00pa30oBama JapOBUTHX.

- [Noumame KBalUTETa 00pa30Bamka JAPOBUTHX; PA3IMUIUTOCT MPUCTYMA Y AeDUHHCABY, Ka0 MOCICANIA
JPYLITBEHO-UHTEPECHHUX (pparMeHTalnja, KBATUTET Kao JECKPUIITHBHYU WM HOPMATHBHH T0jaM.
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- PasmuunTa cxBartama KBaJIMTETa: KBAJIHTET KAao aTpuOyT y yKeM WM IIHPEM CMUCTY; Kao CTEICH
W3BPCHOCTH; Ka0 Mepa BPETHOCTH, Ka0 M3paKEHOCT HUBOA OCTBAPEHOCTH ITMJba M KBAJHUTET Ka0 Mepa
OCTBapHBama CTaHAapla; MYJITHANMEH3HOHAIHOCT, KOja jé Y OCHOBH KOMIUIEKCHHOCTH, YCIIOBJHEHE
OpojHUM (aKkTOpUMa ¥ BPUXOBOM HCITPEIUICTAHOIINY Ha WHAUBUAYATHO] U COLIM]jaTHOj PaBHH.

- Koja obenexxja mHAMKAaTOpa KBAJIUTETa CE MOTY CMAaTapTH TOY3JaHW WHIWKATOPH 3a PEJICBAHTHY
eBajyallijy KBajJuTeTa o0pa3oBama JapOBUTHX?

- JlapoBUTH W pa3TMYUTH NPUCTYNH carjielaBamy KBAaJWTETa, yCIOB/EHH OpPOjHMM IMMEH3HMjaMa U
pa3nuKaMa y HadyMHHMa carjielaBama, Kao Mocjeunama pasiika y TEOpHjCKIM MOJIa3nIITHMa Koja Cy
y ocHOBH (poKycHpama Ha oJpeleHe TMMeH3Hje KBaIUTeTa 00pa3oBama.

- WHnukatopn  KBajJHMTETa BHCOKOIIKOJCKOT 00Opa3oBama ITapoOBUTHX M3 yIVia  JIONIPHHOCA
BHCOKOIIKOJICKE HacTaBe OCTBAPHMBAaIbY EMaHIMIIATOPHUX MOTEHIMjaa (MIOTIYHH]EM caMOONaXamy U
camopedIeKkCHBHOM, CaMOBONEHOM yUemy Koje O Tpebasto 1a ocurypa ciiodbo1y ejaoBama JIHTHOCTH
o y30py Ha caBpeMmeHe Gpuiro3odcke TUCKyCHje Koje BOJIe Ka CTBapamy KOMIIETEHITH]ja OYCKHBAHUX Y
CaBPEMEHOM PAIHOM U JAPYIITBEHOM KOHTEKCTY).

- Ksanurer oOpa3oBama TapoBHTHX U caBpeMeHa (uiio3oduja oOpa3oBama.

- JlapoBHUTH 1 HHANKATOPH €MaHIMIIATOPHHUX TTOTEHIIHjalla, Kao eleMeHaTa KBaJIUTeTa 00pa3oBama.

- . KynTypa yaema“, ka0 MHINKAaTOp KBAINTETa BUCOKOIIKOJICKOT 00pa3oBama TapOBUTHX CTyJeHATA.

- JapoButnu u cranaapau y o0pazoBamy.

- [Ipobnemu eBanmyanyje KBaJIUTETa  JAPOBUTH.

- [Tojam xBanmTeTa 0O6pa3oBama AaPOBUTUX

- OO0pa3oBHU CTaHIApAY M AyTOHOMH]ja y4ema U pa3Boja.

- JapoButn y HeonuOepanu3anuji 1 HOBOj 00pa30BHOj MapajanurMH.

- JapoButn y T1700aHUM JpYIITBEHUM IPOMEHaM-OOpa30BHM CTaHAApIU-yjeHAYaBambe CHCTEMa
o0Opa3oBama- HHUBEIHCAIE HAIMOHANHUX W JIOKATHHX OOpa30BHHUX KapaKTEpPHCTHKA W KBaJUTETa
aKaJIeMCKHX 3ajeIHHIIA.

- PasmuuuTocT nermTmMuTeTa KBajmMTeTa oOpasoBama ((QYHKIMOHAIHH MPUCTYIH, XYMAaHHCTHYKH
MIPUCTYTIN).

- JlapoBUTH U PEKOHCTPYKIHja 00pa30Bama- OCHUTYpame NPIUINBA ,,JbYICKOT KamHuTaja™ 3a TPIKHIITE
pana.

- HapoButn u HeonmbepanHa JoTHMKa y o0Opa3oBamy-MoryhHocT ciiobogHOr u300pa mOjeAnHIA
(c710060THO TPIKUILTE-TIPABO HAa KBATUTETHO 00pa30Bame-KOHIENT KOMIICTECHIIN]a).

- [JapoButnu u cBpxa odpa3oBama gaHac (Jlucadoncka crpareruja 2000.).

- JlapoBUTH M KBAJIUTET BUCOKOIIKOJICKE HACTABE.

- Kganurer o6pa3oBama: HOBa 00pa30BHA TapaurMa 1 JapoBUTH.

- JlapoBHTH M KBAJIHTET CTYHja Y CTPYKTYpHO] peopmMu BHCOKOT 00pazoBama.

- MoHUTOPHHT ¥ eBadyallja paja y BacHHTHO-OOPa30BHHM YCTaHOBaMa y NHJBY OCHAXHBAmba
KBaJINTETa 00pa3oBama JapOBUTHX.

- KBanureTrHo oOpazoBame JapoOBUTE JEIe: CTpaTeTHje paa.

Ha ckymy ydectByje 93 wuctpaxumBadua u3 8 3emaba (CrmoBeHuje, XpBaTcke, bocHe m XepleroBuHe,
Makenonwnje, Pymynnje, Pycuje, Earnecke, Cp6uje), Te ce odekyje na he ce y IUCKyCHju HEKa Ol OTBOPEHUX
NIUTakba Pa3jacHATH, Kao u 1a he OMTH carjielaHd HOBH YIJIOBH (peHOMEHa KBaJMTETa 00pa3oBama JapOBHUTHX,
Tj. 1a he ce OTBOPUTH HOBa NMUTamka 32 HEKa HOBA HCTPA)KMBamba M THME JIOTIPUHETH 00JbeM pa3yMeBamby IMHUTamba
WHIUKAaTopa IMOCTUrHyha W3BaHPEIHOCTH, WM JOKJIE HJIE HW3BAaHPEJHOCT IIOje[MHana, Ja JH IOCToje
KPHUTEPHjYMH 3a M3BaHPEAHOCT, Jla M UX je Moryhe ofpenuTH, Win Aa Ju UX je moTpeOHo oxpehuBarw, dak,
npeasubaTH, MOCEOHO W3 yrila CTaHAapia W MOCTH3ama MHAWBUIyaHE H3BAHPEAHOCTH M ayTOHOMH]E yUeHa U
pa3Boja 1apOBUTHX.

I'posnmanka I'ojkoB

INTRODUCTORY REMARKS

The current conference, i.e. 19™ Round Table, presenting our reflections and papers dealing with the gifted, is
organized in the honour of the academicians Bosiljka and Jovan Djordjevic, our acknowledged professors who
have been with us since our initial gathering, being our role models in their dedication to the phenomenon we are
dealing with, due to their versatile and interdisciplinary analysis of recent findings of researchers both from
Serbia and abroad, helping us choose current problems for our discussions and define issues comprehensively
getting into the very essence of giftedness phenomenon. Our cooperation has been marked by common research
projects and publication of monograph books on giftedness. To some of us the professors were unofficial
mentors when we were writing our doctoral dissertations, consultants in our efforts to design research
instruments, and for me they have to the very present day been the proper measure of research approach
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seriousness and persistence in their efforts to consequently examine the problem from a number of angles and
critically consider the findings, so that we would not conduct research for the sake of the research. This and
many other reasons have driven us organize the conference in the honour of our dear professors, showing our
gratitude and appreciation. Our intention is to show our respect and gratefulness for what they have been
generously giving us, for the freedom we felt when approaching them with our dilemmas, certain mentoring
support in consultations and many, many more... As a result, the Book of Abstracts contains the papers written
by the acknowledged associates of both professors and their contribution will be well described in the papers that
follow. At this point, only as an introductory remark, we would just like to emphasize our great respect for
scientific contributions to the subject matter we have been dealing with at our round tables, i.e. the gifted, as well
as for their mentor support to the colleagues who have conducted research on creativity and giftedness
phenomena.

So, the first part of the Book of Abstracts contains the texts dedicated to the scientific contribution and creativity
of the academicians Bosiljka and Jovan Djordjevic which will be presented in the ceremony organized in their
honour and the second part consists of the abstracts of papers to be presented in conference discussions.

The theme of the conference is grounded on the difficulties to unambiguously express what quality is, on the
differences existing in the approaches to defining of education quality, for which it could be said that these are
nothing more but the variants of the same approach - consideration of quality according to dimensions, and
behind this consideration of the place of current approaches to quality of education, which have introduced
assessment culture grounded on the external control of the outcomes relying on mechanicistic-technicistic
oriented values and procedures, normative philosophy and pedagogy and, finally, on economic logics. The
alternative to this has been advocated by the representatives of socio-cultural and critical movement within
pedagogy, who have pointed out that in order to consider the problem of quality it is necessary to bear in mind
uniqueness, comprehensiveness, development, complexity, dynamics, context and unpredictability as
fundamental characteristics of educational process. Opposite to this, it is considered that quantification has
opened a way to standardization in which it is nowadays possible to more clearly see the danger of loosing the
essence and the meaning of what we are actually looking for, what we are trying to “measure”. At this point a
crucial question is raised, i.e. the issue of quality and standardization in education referring to pluralism as a
determinant of the time we live in — i.e. postmodernism, involving mechanisms which may be suitable for
numerous perspectives of various groups and individuals within different contexts and with versatile views on
what quality is. . If it is not possible to reach a universal determination of the notion, its understanding remains to
a great extent dependant on the context, further involving the features of education phenomenon (complexity,
dynamics, impossibility to grasp it...), opening up possibilities to differently define the term of quality in
education; and if we do not know what quality is, even though we know that it is something desirable, is there
any sense in determining and defining the concept of quality in general, as well as in education. For the subject
matter to be dealt with in the conference it is rather significant that in the time of postmodernism and
constructivism it does not seem impossible for quality to be shaped according to personal intentions and
measures, thus ceasing to be a determined essence, but it rather becomes what we see in it; as a consequence, the
attempts to establish the notion of quality fail to “deal with” its elusiveness, opacity, subjectivism, which are
ultimately considered its inherent characteristics. Therefore it is today considered that the current evaluative
research on quality in education talks more about the instruments evaluating quality and standpoints and
intentions of those who have created these instruments than quality itself, which is in accordance to beliefs in the
context or paradigm shift through which the world is observed — what we observe is not nature itself, but the
nature we can learn abut according to the research method we have chosen, which can lead to a conclusion that
we consider our own values universal (Kapra, 1998). From the angle of the gifted, issue of quality in education
interferes with understanding of education as a drive of development and empowering of an individual, i.e.
individual development — individuation. What follows behind such an angle refers to the attempts to unite the
individual in educational standards, actually never finalized with final, reduced to the most important, with the
common, at the same time final and comparable. The opposite of unification in a single term is considered an
oxymoron. From the positions of the gifted this is even more evident.

According to current approaches, within which competencies are defined as cognitive abilities and skills
individuals have or can learn in order to solve certain problems, as well as motivational and other skills they use
to adequately respond to changing situations, competencies and abilities are made equal, thus turning the notion
of competencies towards cognitive nature of competencies. Other features of competencies (object, social,
personal, etc) have mostly been neglected. Functional perspective of educational standards and competencies
understood as the standards of school achievement cannot be agents of comprehensive education of a
personality, having in mind that education per definitionem means self-education and a ma owns both potential
and competence for it, referring to individuality of a man as such, i.e. his/her character, multiplicity of interests
and inclinations, his creativity, independence, interactions with others, ability to independently make judgements
and decisions etc. Educational standards in the sense of obligatory, individual developmental norm contradict the
nature of the process of education, while as measures (of personality development) they do not make sense, since
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a person as individuality can only be its own measure. So that understanding of gifted education, as a result of
self-activity and individual ascribing meanings and senses (to things, phenomena, people, the world), cannot
accept “output” measured according to achievement tests as its reaches. Such measures are nothing more but
punctual measuring of success, while processes and dynamics (as well as the drama) of acquiring and developing
abilities, attitudes (standpoints) and skills remain in the shadow. In the perspective of pedagogy, gifted education
is more than (technological) ability to successfully solve problems; in other words, it is not certain that the
essence of pedagogic action will be available to objective measuring, having in mind that it is not certain that a
student has reached his/her maximum through what has been established. Nevertheless, what is decisive in
educational process remains beyond objective measuring and extrinsic control, so that some are right to suspect
that educational standards can be transformed — as opposite to the proclaimed ideas — into the means of giving up
of the reform of education, having in mind that they are not an instrument which would be in the function of the
process of individuation of the gifted. Therefore the elements of the concept of educational standards should be
thought over, pedagogical perspective of education should be reconsidered and the oxymoron grounds of
“education standards” should be seriously critically reflected on, not in order to completely reject them, but for
the standards focusing on achievement (output-paradigm) to be considered not only from the standpoint of
economically-functionalistic instrument of control of the efficacy of the system, but to put more emphasis within
them on pedagogical perspective, which as it seems for the time being remains neglected. The aims of reaching
excellence are individual and in certain actiotopes they are foreseen for further individual development.
Organizational structures of changes introduced by educational reforms in Serbia are not essential and they do
not lead to quality culture within which dominant place belongs to encouragement of the autonomy of learning
and development where the gifted could also find their place. What we need are new pedagogic and didactic
impulses. As a consequence, the aim of the conference is to contribute to the elucidation of the issue of education
quality phenomenon from the angle of excellence marking giftedness phenomenon. Education quality
management permeates the strategies of sustainable development and it is conditioned by highly competitive
global market. Sustainable development implies management which does not remain at the level of adaptive
responses to the setting; it is rather that innovativeness of development implicitly involves competencies with
special place belonging to readiness to change, i.e. presence of highly developed flexibility, creative and non-
dogmatic thinking, ability to accept pluralism of ideas, tolerance for uncertainty in cognitive sense and in
conative sense showing initiative, innovativeness, risk-taking readiness. The issues of the phenomenon of quality
of gifted education according to the mentioned aspects in dynamic currents of contemporary movements have
gained special importance through uniqueness of giftedness and its social significance. What will contribute to
reaching the mentioned aim is consideration of the issues which are either directly or indirectly dealt with in the
papers to be presented at the conference, referring to the following:

- the gifted and higher education quality management;

- the gifted and the current approaches to the phenomenon of quality, grounded on external
control of outcomes (mechanicistic-technicistic orientation and economical logics) as well as
the alternative offered by the advocates for socio-cultural and critical current in pedagogy,
insisting on respect for essential characteristics of the phenomenon of education (uniqueness,
comprehensiveness, development, complexity, dynamics, context, unpredictability);

- the gifted and higher education teaching quality considered according to the assessments of the
level of realization of essential indicators referring to the following: the level study programs
have been mastered, self-development, the harmony between one’s own value system and
welfare of social progress, being trained for practical application of what has been learnt, being
equipped for independent learning and innovativeness;

- the gifted and change management from the angle of sustainable development;

- quality of studies of the gifted from the angle of intentions of the Bologna process: orientation
towards structural changes, leading to coherence of common European higher education space;

- theoretical grounds for determining the essence of gifted education quality;

- understanding of gifted education quality; variety of approaches to defining it, as a
consequence of social-interest fragmentations, quality as descriptive or normative notion;

- different views on quality: quality as an attribute in narrower and broader sense; as a level of
excellence; as a measure of values; as expression of the level to which aims have been reached
and quality as a measure of meeting standards; multidimensionality, permeating complexity,
conditioned by numerous factors and them being interwoven at individual and social level;

- Which features of quality indicators can be considered reliable for relevant evaluation of gifted
education quality?

- the gifted and different approaches to dealing with quality, conditioned by numerous
dimensions and differences in the ways it is considered, as consequences of the differences in
theoretical frameworks focusing on certain dimensions of education quality;
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indicators of quality of higher education of the gifted from the angle of contribution higher
education teaching has to give to realization of emancipatory potentials (more complete self-
observation and self-reflective, self-managed learning which should ensure freedom of
person’s actions according to the models of contemporary philosophical discussions leading
towards creation of competencies expected in modern labour and social context);

quality of gifted education and modern philosophy of education;

the gifted and indicators of emancipatory potentials, as elements of education quality;

“culture of learning” as an indicator of quality of higher education of gifted students;

the gifted and educational standards;

problems of evaluation of quality and the gifted;

the notion of quality of gifted education;

educational standards and autonomy of learning and development;

the gifted in neo-liberalization in new education paradigm;

the gifted in global social changes — standards in education — harmonization of education
system — levelling of national and local educational characteristics and quality of academic
communities;

diversity of legitimacy of education quality (functional approaches, humanistic approaches);
the gifted and reconstruction of education — provision of “human capital “ for the labour
market;

the gifted and neo-liberal logics in education — possibilities of free choice of an individual (free
market — right to high quality education — the concept of competencies);

the gifted and the purpose of education today (Lisbon strategy, 2000);

the gifted and higher education teaching quality;

quality of education: new education paradigm and the gifted;

the gifted and quality of studies within the structural higher education reform;

monitoring and evaluation of work in upbringing-educational institutions with the aim to
empower gifted education quality;

high quality of education of gifted children: work strategies.

Conference participants are 93 researchers from 8 countries (Slovenia, Croatia, Bosnia and Herzegovina,
Macedonia, Romania, Russia, England and Serbia); thus, it is expected for a discussion to illuminate certain
open questions, considering new angles of the phenomenon of quality of gifted education, as well as to open new
questions leading to new studies which will contribute to better understanding of the matter of indicators of
excellence, or the reaches of individual’s excellence, the issue of excellence criteria, i.e. is it possible to
determine them, or is it necessary to determine, or even anticipate them, especially from the standpoint of
standards and reaching of individual excellence and autonomy of learning and development of the gifted.

Grozdanka Gojkov

15



U CAST AKADEMICIMA BOSILJKI I JOVANU PORPEVICU

AKADEMIK BOSILJKA PORPEVIC - ISTAKNUTI NAUCNIK I PROSVETNI RADNIK

Izuzetan je uspeh Visoke Skole strukovnih studija za vaspitate »Mihailo Palov« u VrScu, direktorke —
akademika Grozdanke Gojkov, nastavnika i sardnika, kao i Grada VrSca, Sto ve¢ devetnaesti put organizuju
naucni skup posvecen darovitim ucenicima i $to okupljaju veliki broj stru¢njaka iz zemlje i inostranstva. To
zasluZuje druStvenu, stru¢nu i nau¢nu podrsku i priznanje ucesnika skupa, ali i Sire zajednice.

Dodatna je vrednost ovoga skupa $to je posvecen istaknutim i zasluZnim naucnim i prosvetnim radnicima,
akademicima Bosiljki Pordevi¢ i Jovanu Pordevicu i §to, i na ovaj nacin, izraZavamo puno postovanje prema
njihovim delima i prema njima kao dobrim i vrednim ljudima koji su &itav Zivot posvetili vaspitanju i
obrazovanju mladih. To ¢inimo uvereni da samo ljudi koji poStuju dela prethodnika i starijih kolega mogu ta dela
da nastave i da za svoja vredna ostvarenja zasluZe poStovanje mladih.

Imam posebnu cast i veliko zadovoljstvo §to mogu da govorim o istaknutom prosvetnom radniku, akademiku
Bosiljki Pordevi¢. Kao redovni ucesnik ovih stru¢nih i naucnih susreta, dr Bosiljka Pordevi¢ je i jedan od
utemeljivaca proucavanja darovitih ucenika kod nas. Otuda je njen istraZivacki rad na ovom planu Siroko poznat,
posebno ucesnicima ovoga skupa. Ovo je moZda najznacajnije, ali ne i jedino, podrucje obrazovanja kojim se dr
Bosiljka Pordevi¢ uspesno bavila.

Siroka, raznovrsna i rezultatima bogata je prosvetna i kulturna delatnost dr Bosiljke Pordevi¢. Zato nije moguce
u ovom kratkom obraéanju da se potpuno prikaZe njen stvaralacki Zivot, koji je i u poodmaklim godinama
ispunjen radoznalos¢u, kreativnim i produktivnim radom i podsticajnim i srda¢nim odnosom prema ljudima.

Dr Bosiljka Pordevi¢ je presla Zivotni i profesionalni put i uloge: od uciteljice seoskih $kola, vaspitaCice
jugoslovenske ratne siro¢adi u Bugarskoj, 1945. godine, studentkinje filozofije, pedagogije i psihologije na
Filozofskom fakultetu u Beogradu i asistentkinje na predmetu opsta psihologija, prosvetnog inspektora i
savetnika za osnovne Skole i psiholoSko-pedagosku sluzbu, savetnika u Saveznom zavodu za proucavanje
Skolskih i prosvetnih pitanja, $kolskog psihologa u osnovnoj §koli, do doktora psiholoskih nauka i viSeg nau¢nog
savetnika u Institutu za pedagoska istraZivanja u Beogradu. Za svoj celokupni doprinos razvoju obrazovanja i
naucnoistraZivakog rada, za svoje brojne knjige i ¢lanke, uc¢es$ée na velikom broju stru¢nih i nau¢nih skupova u
zemlji i inostranstvu, za svoju prosvetnu i kulturnu delatnost, izabrana je za redovnog ¢lana Srpske akademije
obrazovanja. To su dokazi da je Bosiljka Pordevi¢ ostvarila veliki Zivotni i profesionalni uspeh. Ali, dr Bosiljka
DPordevi¢ je i danas zadrzala prirodnu radoznalost i zadovoljstvo u stru¢nom i nau¢nom stvaralastvu. Sve ovo
svedoci o izuzetnom prosvetnom pregaocu i samoostvarenoj li¢nosti koja je stekla opste postovanje i predstavlja
uzor posvecéenosti radu, stvaralastvu i podsticajnim odnosima sa ljudima.

Rezultati stru¢nog i naucnog rada dr Bosiljke Pordevi¢ objavljeni su u 16 knjiga i u viSe od 100 c¢lanaka,
saopsteni u velikom broju javnih predavanja i rasprava, na stru¢nim seminarima i nau¢nim konferencijama u
zemlji i inostranstvu. Zato, umesto detaljnog prikaza prosvetnokulturnog i nau¢nog rada dr Bosiljke Pordevié,
ogranici¢u se na egzemplarni prikaz samo nekih radova, svestan da to nece dati pravi utisak o Sirini i celovitosti
problema koje je Bosiljka Pordevi¢ proucavala.

Dr Bosiljka Pordevi¢ pripada grupi nasih najistaknutijih psihologa, vrsnih poznavalaca i istraZivaca aktuelnih
vaspitnih i obrazovnih problema. Njena naucna i stru¢na interesovanja odnosila su se na brojna pitanja
obrazovanja. Medu ovima izdvajamo: savremenu porodicu i njenu vaspitnu ulogu, drustveno ponasanje dece,
darovite ucenike i individualizaciju njihovog vaspitanja, dodatni rad ucenika, medusobno opazanje osobina i
njihov uticaj na interakciju ucenika i nastavnika. Navedenom dodajemo i proucavanje sistemskih pitanja
obrazovanja, medu kojima su posebno znacajna: nasa Skola buduénosti, ogledne Skole, fakultetsko obrazovanje
ucitelja.

U svakom podrucju, dr Bosiljka Pordevi¢ dala je vredan doprinos, a nekima je postavila osnove za kasnija svoja
i za proucavanja drugih istrazivaca. Radove dr Bosiljke Pordevi¢ odlikuje: temeljna teorijska zasnovanost,
problemski pregled ranijih istraZivanja srodne problematike, sistematska razrada sarZaja, metoda i tehnika za
prikupljanje empirijskih podataka, adekvatan izbor statistiC¢kih procedura, produbljena kvalitativativna i
kvantitativna analiza i logicko tumacenje rezultata. Tako koncepcijski postavljena istraZivanja, a neka zasnovana
na eksperimentalnom pristupu, obezbeduju objektivnost i valjanost podataka, njihovu temeljnu analizu i
pouzdano izvedene zakljucke.

Bogato pedagosko iskustvo, koje je stekla u radu kao ucitelj, Skolski psiholog, prosvetni inspektor i pedagoski
savetnik, predstavlja za Bosiljku Pordevi¢ vazan kriterijum za izbor problema istraZivanja. Zato koleginica
DPordevic¢ za istrazivacke probleme bira aktuelna pitanja obrazovanja, a zatim, pri njihovom proucavanju, stalno
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ima u vidu moguce implikacije za unapredenje pedagoske prakse. S druge strane, njeno vredno iskustvo
istrazivaa omogucuje joj da izabrani problem metodoloski dobro postavi i istrazi. Ilustrovaéemo navedene
konstatacije studijom dr Bosiljke Pordevi¢ o vaspitnoj ulozi porodice.
Polaze¢i od shvatanja o vaznosti porodice, kao prvog i najznacajnijeg agensa socijalizacije za vaspitanje i razvoj
deteta uopste, dr Bosiljka Pordevi¢ je, i kao Skolski psiholog i kao istraziva¢ u Institutu, znatan deo svojih
proucavanja posvetila savremenoj porodici i njenoj vaspitnoj ulozi. Ova proucavanja je krunisala saradnjom sa
Centrom za istraZivanja i inovacije u obrazovanju (CERI-OECD) u Parizu, kao rukovodilac jugoslovenskog
projekta o ovoj temi. Iz ove saradnje proizasla je izuzetno vredna studija, objavljena pod naslovom ,,Savremena
porodica i njena vaspitna uloga“. Rezultati istraZivanja su objavljeni kao deo nacionalnog izveStaja, u
publikaciji OECD i saopsteni na medunarodnoj konferenciji koja je na tu temu odrZana u Japanu i na
konferenciji u Beogradu. Studiju su visoko ocenili recenzenti, ali je dobila i svojevrsnu medunarodnu
verifikaciju OECD i ucesnika pomenutih konferencija. Sve ono S$to odlikuje radove akademika Bosiljke
DPordevi¢, koje smo ranije naveli, krasi i ovu studiju: §iroki, celoviti, viSedimenzionalni pristup proucavanju
porodice, interdiscplinarna teorijska zasnovanost istraZivanja, dosledna metodoloska nastojanja da se, s jedne
strane, nasa porodica prouci kao civilizacijska i opStedrustvena pojava, kako sa teorijskog stanovista tako i
kori§¢enjem raznovrsnih izvora i empirijske grade, a sa druge strane, da se ova saznanja poveZu sa nasom
vaspitnom praksom. Tome je usmerena temeljna i viSestruka analiza prikupljenih empirijskih podataka, kao i
konzistentnost u zakljucivanju.
Knjiga ,, Ucenici o svojstvima nastavnika“ predstavlja primer kako se jedna ,,vecna* tema - o liku i osobinama
nastavnika, moZe proucavati na novi, obuhvatni, interdisciplinarni i empirijski na€in. Autori, dr Bosiljka i dr
Jovan DPordevi¢, u pristupu svome istraZivanju, prikazuju najpre bogatstvo strucnih i naucnih izvora i
metodoloskih pristupa problemu, a zatim u svojoj studiji polaze od socijalnopsiholoskog stanovista, posebno od
vaznosti teorija socijalne percepcije i atribucije. Slicno pojedinim stranim autorima, otkrivaju ulogu socijalnih i
emocionalnih svojstava, kao ,.centralnih personalnih crta® nastavnika, koja dominantno oblikuju uéenikovu
percepciju li€nosti nastavnika. Ova svojstva ucenik usvaja socijalnim ucenjem i integrisanjem u svoj stavski i
vrednosni sistem koji ima dinamic¢ko dejstvo na socijalnu, emocionalnu, kognitivnu i motivacionu sferu njegove
li¢nosti.
Autori analiziraju rezultate svoga istrazivanja u Sirem kulturnom i drustveno-razvojnom kontekstu, prateci
promene u ulogama nastavnika tokom vremena, izazvane novim zahtevima koji im se postavljaju. Posmatrajuci
obrazovanje kao dvosmerni uticaj u¢enika i nastavnika, ali i kao sloZeni viSesmerni interaktivni proces — ucenika
medusobno, nastavnika medusobno, jednih i drugih u interakciji sa socijalnim i kulturnim uZim i Sirim
okruZenjem, autori ukazuju na vaZnost i novo znacenje ovih procesa. Dovoljno je pomenuti samo neka
proucavana pitanja da bi se, uz sve ono §to je receno o celovitosti i temeljnosti na€ina na koji autori istraZuju
problem, zakljucilo o vaZnosti ovog starog ali uvek aktuelnog pitanja.
Istrazivanje je imalo komparativni karakter, kako u tome §to se sopstveni rezultati dovode u vezu sa nalazima
drugih istraZivaca iz raznih sredina i kultura, tako i $to se oni uporeduju sa uzrasnimim i polnim kategorijama, te
sa sociokulturnim poreklom i obrazovnim nivoom ucenika. Kada se tome doda i veliki uzorak ispitanih ucenika i
nastojanje da se postigne njegova reprezentativnost, zatim veoma detaljna obrada i analiza podataka, izvedeni
zakljucci, pedagoske implikacije i veoma detaljno prikazani prilozi, ¢itaocu je potpuno jasno da pred sobom ima
izuzetno vredno delo, teorijski i metodoloski nau¢no zasnovano, ali i sa jasnim porukama o moguénostima
primene na obrazovnu praksu. Budu¢i istraZiva¢i ove problematike, sasvim sigurno, polazi¢e od ovoga
istraZivanja razvijajuéi svoj koncept prou¢avanja. Zelimo posebno da naglasimo, da bi ova knjiga trebalo da
bude ozbiljno §tivo za svakog nastavnika da ga podstakne na upoznavanje svojih u€enika i njihovih ocekivanja
od njega, kao i da se sam preispita koliko svojim ponaSanjem i radom odgovara takvim ocekivanjima.
Moglo bi se re¢i da skoro i nema radova dr Bosiljke Pordevi¢ u kojima se, rekli bismo, na prirodni nacin ne
prepli¢u i integriSu pedagoski i psiholoSki sarZaji istraZivanja i u kojima nema prakti¢nih implikacija. Tome,
uvereni smo, doprinosi i medusobni uticaj Zivotne i prosvetne filozofije koju neguju bracni par, akademici Jovan
i Bosiljka Pordevi¢. Taj sklad i integrisanost psiholoskog i pedagoskog, za razliku od njihovog posebnog
tretiranja, omogucuje potpuniji i, za unapredenje obrazovanja, plodotvorniji pristup, a da, pri tome, oboje
razvijaju licne poglede, kao i posebna podrucja istraZivanja.
Sistemska pitanja obrazovanja bila su takode predmet proucavanja Bosiljke Pordevi¢. Medu ovima, posebno
treba pomenuti njena komparativna izucavanja iskustva eksperimentalnih (oglednih) $kola u zemljama Evrope i
SAD, zatim obrazovanje ucitelja i razvoj naSe Skole u buduénosti. Ova istraZivanja su podstaknuta tada
aktuelnim potrebama za planiranjem promena naseg obrazovnog sistema. To svedoci da je dr Bosiljka Pordevi¢
stalno u toku savremenih promena obrazovanja i da je svojom aktivno$¢u nastojala da tome pruZi svoj doprinos.
Posebno mesto u opusu radova dr Bosiljke Pordevi¢, zauzimaju oni o darovitim ucenicima, medu kojima
izdvajamo sledece:

Individualizacija vaspitanja darovitih, 1979;

Daroviti ucenici i (ne)uspeh, 1998;

Darovitost i kreativnost dece i mladih, 2005.
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U delu »Individualizacija vaspitanja darovitih« dr Boska Pordevi¢ razmatra teorijska pitanja obdarenosti i
kreativnosti i prikazuje rezultate empirijskog istrazivanja darovitih u€enika u osnovnoj koli. U teorijskom delu
rada razmatrana su sledeca pitanja: Sposobnosti i darovitost, darovitost i kreativnost, problemi identifikacije
darovitih i specificnosti rada s njima. Empirijski deo rada zasnovan je na primeni eksperimentalnog programa u
redovnoj i dodatnoj nastavi, na uzorku ucenika od IV do VII razreda, sa 831 ispitanikom iz dve gradske i dve
seoske Skole. Primena eksperimentalnog programa trajala je jednu Skolsku godinu.

Osnovni zakljuéci ovoga istraZivanja mogu se saZeti u sledeée nalaze: primena eksperimentalnog programa
potvrdila je da su znatno proSirene mogucnosti u zadovoljavanju saznajnih potreba ucenika, naroc¢ito uc¢enika na
selu. Eksperimentalni program je uticao na poboljSanje opStih sposobnosti ucenika koje se posebno
manifestovalo u povecanoj fluentnosti misljenja. Primena eksperimentalnog programa doprinela je i boljim
medusobnim odnosima ucenika u odeljenju i $koli. Konstatovano je da zajednicke aktivnosti darovitih i ostalih
ucenika pozitivno deluju na opsStu povoljnu klimu u odeljenju, odnosno da uti¢u podsticajno na sve ucenike, ne
samo na intelektualnom ve¢ i na emocionalnom, moralnom i socijalnom planu.

Ovaj rad, eksperimentalno postavljen, spada medu prva istrazivanja darovitih i kreativnih uc¢enika u nas. Svojom
koncepcijom, nacinom pracenja realizacije eksperimentalnog programa, obradom i prikazom rezultata,
priloZenim instrumentarijem i pregledom literature na naSem i stranim jezicima, rad je bio uzor autorima nekih
kasnijih istrazivanja ove problematike. Ova i druge knjige posveéene darovitim ucenicima dr Bosiljke Pordevi¢
predstavljaju psiholosku osnovu za diferencijaciju i individualizaciju vaspitnog rada uopSte, a posebno sa
darovitim ucenicima.

Knjiga »Daroviti ucenici i (ne)uspeh« sadrzi dve Sire celine: teorijski i istrazivacki deo. U okviru teorijskog dela,
dr Bosiljka Pordevi¢ razmatra probleme darovitosti i svojstava licnosti, darovite ucCenike i neuspeh,
manifestacije i uzroke neuspeha darovitih, porodicu i darovite u€enike, $kolu i neuspeh darovitih ucenika. U
drugom delu, razmatraju se metodoloSka pitanja istraZivanja neuspeha darovitih, prikazuju se rezultati
sopstvenih proucavanja i izvode zakljucci i pedagoske implikacije izvrSenog istraZivanja. Istrazivanje je izvrSeno
na uzorku od preko hiljadu ucenika iz razlicitih sredina u Srbiji. U nastojanju da problem sagleda $to celovitije,
autorka je prikupila podatke o porodi¢nim prilikama, uce$¢u ucenika u Skolskim i vanskolskim aktivnostima i
odnosima ucenika i nastavnika, o zdravlju i ucenju, koje je potom dovela u vezu sa neuspehom darovitih
ucenika. U prikupljanju podataka, Bosiljka Dordevi¢ je, osim neposrednog ispitivanja ucenika i nastavnika,
proucavala i Skolsku dokumentaciju i dokumentaciju o zdravlju ucenika, te obavila intervju sa roditeljima,
Skolskim lekarima i drugim osobama koje su mogle da pruZe neke podatke o u€enicima.

Rezultati istraZivanja su raznovrsni, brojni i vredni, kako sa teorijskog tako i sa prakti€énog stanovista. Pokazalo
se, izmedu ostalog, da su vrSnjaci realni u proceni darovitih ucenika, da su zdravstvene smetnje bile vece kod
neuspes$nih nego kod uspeSnih darovitih, da daroviti neuspeSni realnije procenjuju uzroke svoga neuspeha a da
razloge toga vide u nedovoljnom ucenju, nezanimljivim i teSkim programima i dr.

Knjiga »Darovitost i kreativnost dece i mladih« predstavlja rezultat uces¢a autorke u radu naucno-stru¢nih
skupova koje organizuje Visoka $kola strukltovnih studija za vaspitate »Dr Mihailo Palov« u VrScu, u vremenu
od 1994. do 2005. Knjiga sadrzi deset priloga posvecenih darovitim u€enicima. Nastala je kao izraz potrebe da
se izborom tekstova koji reprezentuju vazna podrucja u istraZivanju darovitosti, sa€ini pregled pitanja koja su
bila aktuelna, kao i da se sagleda put kojim su se kretala interesovanja naucnika u razli¢itim oblastima ove
problematike tokom desetogodiSnjeg perioda.

Dr Bosiljka Dordevi¢ je saopsStavala rezultate svojih istraZivanja na mnogim nauc¢nim skupovima u zemlji i
inostranstvu. Da pomenemo samo skupove u Parizu (1959), Zenevi (1960 i 1968), Celthemu — Velika Britanija
(1966), Tunisu (1969), Londonu (1976), Tokiju (1983). Zahvaljuéi znanju francuskog, ruskog i engleskog jezika
mogla je da komunicira sa strunjacima iz drugih zemalja i kultura i da tako afirmiSe svoje i rezultate naSih
istraZivaca, kao i da svoja saznanja o problemima obrazovanja u drugim sredinama prenosi u nasu sredinu.

Njena druStvena i profesionalna aktivnost visoko je cenjena i nailazi na poStovanje u struénim i nauc¢nim
krugovima, te je obavljala vazne stru¢ne i druStvene uloge. To je Bosiljki Pordevi¢ donelo ugled veoma
obavestenog i angazovanog strucnjaka, kao i visoko priznanje za celokupni prosvetni i nau¢ni rad - Nagradu
»Dositej Obradovic¢« (1974).

Dr Bosiljka Pordevi¢ nikada nije bila kabinetski naucnik ve¢ je uvek usmerena ka Skoli, ucenicima,
nastavnicima i kolegama, ali i Sirem druStvenom okruZenju. Znala je Cesto da, ne osporavajuci pravo pojedinca
na drugacije miSljenje, odmereno ali odlu¢no iznosi svoje stavove i saznanja, da podrZava kolege u njihovom
samostalnom radu i da se suprotstavlja neopravdanom osporavanju takvih nastojanja.

Na kraju, Zelimo da istaknemo da stru¢na i nau¢na angazovanost dr Bosiljke Pordevi¢ ima i veoma lepu dodatnu
dimenziju. Naime, u dana$nje vreme kada je publicisticka produkcija velika, ali ¢esto nedovoljno kriti¢ka i
neadekvatno vrednovana, Bosiljka Pordevi¢ prati i ¢ita radove svojih kolega i, Sto je prava retkost, reaguje,
slanjem svojevrsne »povratne informacije« odobravanja i podr§ke autorima. Pominjemo ovu vrstu kolegijalne i
podsticajne komunikacije kao dodatnu angaZovanost naSe uvazZene koleginice, ali i kao podsticaj za naSe
preispitivanje spremnosti za ovakvu kolegijalni recenziju i priznanje autorima.
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O akademiku Bosiljki Pordevi¢ moglo bi se re¢i jo§ mnogo lepoga i dobroga, posebno o njenim li¢nim
osobinama kao naucnika i coveka, a koje su utkane u njena dela. Pazljivi ¢itaoci ¢e to, svakako, zapaziti.

Akademik Porde Puri¢
AKADEMIK PROF. DR JOVAN PORPEVIC

Profesor Jovan Pordevi¢, roden 1922. godine u NiSu, presao je nimalo lak put od ucitelja u Skoli do veoma
uglednog profesora univerziteta i jednog od najistaknutijih savremenih jugoslovenskih pedagoga. Njegov
razvojni put, po zavrSetku osnovnih i tokom poslediplomskih studija, obeleZio je rad na Odeljenju za pedagogiju
Filozofskog fakulteta u Beogradu koji je konstantno osavremenjivao i unapredivao rezultatima stru¢no-naucne,
nastavnic¢ke, pa i druStvene delatnosti. Rezultate toga rada on je prezentovao u brojnim naucnim i struénim
publikacijama, kao i izlaganjima na kongresima i nau¢nim skupovima u zemlji i svetu. Pored u¢e$¢a u brojnim
naucno-istrazivackim projektima, bio je ¢lan mati¢nih komisija za osnivanje pedagoskih akademija u: Beogradu,
Sapcu i Svetozarevu (predsednik); Pedagosko-tehni¢kog fakulteta u Ca¢ku i Defektoloskog fakulteta u
Beogradu, kao i prvi dekan ovog fakulteta. Aktivan je naucni, strucni i drustveni radnik, rukovodilac i ¢lan vise
samoupravnih organa na fakultetu, niza pedagoskih institucija, naucno-stru¢nih i drustvenih organizacija, medu
kojima se posebno izdvaja: €lan Komisije za pedagoske i psiholoSke nauke pri Saveznom savetu za koordinaciju
nau¢nih istraZivanja; potpredsednik Saveza pedagoSkih druStava Jugoslavije; predsednik Pedagoskog druStva
Srbije; ¢lan Izvr§nog odbora Saveta za brigu o deci i omladini Jugoslavije; predsednik Jugoslovenske komisije
“Film i dete”; predsednik Republickog odbora za razvoj obrazovnog programa putem televizije; predsednik
stru¢nog saveta Kulturnog centra Beograda; ¢lan Savezne komisije za pregled i odobrenje filmova; c¢lan
Redakcije “Pedagoski leksikon” (predsednik Pododbora za podrucje didaktike) i dr.

Bibliografija profesora Jovana Pordevi¢a sadrZi veoma veliki broj radova (preko 300 bibliografskih jedinica):
knjiga, udzbenika, studija, priru¢nika, ¢lanaka, saopstenja, osvrta, prikaza itd. U tim radovima, on se veoma
uspes$no bavio raznovrsnim pedagoskim problemima. Dva su glavna podruc¢ja njegovog nau¢nog interesovanja:
teorija vaspitanja (intelektualno i moralno vaspitanje) i didaktika (problemi savremene nastave). U pomenutim
oblastima objavio je i svoje najznacajnije radove (navode se samo posebna izdanja, knjige i publikacije):
Dijaslike i nastavni film u Skoli (1962); Televizija u vaspitanju i obrazovanju (1965); Neuspeh ucenika u
osnovnim i srednjim Skolama Beograda, sa Lj. Krnetom i N. Potkonjakom (1973); Mogucénosti televizije u
vaspitalju i obra’ovanju (1975); Intelektualno vaspitanje (1975. i 1983); Razli¢iti metodoloski pristupi u
proucavanju problema moralnog vaspitanja (1977); Savremena nastava organizacija i oblici (1981); Pedagogija,
zajedno sa N. Potkonjakom (1983, 1985, 1986, 1988. godine); Inovacije u nastavi (1986); Ucenici o svojstvima
nastavnika, sa B. Pordevi¢ (1988).

Za svoj rad profesor Jovan Pordevi¢ je dobio znacajna drustvena i struna priznanja, medu kojima se posebno
izdvajaju: Republicka nagrada SR Srbije «25. maj» (1978) «za postignute rezultate od izuzetne vrednosti u
oblasti vaspitanja i obrazovanja«; Oktobarska nagrada grada Beograda «Dositej Obradovi¢» (1982) «za Zivotni
rad na vaspitanju i obrazovanju»; Plaketa grada Beograda 1944-1984; Povelja Saveza pedagoskih druStava
Srbije; Plaketa Saveta za brigu o deci i omladini Jugoslavije; Plaketa Kolar¢evog narodnog univerziteta i dr.
Odlikovan je Ordenom rada sa zlatnim vencem (1968); Ordenom zasluga za narod sa srebrnim zracima (1981) i
Ordenom rada sa crvenom zastavom (1988).

Profesor Jovan Pordevi¢ pripada onom malom broju naucnika i profesora univerziteta koji su bitno doprineli
oblikovanju i utemeljivanju pedagoSke misli i pedagoske nauke na naSim prostorima. Svi mi koji ga poznajemo i
koji imamo cast i zadovoljstvo da saradujemo sa njim, znamo da je on Covek visokih moralnih kvaliteta,
intelektualac Sirokog obrazovanja, pedagog progresivnih pogleda na obrazovanje, veliki humanista i jedan od
najistaknutijih pregalaca u oblasti pedagoskih nauka u nas tokom viSe od 50 godina plodnog stvarala¢kog rada.
Od njega sam ucio kao njegov student, posle toga, a evo i nakon toliko godina i danas ucim, jer bio je i ostao
nemirnog duha, originalan vrstan teoreti¢ar, mudar mislilac i uspeSan profesor, istaknuti stvaralac, drag saradnik
i koristan savetodavac, strog prema sebi i drugima u proceni ideja, a iznad svega vredan. I danas se frustriram
kada vidim koliko radi; mera mi je koju pokusavam da dostignem i uzor vredan izuzetnog postovanja.

Na nekoliko stranica ne moZe stati ni deo onoga ¢ime je profesor zaduZio nasu, pa i evropsku, pedagogiju i
didaktiku, kao i nas pojedinacno, i sebe svrstao u znacajne teoreti¢are 20. veka. Ostaju hiljade stranica na kojima
je njegov doprinos pedagoskoj teoriji i praksi, vredna Stiva za sve koji se udubljuju u teorijske rasprave, koji se
late reorganizacije, reforme u Skolskom sistemu, kao i za prakticare koji pokusSavaju da nadu svoj put u Sirokoj
lepezi teorija, koncepata i modela. Profesor se uspeS$no nosi i danas sa postmodernistima na polju pedagogije i
didaktike, posebno onima koji, poput D. Lencena, piSu o ,,demontiranju pedagoske teorije®, ili Liotara za koje je
istorija pedagogije istorija ,,velikih pripovedanja®, ,sistem znakova bez odnosa sa stvarnos¢u®, upucujuci
pedagoge na jace oslanjanje na filozofiju, te kriticki u misljenjima vodecih evropskih pedagoga danas, izmedu
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ova pitanja zahtevaju detaljnije filozofske refleksije o vrednostima, misijama, funkcijama i namerama
obrazovanja.

Plodan stvaralacki Zivot kakav je, neumornos$¢u i eksploratornim duhom voden, imao profesor Jovan Pordevi¢
impresionira radovima koje odlikuje teorijska utemeljenost, kao i dobro istorijsko situiranje ideja i
prepoznavanje uticaja ovih ideja na kasnije praktine implikacije. Impresionira misaonost, konciznost,
jezgrovitost, jasnoc¢a izraza i definisanja pitanja kojima se bavi, kao i upornost i adekvatnost u argumentovanju
uocenih problema i dokazivanju spornih momenata u idejama sa kojima se ne slaZe. Ne ostavlja nijedno mesto
neargumentovanim, ni malo prostora za moguc¢nost da se misli drugacije od onoga kako argumentima dokazuje.
Uspesnost svega ovoga posebno se manifesotvala u nau¢nom utemeljenju oblasti kojima se bavi. Uspeo je da
izbegne zamke jednostrane pozitivisti¢ke orijentacije u nauci, zasnivajuéi svoja shvatanja pedagoskih problema
na dubokim misaonim refleksijama teorijsko-filozofskih struja u nauci uop$te, kao i na njihovim uticajima na
pedagogiju i nauke sa kojima je tesno povezana. Uspeva to i zato §to svoja zapaZanja i zakljucke zasniva na
komaparativnim analizama i Sirokim zahvatima svetske nau¢ne produkcije. Za njega je karakteristi¢no da u
svakom radu ima sukobe stavova brojnih aktuelnih ideja, stavova autora i naslova koji su u tom trenutku
referentni. U dijalozima s relevantnim autorima, svetski referentnim, logicki i precizno izvodi zakljucke i na
njima gradi svoje pedagoske stavove. Znacajnu podr§ku ovome nalazi u poznavanju istorije pedagoskih ideja,
kao i teorijsko-metodoloSkom povezivanju ideja, Sirini naucnih pogleda, ¢ime se oslobada od recepata,
metafizickih Sablona i prevazidenih paradigmi i ostaje uvek svoj u sagledavanju savremenosti i vizionraskim
pogledima; pravi smele prodore u kritikama koncepata koji nemaju uporista u pedagoSkoj praksi; ne robuje
autoritetima, ni vlastitim nalazima i iskustvu; nalaze svojih i tudih istraZivanja iznova sagledava i proverava iz
novih uglova i traga, otkriva, gradi svoj sopstveni, po precizno$¢u formulacije problema, argumentaciji
originalnih ideja, savesnom i odgovornom verifikovanju svojih i tudih ideja, prepoznativ pedagoski naucni
profil.

Po temeljitosti u radu, pedantnosti i brizljivom izrazu kojim argumentuje spornost shvatanja drugih autora
prepoznaju se njegove suptilne analize i zapaZanja i odmereni uverljivi njegovi zakljucci. Mnogi su pre mene veé
izrekli i detaljnije i znacCajnije kvalifikacije stila akademika J. Pordevi¢a i zakljucili da kod profesora nema
apodikti¢nih stavova, prebrzih zakljucaka, proizvoljnih konstatcija, rezonovanja bez detaljne argumentacije, niti
hipostaziranja; da su njegova dela oslobodena improvizacije, subjektivizma, te da se njegov nemirni stvaralacki
duh ogleda u stalnom traganju za novim, u suceljavanju sa kompleksnim pitanjima li¢nosti i njenog razvoja i po
pravilu sa pitanjima koja su ,,gurana pod tepih“, zaobilaZena, a zapaZeno je i da se u svom istraZivac¢kom radu
koristi raznovrsnim izvorima, delima najistaknutijih autora sa raznih govornih podru¢ja, kao i empirijskom
gradom istraZivanja koja je sam preduzimao i na nau¢nim skupovima verifikovao. Zato su ideje koje zastupa
originalne i utemeljene na nalazima istraZivanja, a zakljucci uverljivi i uvrSteni u znacajne doprinose pedagoskoj
nauci.

Ako kaZemo da je vrstan teoretiCar, originalni istrazivac i prometejski orijentisan mislilac, ¢ime je zaduZio nasu,
pa i evropsku, pedagogiju, posebno didakticku misao, zastupajuc¢i humanisti¢ke i emancipatorne stavove u njima,
mislim da, kao i sve prethodno receno, nije dovoljno da zvuci akademski i da nedostaju prave reci da istaknu svu
strogost pri kritickim analizama svojih i tudih ideja, ali i toplinu, srdacnost u komunikaciji, spremnost da se
profesor udubi u ideje i argumente svih nas koji smo mu se obracali.

Akademik J. Pordevi¢ je bio izuzetno uspeSan, omiljen profesor, sa izuzetnim entuzijazmom; bio je mentor pri
izadi brojnih diplomskih, magistarskih i doktorskih radova, a nesebi¢nu pomo¢ nastavio je i pruZa nam i danas.
Zadovoljstvo da smo se danas ovde okupili njemu u Cast govori viSe od re¢i kojima bismo mogli da izrazimo
svoju zahvalnost ili sagledamo njegove pedagoske poglede.

Prof. dr Radovan Grandi¢

AKADEMIK PROFESOR DR JOVAN PORDEVIC
(90 godina Zivota)

Ovom prilikom nije mi namera da uradim temeljnu analizu ukupnog stvaralastva akademika profesora dr Jovana
Pordevica. To ¢e uraditi drugi. Kao student profesora J. Pordeviéa imam potrebu da, u povodu 90 godina
njegovog Zivota, nesto napiSem o ovom velikanu pedagoSke misle na naSim prostorima.

Jo§ u vreme studentskih dana, sluSaju¢i predavanja profesora J. Pordevica i kroz druge vidove saradnje
profesora i studenata, rano smo shvatili da se radi o vrsnom pedagogu i profesoru, od koga se moZe mnogo
nauciti. Tokom studija, i kasnije, pratili smo rad profesora J. Pordevica, proucavali njegovo stvaralastvo i od
njega ucili.

Na svim predavanjima profesor J. Pordevi¢ je zapaZeno i suvereno vladao pedagoskim problemima, koje nam je
tumacio. To je bilo moguée samo uz njegove temeljne pripreme za svako predavanje. Uz to, ispoljavao je
sposobnost da se materija studentima prezentira na visokom nau¢nom nivou, da se povezuju naucna saznanja u
svetskoj pedagoskoj misli i saznanja do kojih je svojim istraZivackim radom doSao.
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Medutim, tek kada sam postao profesor i dugo godina radio sa studentima, predaju¢i im pedagoSku grupu
predmeta, temeljno sam izucavao dela profesora J. Pordevivi¢a i onda u celini shvatio veli¢inu njegove misli i
dela.

Profesor J. Pordevi¢ je opravdano ostao dosledan ideji o svestranom razvoju li¢nosti, kao cilju vaspitanja, ili,
kako ga on u novije vreme preimenuje, u celoviti razvoj. Izmedu ta dva pojma nema neke bitnije razlike. Pre bi
se moglo re¢i da se radi o sinonimima. Time je sledio svoja dugogodi$nja uverenja, a kasnije i stavove UNESC-a
koji u svojim dokumentima potencira svestrani razvoj ¢oveka, koji se odvija tokom celog njegovog Zivota. Ta
svestranost podrazumeva razvijanje ljudskih sposobnosti u intelektualnom, fizi€kom, emocionalnom, moralnom,
radnom i duhovnom smislu.

Pored ogromnog opusa profesora J. Pordevi¢a, posebno su znacajni njegovi radove iz moralanog vaspitanja.
Velike drustvene promene, koje izazivaju nezapamdcene krize i neizvesnosti u buduc¢nosti, proZimaju sve pore
drustvenog i individualnog Zivota. Te promene, pored ostalog, dovode do promena u shvatanjima, ponekad i do
erozije, morala i moralnih vrednosti. Globalizacija, kao sloZen i visSedimenzionalni proces, proZima ekonomsko,
politi¢ko i kulturno podrucje na globalnom, svetskom planu. Sve to dovodi do globalizacije obrazovanja, teznje
ka njegovoj uniformnosti u kome se nude i specifi¢ni sistemi moralnih i drugih vrednosti. U takvim druStvenim
uslovima profesor J. Pordevi¢ deluje i proucava obrazovanje, njegov poloZzaj, njegovu ulogu u drustvu, promene
u sadrZajima, metodama i ukupnoj organizaciji obrazovnog procesa i ucenja i traga za njegovim putevima u
buduénosti ka ostvarenju novih druStvenih potreba. U tako dinami¢nim druStvenim promenama, u svom
istrazivackom radu profesor J. Pordevi¢ je naSao meru i ostao dosledan svojim opredeljenjima da je moralno
vaspitanje jedna od zna€ajnih komponenti ukupnog vaspitnog rada sa mladima. Tragao je za problemima
moralnog vaspitanja u nasoj teoriji i praksi, raspravljao o slobodi, pravima, duZnostima i odgovornostima
pojedinca, analizirao razli¢ite metodoloske pristupe u proucavanju moralnog vaspitanja i uvek, kao po nekom
pravilu, nudio adekvatna i prihvatljiva reSenja.

Vredni su njegovi radovi iz oblasti intelektualnog vaspitanja u kojima potencira sasvim savremene pristupe u
razvoju intelektualnih sposobnosti u vaspitanju mladih. Potencira sticanje znanja, ali u tom procesu i razvoj
misljenja, posebno stvaralackog, i negovanje kreativnosti ucenika. Kreativnost podrazumeva originalost,
fleksibilnost i fluentnost ideja, ali ne samo to. Profesor J. Pordevi¢ ovim karakteristikama stvaralaStva
opravdano dodaje i motivaciju, temperament, svojstva karaktera i aspiraciju, bez ¢ega nema pravog stvaralaStva.
Ta svojstva li€nosti podsti¢u, usmeravaju i podrzavaju stvaralastvo. To ga vodi ka uverenju da se polozaj
ucenika u nastavnom procesu nasih $kola mora iz osnova menjati. Iz pozicije pasivnog sluSaoca ucenik treba da
postane aktivna i kreativna, stvaralacka li¢nost. Interesantno je njegovo miSljenje da kreativnost ucenika nije
svojstvena samo najboljima, niti je karakteristika samo ucenika. Profesor Pordevi¢ vidi moguénosti razvoja
sposobnosti za stvarala§tvo kod dece cele populacije, kako ucenika osnovne i srednje Skole, tako i onih na
predskolskom uzrastu. Zato sa svima njima treba raditi novim metodama rada i novom ukupnom organizacijom
obrazovnog rada i u€enja, ¢emu je profesor J. Pordevi¢ posvetio znatan deo svog stvaralackog i naucnog rada.
Ogroman je doprinos profesora J. Dordevi¢a u oblastima didaktike. Skoro da nema didaktickog podrucja kojim
se nije bavio. Osnovno je pitanje metoda i oblika rada u nastavi, njenoj ukupnoj organizaciji i poziciji ucenika i
nastavnika u nastavnom procesu, ucenju i drugim fenomenima nastavnog rada u kojima je profesor J. Pordevi¢
dao veoma znacajan doprinos. Razmatrajuci ova pitanja, profesor J. Poredevi¢ je uvek tragao za inovacijama,
obradivao ih na savremen nacin, komparirao sopstvena saznanja s rezultatima istraZivanja svetski poznatih
nauc¢nika, te ih u svojim radovima nudio i teoretiCarima i prakticarima. Skoro da nema savremenog problema
nastave u nasim Skolama o kojima profesor Poredevi¢ nije imao svoj naucni stav i o kojima nije futuroloski
razmi§ljao o tome Sta se moZe desiti u skoroj i daljoj budu¢nosti. Jedno od fundamentalnih pitanja, kojima se
susrece svaka Skola, svaki nastavnik, jeste i vrednovanje i ocenjivanje rada ucenika. U toj oblasti, u oblastima
dokimologije, profesor J. Pordevi¢ je dao znacajan doprinos; njegovi ¢e radovi i teoretiCarima i prakti¢arima biti
izvor i putokaz kako treba procenjivati, vrednovati i ocenjivati rad ucenika, kako tragati i otkrivati uzroke
neuspeha ucenika osnovne i srednjih Skola. Didakticka misao profesora J. Pordevi¢a o nastavi i ucenju sasvim je
savremana i moderna. Ona ¢e i u buduénosti biti osnova za rad brojnim generacijama nastavnika za uspeSan rad
sa u¢enicima osnovne i srednjih Skola i inspiracija nau¢nim radnicima za nova istraZivanja u ovim oblastima.
Profesor J. Pordevi¢ je u svojim radovima i istraZivanjima izucavao reformske pedagoske pokrete u proslosti i
sadasnjosti i na osnovu toga futuroloski je oslikavao razvoj Skolskog sistema, posebno osnovne $kole u nas.

Nije mali broj naucnika koji su nekriticki prihvatili Bolonjski proces, mada ovaj proces, pokazalo se u njegovoj
realizaciji, ima niz slabosti. Profesor J. Pordevi¢ je bio jedan od retkih koji je od samog pocetka imao niz
kritickih primedbi na Bolonjski proces univerzitetskog obrazovanja. Po njemu, taj poroces je opterecen
pragmatizmom, uskim, specijalizovanim praktiénim usmerenjima i zanimanjima koji zadovoljavaju potrebe
samo trZiSta i proizvodnje. To dovodi do marginalizacije osnovnih humanisti¢kih disciplina, do osiromaSenja
liénosti. Opravdano daje primedbe da ovaj proces ne vodi rac¢ina o li¢nosti, njenim osefanjima, emocijama,
druStvenom i moralnom vaspitanju. Zato profesor J. Pordevi¢ potencira potrebu da se intelektualno vaspitanje
poveZe s emocionalnim, moralnim, fizickim razvojem i da se tako formira celovita li¢nost.
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Cesto sam prisustvovao savetovanjima i simpozijima na kojima je profesor J. Pordevié nastupao svojim
saopsStenjima. Divio sam se njegovoj energiji i pre, a posebno u vremenu kada je zasao u osamdesete godine
Zivota, ozbiljnosti sa kojom je svaki problem saopstavao, temeljnoj pripremi tog problema. Svaki njegov nastup
odlikovao se svestranim pristupom problemu iz koga se moglo videti do kog stepena je u svetu problem istrazen.
Komparativnhom analizom uocavao je sli¢nosti i razlike medu razliCitim autorima i stajaliStima, a onda,
sopstvenom analizom, sintezom i kritiCkim zakljucima davao svoj sud, koji je bio prilagoden potrebama nase
pedagoske teorije i prakse.

U ime moje generacije, studenata profesora J. Pordevica, zahvaljujem se profesoru na svemu $to je uradio na
osposobljavanju nove generacije pedagoga, Sto je njegovo stvaralastvo i nau¢ni doprinos nasoj pedagoskoj misli
bilo izvoriste i1 putokaz u naSem razvoju u oblastima pedagoske teorije i prakse.

Stipan Jukié, Split

ISTRAZIVANJA PROBLEMATIKE DAROVITOSTI U RADOVIMA AKADEMIKA BOSILJKE
PORDEVIC

U okviru veoma znacajnog i plodotvornog nauc¢nog i istraZivackog interesovanja i rada akademika Bosiljke
DPordevi¢, istrazivanja darovitosti predstavljaju samo jedan od brojnih segmenata u kome je njen doprinos
izuzetan. Njen odnos prema radu, sebi i drugima na najilustrativniji nacin moZe biti osvetljen re¢ima Konfi¢ija:
Ako Zelis da budes obrazovan — obrazuj druge, ako Zelis da se razvijas — razvijaj druge. Obrazujudi i razvijajuci
sebe kroz svoj teorijski, istraZivacki i prakti¢ni rad u oblasti vaspitanja i obrazovanja, profesorka Pordevic je
veoma istrajno, temeljno i nesebi€no obrazovala i razvijala druge - svoje kolege, saradnike, studente...
Sveukupan viSedecenijski naucno-istrazivacki rad profesorke Pordevi¢ moZe biti prikazan i kroz impozantne
brojcane podatke — preko 100 objavljenih ¢lanaka u renomiranim nauc¢nim €asopisima, veliki broj objavljenih
knjiga i brojna saop$tenja na domaé¢im i medunarodnim konferencijama.

U skladu sa gore navedenim, umesto detaljnog prikaza celokupnog rada profesorke Pordevi¢ (Sto bi, uzimajuéi u
obzir produktivnost, viSestruke doprinose i znacaj, bio zaista veoma zahtevan poduhvat) opredelila sam se za
prikaz njenog rada u oblasti istraZivanja darovitih, sa Zeljom da za neki naredni jubilej, prikaz njenog rada bude
namenjen nekim drugim, ne manje znacajnim i plodonosnim oblastima koje su bile predmet njenog
interesovanja. S obzirom na brojnost doprinosa i oblasti, nave§¢u samo neke: savremena porodica i njena
vaspitna uloga (drustveno-ekonomske promene i porodica, vaspitanje mladih, socijalizacija, humanizacija
odnosa, nepotpune i disfunkcionalne porodice, porodica i problemi vaspitne zanemarenosti dece), porodica i
spoljasnji uticaji (porodica i predskolska ustanova, porodica i §kola, porodica i sredstva masovne komunikacije),
nastavnicke kompetencije (uloga emocionalnih, socijalnih, kognitivnih i motivacionih karakteristika), odnos
ucenik-nastavnik i njihove interakcije, individualizacija u radu sa ucenicima i dodatni rad, obrazovanje ucitelja i
razvoj skole, ogledne skole, darovitost i mnoga druga pitanja vaspitanja i obrazovanja. U svakoj od ovih oblasti
rad profesorke Pordevi¢ ostavio je neizbrisiv trag i znaCajan kvalitet koji se pored teorijskih i empirijskih
doprinosa, izmedu ostalog, ogleda i u Cinjenici da brojni istraZivacki problemi kojima se bavila profesorka
DPordevi¢ donose implikacije za unapredenje pedagoske prakse savremenog obrazovanja.

Pedesetak godina nokon prvih Termanovih sistematskih istraZivanja o darovitoj deci, 1979. godine, u izdanju
Instituta za pedagoska istrazivanja i Prosvete izlazi knjiga profesorke Dordrvi¢ Individualizacija vaspitanja
darovitih - Sposobnosti i darovitost u kojoj su prikazani rezultati njenog viSegodiSnjeg rada i istraZivanja
problematike darovitosti. Osim teorijskih razmatranja darovitosti, u kojima autorka govori o odnosu sposobnosti
i darovitosti, odnosu darovitosti i kreativnosti, o problemima identifikacije darovitih (u svetu i kod nas, o
poZeljnim programima identifikovaja darovitih) i o obrazovanju i vaspitanju darovitih, poseban doprinos
predstavlja prikaz rezultata istrazivanja Individualizacija nastave i vaspitanja darovitih ucenika u nasoj skoli.
Istrazivanje, koje je obuhvatilo 831 ucenik, u eksperimentalnoj i kontrolnoj grupi, omogudéilo je izvodenje
znacajnih pedagoskih implikacija koje se odnose na: 1) identifikaciju darovitih sa preporukom da je poZeljna Sto
ranija identifikacija darovitih jer ranije otkrivanje omogucava duze, sistematsko i smisljeno pedagosko vodenje u
intelektualnim, afektivnim i socijalnim domenima, 2) organizovanje dodatnog rada koji predstavlja
obogacivanje, produbljivanje i drugacije sagledavanje nekih programskih zahteva, ali i pruZanje moguénosti za
nove oblasti 1 pitanja za koje su ucenici zainteresovani i 3) opravdanost opSte orijentacije da ostajanje darovite
dece u redovnim odeljenjima/razredima osnovne $kole ima svoje puno opravdanje, jer uz odgovarajuéi tretman,
darovita deca mogu da zadovolje svoje potrebe i realizuju svoje potencijale i ne izdvajajuci se iz redovnih
odeljenja/razreda i ne izdvajajudi se od svojih vr$njaka. Smatram za veoma vaZno naglasiti da, iako je ovo bio
pionirski istrazivacki rad darovitosti na naSim prostorima, da ovaj rad i istraZivanje po svojim kvalitetima ne
samo S$to nije zaostajao u poredenju sa slicnim istraZivanjima koja su realizovana u svetu, ve¢ da i posle
tridesetak godina od njegovog objavljivanja predstavlja znacajan teorijski i empirijski doprinos istrazivanjima
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darovitosti. Takode, ova studija ne samo S$to je podstakla brojna istraZivanja u oblasti darovitosti, ve¢ je i
neposredno uticala na unapredivanje vaspitno-obrazovne prakse u naSim vaspitno-obrazovnim ustanovama.
U knjizi Daroviti ucenici i (ne) uspeh, u izdanju Zajednice uciteljskih fakulteta (1995), profesorka Pordevi¢ se, u
okviru teorijskih razmatranja, bavi temama darovitosti i svojstava darovitosti, darovitim ucenicima i neuspehom,
obimom neuspes$nosti darovitih, razlikama neuspeSnosti darovitih u¢enika u odnosu na pol, uzrocima/faktorima
neuspeha darovitih ucenika, uticajem porodice i $kole na pojavu neuspeha darovitih u¢enika. Kao i u prethodnoj
knjizi, osim teorijskih razmatranja, veliki znafaj imaju rezultati istraZivanja na osnovu kojih su izvedeni
zakljucci od kojih ¢emo ovom prilikom navesti neke: 1) da svi odli¢ni ucenici nisu daroviti, a da medu onima
koji ne postizu zapaZene rezultate u Skolskom radu i u€enju ima i darovitih, 2) da nastavnici imaju poteskoc¢a u
proceni darovitih u€enika, 3) da pol ucenika nema uticaja na darovitost i njeno manifestovanje, 4) da daroviti
ucenici imaju obrazovanije roditelje od roditelja ostalih u€enika, 5) neuspeh nekih darovitih u¢enika ne zavisi od
toga gde Zive, ve¢ u kakvoj porodici zive i u kakvu Skolu idu, 6) uzrast ucenika nije faktor koji utie na
neadekvatan uspeh nekih darovitih u¢enika. Poseban znacaj predstavljaju pedagoske implikacije koje se navode
kao moguénost za doprinos u reSavanju pitanja neuspeha darovitih ucenika, a odnose se na sledece: 1) nastavnici
bi trebalo da dobiju viSe znanja o fenomenu darovitosti i svojstvima darovitih ucenika, kako bi obrazovno-
vaspitni rad sa njima bio uspes$niji, 2) nastavnici bi trebalo da dobiju viSe znanja o tome kako se razvija pozitivna
Skolska klima i kako se postizu poZeljniji pedagoski odnosi nastavnika i ucenika, 3) neophodna je primena
individualizovane i diferencirane nastave i diferenciranog pristupa neuspehu ili nedovoljnom uspehu svih
ucenika, a posebno neadekvatno uspeSnih darovitih, 4) vecu paZnju pokloniti psiholosko-pedagoskoj sluzbi u
Skolama u reSavanju nedovoljnog uspeha ucenika, a posebno neodgovarajuceg uspeha nekih darovitih ucenika,
5) skola i nastavnici trebalo bi da poklone vecu paZnju vaspitanju ucenika u pravcu razvijanja pozitivhog
samopoimanja, samopoS$tovanja, ose¢anja dostojanstva i vlastite vrednosti, kao i drugih svojstava koji ¢ine
osnovu linosti; tu potrebu trebalo bi nametnuti i u shvatanjima roditelja u€enika, 6) temeljno razmotriti nastavne
planove i programe i naéi reSenja koja ¢e biti u skladu sa savremenim zahtevima i potrebama, kao i sa uzrastom i
mogucénostima ucenika. O znacaju i doprinosu istraZivanja ove problematike profesorke Pordevi¢ ilustrativno
govori i ¢injenica da ove preporuke i pedagoSke implikacije, bez obzira na vremensku distancu kada su donete,
mozemo proslediti sada$njim prosvetnim vlastima kako bi ukazali na moguénost poboljSanja aktuelene vaspitno-
obrazovne prakse.
U knjizi Darovitost i kreativnost dece i mladih (2005) u izdanju ViSe Skole za obrazovanje vaspitac¢a u Vrscu (od
2007. godine Visoka $kola strukovnih studija za obrazovanje vaspitaca ,,Mihailo Palov*, a danas Visoka Skola
strukovnih studija za vaspitace ,,Mihailo Palov*) objedinjeni su prilozi Bosiljke Pordevi¢ na teme darovitosti,
talenta i kreativnosti koje je autorka saopStavala na prethodnim medunarodnim okruglim stolovima o darovitosti
u organizaciji nase $kole. Ova monografska studija omogucava pregled ideja profesorke Pordevi¢, koje su u
vreme nastanka bile nove i koje su na drugaciji nafin posmatrale stvari iz domena darovitosti, a koje i danas
privlace paZnju istraZivaca, prakticara i Sire javnosti. Izbor tekstova u ovoj studiji reperezentuju sledeca polja u
istrazivanju darovitosti: moguénost rane identifikacije darovitih, intelelektualne sposobnosti i darovitost na
ranom uzrastu, intelektualne sposobnosti i kreativnost, podsicanje darovitosti, daroviti studenti i raznovrsnost
njihovog podsticanja, univerzitet i daroviti kreativni studenti, strategije podstticanja darovitosti, savremene
tendencije u istraZivanjima o darovitoj deci i adolescentima, i dr.
U svojim istrazivanjima problematike darovitosti, profesorka Pordevi¢ je postavila osnove kako za svoja dalja
istraZivanja, tako i za istraZivanja drugih. U skladu sa tim, moZe se re¢i da ona predstavlja rodonacelnika
bavljenja ovom problematikom u naSoj zemlji. Takode, znacajno je ista¢i da Bosiljka Pordevi¢, zajedno sa
svojim suprugom akademikom Jovanom Pordevi¢em, i dalje daje poseban pecat i znacajne podsticaje i ideje u
okviru okruglih stolova na temu darovitih na Visokoj §koli strukovnih studija za vaspitace u VrScu. Na tome im
se srdacno zahvaljujemo, jer verujemo da ¢e njihov doprinos i u buduénosti imati znacajne refleksije i na nase
obrazovanje i razvoj.

Doc.dr Tanja Nedimovi¢

Y YACT AKAJEMUIIUMA BOCNJbKH U JOBAHY BOPBEBURY

JHparu bocka u Joso,

Hewnsmepno cam cpehan mrto BaM ce MOTY Ha OBaj HAUWH OOpaTHUTH M Y€CTUTATH BaM BeoMa 3HauajaH KUBOTHH
W pajHu jyOunej y cBoje JM4HO mMme, y MumuHo ume, n y nme CpIrcke akanemuje oOpa3oBamba, YHjU CTE
PEIIOBHY YJIAHOBH.

Bu 3HaTe na ja y oBakBHM NpHIMKaMa HE TOBOPHM O CTPYYOM M HAyYHOM pajy ClIaBJbeHHUKa, CBOJHX KOJera M
npujaresba U3 CTYJEHTCKHUX JaHa. OcTtaBibaM To npyruMa. Miahuma.

YMecTo Tora ja MoKyllaBaM Ja C€ CETHM HEKOT MHTEPECAHTHOI HalleT 3ajeHHMYKOr >KUBOTHOT JeTaba, Jla ra
omuuIeM U Ja MiahuM Kojerama OCTaBUM Oelier 0 TOMe Y KaKBUM CMO YCIIOBMMa MU CTYIHPAIH W JKHBEJIH U
KaKBe MyKe CMO TaJa My4YMIH. ..
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Ceham ce Te nanexe 1948 romune. Tek je TpOILIIO HEKOJIHMKO TOAWHA OJ 3aBpIIeTKa y)KacHOT JIpyror cBETCKOT
paTta W OKpyTHE HeMadke (aIIuCTHYKe OKyMaIje Haimie 3eMJbe... M Tak mTo cMO ce MIIajajladykd MOHAJaIH
00JbeM, camald 0 CJI000]] M OJIarocTamy.... IONUIO je Te ToauHe 10 cykoba uamely Crasbuna u Tuta, 10 Hamaga
3emasba MHDOpMOUpoa ca CCCP Ha ueny Ha Tagammy JyrociaBujy.
Y Cpbuju je Tama Biamana ommTa Hecramwumna. Hudera Huje Omiio y mpogaBHUIIAMa, HH XpaHe, HU ojehe u
obyhe...
Bune cy To kako mocnenuiie Mmpoxyjane 4eTBOPOTOMUIILE OKyINanuje M TaAallibe paTHEe HaMAIUTHHE, TaKo H
nanana Craseuna u MudopmOupoa Ha Jyrocnasujy.
U 6aw e, 1948. roaune, HaIl PBH ,,IIEJATOIIKK Map Peuro je 1a cBojy MilaJajlauky Jby0aB 03BaHWYH U Ja ce
Benua! Taj ,,map* cy ynnumm bocka ITonoBuh n JoBan Hophesuh. CBu cMo ce, Tagammu CTyACHTH NeIaroryje,
BeoMa paJioBanu ToM porahajy. buio je To HemTO HOBO M PaOCHO 3a CBE HAC.
Mojoj TuaHOj pamocTy HUje 0o Kpaja kajga cy Me bocka 1 JoBa mo3Banu 1a uM OyJeM KyM Ha BeH4amy. Jpyru
KyM je 6mo xosera Brnagera Temmh. Ty Mojy HeH3MepHY pajocT yop30 je 3aMeHunIa Benuka Opura. CtaiHo me
MIPOTOHMJIO UTAMkE: KaKaB CBaIOCHH ITOKJIOH IMPHUIIPEMUTH 3a MylaeHIe?
Te 1948. roaune M31I03U CBUX OEOTpajcKUX pammu Owim cy cabmacHo npasHu. CeMm TpalirHe W 3a0CTalle
naydvHe y ’uMa OYKBJTHO HHje OWIIO HIYET JPYTOT...
Kuseno ce Tama y CpOuju Ha KymoHe, OAHOCHO ,,TAYKHIE , KAKO CMO WX Taja 3BaIH. AKO C€ HEITO MOTJIO
KyIIUTH MOpao ce UMaTtH oxarosapajyhu 0poj Tux ,,raukuna“. Ibux Huko HHje MMao moBospHO. [lojeanHnm cy
pPEeTKO IITa MOTJM KYNUTH W 3a cebe JIMYHO Ha ,Tauykuie* Koje cy mobumjamu. OOuuHO cy ux melycoOHO
CaKyIUbAJIM a KyITOBAJIH jeTHOM HEIITO 3a jeJJHOT, IPYTH IIyT 3a IPYTor.
Huje 6o npobieM cakynuTH 10BOJbHO Taukuia Mehy crynenrtuma nenaroruje. CBU cy UX ce pajo OApHLATHN Y
KOPHUCT IPBOT OpavHOr ,,[Telaromkor' napa!
[MpoGmem je OmO y ToMe IITO ce HHje MMAIO INTa KyNWTH HHM y jeIHO] jenuMHO] paamu y beorpany 3a te
,Taukuie*. beorpahanu 6u, unm Ou cazHanu na he ce y HEKOj paamu HEITo ,,ISUTH * Ha ,,TAYKHIIE , IBA TaHa
yHampex ¢y JOHOCHIIH IIaMIIAIIE, CTOJIUIIE W MPOCTHPKE U CTPIJBMBO YEKAIH U TOKOM JaHa U TOKOM HOhM 1a ce
panma OTBOPH, jep yBeEK je Onio ,,pobe’ 3a caMo OHUX MPBUX JECETaK Y TAKBOM BEOMa JTYTauKOM pPemy...
Ob6unasmm cmo Brazmera u ja cBe Georpazace kpajeBe, moceOHO panme 1Mo nepudepuju, Hagajyhu ma ce tamo
MOJKe HemTo nmpoHahu 3a KyMOBCKHM cBaaOeHH NOKIOH. Hulta HICMO MOTIIM HU [a HaljeMo, HH J1a KYITUMO Ha
,,TAUKHIIE"* KOje CMO cakynmuiau! A MaH BeHYamba e HEYMHTHO TMPHOJIMKABao... XBaTajla HaC je maHuka. Hucmo
3HAJIH IITA JIa YPAIUMO....
VY manatu Anbanuju Ha TepasBujama Onna je y To BpeMe Beha Kmbikapa - ,JyrocnoBencka kmura“. U nanac je
Ha TOM MECTy BeJIMKa KibWKapa. Y HOj Cy ce MpojaBajie KmBHIe Koje cy cTu3aie u3 Tajgammer CoBjeTkor
Cagesa. Heke cy Owuite sierno ykoprieHe, TBpI ITOBE3, IPECBYUEH HEKOM BPCTOM IOJIYKOXKeE, ITOMYyIUIaTHA... TakBe
KIbUTe cy Op30 HecTajaje U3 MPOAaBHUIE. 32 IbUXOBY KYITOBUHY HHUCY OMIIM MOTpEOHE HUKAKBE ,,TAUKHUIIE ...
Hekommko nana cmo Bianera u ja yoehuBanu npoaaBaduily y TOj KibHKapH Jla HaM OCTaBH M cadyBa IpBa Jeiia
koja cturay u3 CCCP tako neno ykopudeHa. To je OUI0 jeIuHO MITO CMO TPOHAILIH U ITO CMO MUCIIHIIH /1A je
MIPUKJIATHO TMOKJIOHUTH HAIIMM MJaJieHIuMa — Oymyhum npodecoprmal
Youn naHa BeHUYama CTUTJIO je, JaHAc BWINE HE 3HAM TayHO, KOJMKO TOMOBa u3abpanmx nena B.U. Jlemuna.
Mu npecpehnan. Oamax To kynumo! Huje 6mmo nzbopa. JIpyrux ciaudHux, 100po YKOpUUIEHUX KIbHra, Hije Onio
Taga y KibHKapH.
Hucmo Tajga HM mMaiii, a HUCMO HH 3HAJH, JIa MMOCTOjU yYKpacHa XapTHja M Pa3HOOOjHA BpILA 32 MAaKOBAaHkE
CBCYAHUX IMOKIJIOHA! YBE3alld CMO Ta] HAIl OKJIOH OOMYHUM KaHAMAOM U, PAJOCHH IITO CMO T'a HAIIUIH, PEIaH
CMO Ta MJIJICHIIMMA Ha jJeJHOM CKPOMHOM PYYKY ITOCJIC BEHUYamba...
JlaHac Kajma ce ceTUM cBera Tora, Teé Halle KyMOBCKE MYKE M HEHOT pellaBama, NOMHCINM, boxke, kako cMo
OWnM W MJamu, W OyIOW, U HauBHH... M1 m0Opo je ma cMO OWIM TaKBH Y THM H3Y3€THO TCIIKAM >KHBOTHHUM
yCIIOBUMA.
AJNH OHO IITO HECMO YCHENH Taja yCIleNn cMO TOKOM wuBoTa. Ocramu cmo ca bockom n JoBOM WHCKpeHH H
OJaHM HE caMO KyMOBH, Beh W mpHjaTesbu, APYroBU W CapaIHUIM Ha TOCTY. 3ajeHO CMO JCIWIN CBE Halle
JIUYHE W TIOPOJUYHE PagoCcTh U Temkohe TokoM mpoTeiux aetieHuja. M To je, Bepyjem, HajBehu gap kKoju cMo
MoOTJH ofapuTh bocku u JoBH, KOju Cy HaM OHH jou y Behoj Mepu y3BpaTuim.
W nanac Hukam He mpohe Heznesba AaHa, oHU y beorpamy, Moja cynpyra u ja y Yxwuily, 1a ce He 9yjeMo, J1a ce
HE YIHUTaMO 3a 37paBJke... | 0TOBO PEIOBHO Pa3sMEHMMO TOM IPWIMKOM U MHUIIJBEEHE O HEKOM Y HAC aKTYEITHOM
TIeIaroLIKOM Mpo0JIeMy...
XBana BaMm bocka u JoBo ox cBer cpia. XKenanmo Bam MumMa n ja MHOTO 37paBiba M PaJloCTH y TOANHAMa Koje Cy
mpen Bama... Ha MHOraja Jjpeta Hamm KyMoBH!
[Mo3npaBibaM CBe yYeCHHWKE HAaydHOT CKymna y Bpriry m kenuMm cBHUMa MHOTO ycrexa y pajiy, IOCeOHO
OpraHM3aTpuMa, KOju T€ CKyIOBee OpraHu3yjy Ha HajBHIIeM Moryhem HHUBOY.
Axanemuk Hukona IToTkomak
Yxwune, 22 maja 2013. rogune
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NAUCNI DOPRINOS JOVANA PORDEVICA
SRPSKOJ PEDAGOGIJI

Jovana Pordevi¢a poznajem duZe od Sest decenija. Iako smo sa dva kraja bivS§e nam domovine staze Zivota
kojima smo koracali prili¢no su sli€ne: uc¢eSce u ratu, pripremanje za uciteljski poziv, uciteljevanje, teski uslovi u
kojima smo studirali, studiranje pedagogije na Filozofskom fakultetu u Beogradu, tada na najprestizZnijoj visokoj
Skoli Beogradskog univerziteta, te¢enje univerzitetske karijere itd.

Istina ja sam neSto malo mladi i kasnije sam zapoceo studije. Studije u Beogradu su na privlacile. Ja sam 1952.
godine dosSao da studiram u Beogradu, ali nisam nameravao da studiram pedagogiju, ve¢ knjiZevnost, jer sam se
pre toga bavio i novinarstvom i prijemni ispit pripremao sam iz knjiZevnosti zato §to sam zavrSio uciteljsku
Skolu. Pre toga i posle toga to je bilo moguce. Na pitanje koji prijemni ispit mogu da polaZzem sluzZbenica mi je
odgovorila samo iz pedagogije. Pojavi se profesor ( Rasa Teodosi¢ ) i sa njim jedan mladi ¢ovek gospostvenog
izgleda.To je bio Jovan Pordevi¢. Profesor napisa na tabli slede¢u temu: "Domovina za nas danas to je bomba na
naSem nacionalnom tlu za neSto svoje opsteljudsko, za socijalizam" ( M. Dilas ). Mislim ja ovde ¢u proci.
Profesor napusti sluSaonicu, a kao dezurni ostade Jovan Pordevi¢. To je bio nas prvi susret. Pismeni deo
prijemnog ispita uradio sam veoma dobro da me profesor oslobodio polaganja usmenog ispita.

Kada sam Savr$io osnovne i postdiplomske studije izabran sam za asistenta Katedri za pedagogiju, gde je bio i
Jovan Pordevi¢. On se usmerio na Katedri za pedagogiju, gde je bio Jovan Pordevi¢. On se usmerio na Opstu
pedagogiju-Teoriju vaspitanja i Didaktiku, a ja na andragogiju ( Obrazovanje odraslih ). Dobro se se¢am
aktivnosti koje je on preduzimao u reformi studijskih planova i programa, njegovog odgovornog obavljanja
duZnosti upravnika Odeljenja, prodekana Filozofskog fakulteta, odgovornog uces¢a u radu fakultetskih i
univerzitetskih komisija. Kada su bili pritisci povodom odstranjenja osam profesora i saradnika iz nastave
Filozofskog fakulteta on je zajedno sa dekanom u znak protesta podneo neopozivu ostavku.

Jovan Pordevi¢ je aktivno uCestvovao u radu profesionalnih organizacija Srbije i ranije Jugoslavije potvrdujuéi
na taj nacin da se pedagogija ne moze razvijati samo kao kabinetska nauka, ve¢ da joj je potrebna neposredna
veza sa praksom obrazovanja i u¢enja koja je u stalnom menjanju..Jedna od bitnih odlika Jovana Pordevi¢a kao
liénosti ( po mom sudu ) jeste njegova radoznalost, teZnja da sazna novine u nauci kojom se bavio i drustvenim
promenama koje na tu nauku utiCu. Kada sam ja kasnije radi profesionalnog usavr§avanja obilazio poznate
univerzitete u Evropi i Americi Jovan Pordevi¢ me je molio da pogledam §ta ima novije u oblastima kojima se
bavio. On je uvek imao na umu da nauka i njeni rezultati prelaze granice jedne zemlje i njene kulture. Pri tome je
ispoljavao odmerenu dozu kriti¢nosti, kako prema vlastitim rezultatima, tako i prema rezultatima postignutim u
drugim socijalnim sredinama. Za njega se moZze re¢i da se pridrzavao principa: "misli globalno, a deluj lokalno".
On nije bio imitator tudih iskustava, ve¢ njihov kriticki analizator, sagledavajuéi ta iskustva i rezultate u
istorijsko-komparativnoj perspektivi.

Ja sam imao srecu i zadovoljstvo da sa Jovanom Pordevi¢em ucestvujem u nekoliko projekata. Ovde pominjem
projekat reforme univerzitetske nastave na kome se radilo u okviru Instituta za razvoj univerzitetske nastave na
kome se radilo u okviru Instituta za razvoj univerziteta u Beogradu. Jovan Pordevi¢ je ( zajedno sa dr Bosiljkom
DPordevi¢ ) preuzelo fundamentalno istraZivanje svojstva univerzitetskih nastavnika. To je temeljni istraZivacki
rad potkrepljen empirijskim istraZivanjima obavljenim na nekoliko fakulteta Univerziteta u Beogradu.
Pogledaju¢i nafu i stranu literaturu nisam naiSao ni na jednu tako produbljenu studiju o svojstvima
univerzitetskih nastavnika. IstraZivanje je emitovalo obilje podataka, uporedljivih izmedu fakulteta Univerziteta
u Beogradu. Pregledajuéi naSu i stranu literaturu nisam nai$ao ni na jednu tako produbljenu studiju o svojstvima
univerzitetskih nastavnika. IstraZivanje je emitovalo obilje podataka, uporedljivih izmedu fakulteta razlicite
studijskeorijentacije. Oni zakljucuju da univerzitetski nastavnik "treba da bude ideal za svoje studente, da bude
onaj koga cene, postuju, na koga Zele da se ugledaju i na koga Zele da lice. Kada se to dogodi onda nastavnik
moze biti siguran da je postigao ono Sto su od njega ocekivali i ocekuju njegovi studenti, a to je vrhunac stru¢nog
ljudskog uspeha" ( Pordevi¢, B. i Pordevié, J. , Svojstva univerzitetskih nastavnika, IPA, 1992, Beograd ).

Drugi projekat "Asistenti u nastavi" koji je pokrenuo dr Aleksandar Ranci¢ na Univerzitetu u NiSu. U njegovoj
realizaciji ucestvovali smo Jovan Pordevi¢ i ja. Mi smo drzali predavanja za nastave. Nasa predavanja bila su
oslonjena i na emirijska istraZivanja koje je sprovodio A. Ranci¢ sa svojim saradnicima. Oni su svoja empirijska
istraZivanja sproveli na uzroku od 200 asistenata na razli¢itim fakultetima Univerziteta u NiSu. IstraZivanje je
emitovalo podatke o siromaStvu visoko Skolskih ustanova i prekomernom opterecivanju asistenata, Sto se
negativno odrZava na njihov rad i razvoj. Velika je odgovornost nastavnika za rad i napredovanje asistenata.
DruZe¢i se tako Jovanom Pordevi¢em jednog dana razgledali smo Ni§ i njegoveznamenitosti. Dospeli smo do
niskog starog groblja gde su sahranjeni njegovi roditelji. Primetio sam setu u njegovim oc¢ima zbog toga §to to
staro groblje mora da se odatle izmesti.
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Tekst koji sam napisao prigodnog je karaktera. Ozbiljnije i produbljenije proucavanje pedagoske misli Jovana
DPordevica zahtevalo bi citavu studiju ili studije. Ali verujem da ¢e budu¢i analiti¢ari objektivno i kriticki
proceniti nau¢ni doprinos Jovana Pordevica srpskoj pedagoskoj misli. Ovde ne mogu da zaobidem njegovu
suprugu poznatog i priznatog nauc¢nog radnika u oblasti obrazovanja i u€enja. Oni su se Cesto do sada javljali i
kao koautori i ve¢ skoro Sest decenija svojim radovima daju doprinos srpskoj pedagopkoj i psiholoskoj misli.
Bas$ u tom svetlu Zelim da se osvrnem na njihovu tajedni¢ku studiju "Savremeni problemi druStveno-moralnog
vaspitanja".
Zivimo u svetu velikih neizvesnosti i kriza koje su zahvatile sve oblasti drustvenog i individualnog Zivota:
ekonomsku, politicku. kulturnu, krizu ustanova i organizacija. Ta kriza nije mogla da mimoide obrazovanje i
ucenje, njegove ustanove i organizacije. Pomerila se filozofija obrazovanja sa naglaSavanjem na efikasno
obavljanje funkcija rada, potrebne trZiStu, pri ¢emu se zapostavlja ( namerno ili nenamerno ) vaspitanje celovite
li¢nosti sa svim potrebnim vrednostima i moralnim komponentama.
Takvo u celini utilitaristi¢ko shvatanje obrazovanja i ucenja, uveren sam vodic¢e do jednodimenzionalnog ¢oveka
okrenutog sebi i trziStu. Dr B. Pordevi¢ i dr J. Pordevi¢ ukazuju na takvu jednostranu filozofiju obrazovanja i
upozoravaju stru¢njake, druStvo, drustvene ustanove, profesionalna udruZenja i odgovorne gradane da se
ozbiljnije pozabave problemima drustveno-moralnog vaspitanja dece i omladine. U centar svojih istraZivanja oni
su stavili vrednosti (a vrednosti su filozofska kategorija). U nekoliko zanimljivih poglavlja vidi se njihovo
nastojanje da probleme obrade celovitije i svestranije. Njihova osnovna metodoloska orijentacija jeste istorijsko-
komparativna. Komparacija nije samo metod saznavanja, ve¢ je to i nac¢in miSljenja. Oni kriticki ocenjuju
doprinose pojedinih autora u razli¢itim druStvenim sredinama i sa pravom ukazuju da se moral i moralne
vrednosti razlikuju i da zavise od filozofije, stepena druStveno-ekonomskog razvoja, kulturnog konteksta,
dostupnosti i demokrati¢nosti obrazovanja. To govori o potrebi diferenciranog pristupa druStveno-moralnom
vaspitanju i dobrom poznavanju i uvaZavanja svih Cinilaca koji na njih uti€u. Potrebno je uvaZavanja svih
aspekata zivota ¢oveka: drustvenih i individualnih. Na taj nacin uvaZava se meduzavisnost vaspitnih fenomena i
njihovo jedinstvo. Prednost je ovakvog naCina misljenja u tome $to se problem morala posmatra u tesnoj
povezanosti sa drugim oblastima drustvene svesti: filozofijojm, naukom, umetno$¢u i politikom. To ¢&ini
proucavanje morala veoma sloZenim. U razvoju drustva javljaju se i protivurecnosti koje dolaze sa brzim
promenama. Ocigledna posledica takve protivurecenosti je i obezvredivanje obrazovanja i moralnih vrednosti.
Potrebna su znanja o moralnosti kao preduslov svake moralne akcije. Od znanja se prelazi na ubedenja koja
usmeravaju ljude. U tesnom spoju sa ovim su i principi, pravila, sadrZaji i iz njih proizilaze i metode moralnog
vaspitanja. Odredene su i psiholoske osnove moralnog vaspitanja i data analiza shvatanja pojedinih autora o
moralnom razvoju.
Pod lupu teorijskih i empirijskih istraZivanja autori su stavili dva znacajna faktora moralnog vaspitanja: porodicu
i Skolu. Brze promene nisu ostale bez uticaja na porodicu iz prostog razloga Sto porodica deli sudbinu svog
vremena. Oni su lucidno analizirali teSkoce sa kojima se susrec¢e savremena porodica, izmenjene okolnosti u
kojima seca rastu i vaspitavaju se. Posebno su znacajne njihove analize vrednosti u zemljama tranzicije sa
kritickim opservacijama okolnosti koje su dovele do smanjenje uslova za svestrani razvoj li¢nosti. Li¢na
uspesnost, licna promocija pocela je da prevladava nad vrednostima koje imaju drustveni znacaj. Javljaju se
laZne vrednosti, lazni ideali koji remete socijalno-moralno vaspitanje mladih. Velike socijalne razlike, drustveno-
moralnog vaspitanja i odnosa izmedu religije i morala.
I ovaj kratak osvrt na studiju dr Bosiljke Pordevi¢ i dr Jovana Pordevi¢a "Savremeni problemi drustveno-
moralnog vaspitanja" pokazuje da ona predstavlja znaCajan nau¢ni doprinos pedagoSkoj nauci i to iz ovih
razloga:

1. U studiji je ispoljen skladan spoj teorijskih promi$ljanja i kriti¢kog analiziranja
empirijskih istraZivanja.

2. Studija je veoma dobro metodoloski utemeljena i kriti¢ki promiS§lja savremena
nauc¢na kretanja u razlic¢itim socijalnim sredinama.

3. Brojna pitanja koja se u studiji postavljaju mogu biti relevantne nau¢ne hipoteze
za buduca istrazivanja.

4. Studija otvara prostor za dijalog izmedu nauc¢nika i profesionalaca u obrazovanju i
ucenju ne zapostavljajuci ni roditelje i druge odgovorne gradanine van vaspitnih ustanova.
Jovan Pordevi¢ pored Opste pedagogije-Teorija vaspitanja posebno se ontenzivno bavio problemima didaktike.
Svoja didakticka shvatanja najpotpunije je izrazio u studiji "Savremena nastava". Ovde ¢u pokusSati da dam
koncizan osvrt na shvatanja. Studija je rezultat Sirih istorijskih i teorijskih istraZivanja. Pordevi¢ je u ovoj studiji
obradivao najsavremenija pitanja nastave: probleme Skole, oblika astave, konkretizaciju ciljeva i zadataka
vaspitanja i obrazovanja, izbor nastavnih sadrZaja, vrste nastave ( diferencirana, individualizovana, timska,
problemska, programirana nastava ), probleme obrazovanja tehnologije, koncepciju otvorene $kole, motivaciju i
ucenje, vaspitanje misljenja i relacije nastavnika i ucenja i napredovanj ucenika. Vrednost ove studije moze se
videti u Sirini komparativnih pristupa, naucnoj strogosti i povezivanje teorijskih uopStavanja sa prakticnim
pedagoskim ostvarenjima. Dat je pregled kritika $koli u razli¢itim socijalnim sredinama i promene koje Skola
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dozivljava pod uticajem koncepcije dozivotnog obrazovanja. Promene koje se deSavaju u skoli, naglaSava
Pordevi¢, nisu samonikle, ve¢ su rezultat drustva i coveka. Pordevi¢ dijalekti¢ki povezuje socijalizaciju i
zajednickim zadacima. U savremenoj Skoli javlja se i problemkonkretizacije ciljeva vaspitanja javljaju se
protivurecenosti koje proizilaze iz psiholoske i pedagoSke sloZenosti vaspitnog procesa. Traga se za jezgrima
znanja koja su potrebna savremenom Coveku. Po misljenju Pordevi¢a izbor sadrzaja je sustinsko pitanje
savremene $kole. U tom okviru nije mimoidjen ni problem diferencijacije nastave koja ima dva osnovna cilja: da
sluzi razvoju individualnosti i da omoguc¢i opstanak i napredak drustva. Obradeni su i drugi problemi nastave:
timska nastava, problemska nastava, programirana nastava i u toj obradi ispoljena je potrebna kriticnost i dublje
poniranje u teorijskom osvetljavanju pojedinih problema.

Studija Jovana Pordevi¢a "Savremena nastava", po mom sudu, pretstavlja originalno nauc¢no delo. U njemu su
sjedinjene teorijsko-komparativne analize, ispoljena naucna kriti¢nost i optimizam u pogledu prevladavanja i
otklanjanja smetnji koje se javljaju u nasoj skoli i na taj na¢in pomogne razvoju drustva i pojedinca.

Ovo je bio samo mali osvrt na veliki nau¢ni doprinos Jovana Pordevic¢a srpskoj pedagogiji. Taj doprinos moze
se meriti sa doprinosom koje su srpskoj pedagogiji dali Vojislav Baki¢ i Vicentije Raki¢. Uveren sam da ¢e
bududi istraZivaci objektivno i potpunije oceniti njegov doprinos srpskoj pedagogiji. Njegovo stvaralastvo je
obimno i interesantno. Dovoljno je pregledati bibliografiju njegovih naucnih i profesionalnih radova pa izvesti
takav zaklju¢ak. On se ogledao i u pisanju udzbenika iz pedagogije ( prvo N. Potkonjakom, a kasnije sa N.
Trnavcem). To Stivo posluZilo je ne samo pedagozima ve¢ i studentima koji su se pripremali za nastavnicki
poziv. Primetna je njegova viSegodiSnja saradnja sa Filozofskim fakultetom u Novom Sadu i posebno sa
Visokom $kolom strukovnih studija za obrazovanje vaspitaca u VrScu, Skolom koja je poznata po organizovanju
nau¢nih skupova, istraZivanju i objavljivanju studija iz oblasti obrazovanja i u€enja.

Zahvalan sam Jovanu Pordevi¢u na kolegijalnoj i profesionalnoj saradnji i na prijateljstvu koje je iz takve
saradnje proizaslo, §to je nema sumnje, obogatilo moju licnost. Nau¢no delo Jovana Pordevica, uveren sam, bice
putokaz mladim istraziva¢ima, kako se objektivno i kriticki odnosi prema nauci kojoj pripada. Kako kaze pesnik
"imao se rasta i roditi".

Dusan M. Savicevié, profesor Filozofskog
fakulteta u Beogradu u penziji

BUOT'PA®CKHU ITOJALNIN O AKAJJEMKUIBU ITPO®. 1P BOCU/BKN BOPBEBUHh KOJU CY
ITAMIIAHA Y ITOMY EHHUKJIONEAUJE PETYBJIUKE CPIICKE

BOCHUJ/bKA BOPBEBHR (1922, bama Jlyka) OCHOBHY IIKONY, THMHA3Hjy W TETOTOIUINY YIUTEIHCKY
Koty 3aBpmiwia je y bamoj Jlymu. Youcana ce Ha ®@unozodeku dakynrer (memaromika rpyma) y beorpany
1945. ronuae xoju je u 3aBpmmia 1949. rogune. JlokTOpCcKy AmcepTanujy moa Ha3uBoM [Ipea3Hama ydeHWKa
MIPBOT pa3peaa OCHOBHE IIKOJIE M HhUXOB KACHHUjH YCITjeX je yCHjenrHo oaopanuia Ha Puno3odcekoM GakynTeTy
y beorpany 1965. roauHe U cTeKIa 3Bamkbe JOKTOpa MCUXOJIOMKUX HayKa.

CBOj pagHM BHUjeK MMPOBENa je y MPOCBjeTH, TIOYEBIIH MPBO Kao yuuTespbHIla y ceny bouar, cpe3 bama Jlyka, ruje
je panmia ox ¢edpyapa 1o jyna 1941. roqune. [TogetkoM apyror cBjeTckor pata Owia je npuHylheHa ga HarmycTH
CBOj€ paJHO MjecTo U BpHjeMe oKynanuje nposene y beorpany. CBoj myT npocBjeTHOT paJHHUKA je HaCTaBWJIa I10
3aBpueTKy crynuja 1949. ronune Ha Katenpu 3a ¢uno3odujy, ICHXonorujy ¥ negarorujy y 3Bamy npogecopa
Cpeamse IIKOJIe, a 3aTUM M Y 3Bamby acHCTeHTa Ha mpeaMeTy Omnmita rncuxosnoruja y nepuoay ox 1951. no 1955.
roauHe. Jlajpiby CBOj IEAarollKM paj IO BIACTUTO] JKeJbM je HacraBwia y CekpeTapujaTy 3a HpPOCBjETY U
KynTypy rpajga beorpanga y ynos3u uHcnektopa y nepuony o 1955. no 1958. rogune. Hakon tora, ox 1958. o
1960. roagune, je Ouna caBjeTHuk y CaBe3HOM 3aBOIy 3a MPOYYaBame IIKOJCKUX M MPOCBjETHUX MUTama. Y
neprony ox 1960. mo 1970. romuHe, y cCkiIamy ca JAIHOM XKEJBOM, Paania je Kao MIKOJICKH TICHXOJIOT y JIBHjE
OCHOBHE ImKOJe, ,,bypo Dakosuh™ u ,Jlpunaka IlaBmoBuh®. Om 1970. mo 1974. rommue paguna je y
PemyGnmaxoM 3aBoy 3a OCHOBHO 00pa3zoBame M 00pa3oBame HACTaBHUKA, a MOTOM y HCTHTYTY 3a Henaromka
HACTpaXKuBama y beorpany y 3Bamy BUIIIET HAyYHOT capanHuka y nepuony ox 1974. mo 1980. rogune. Toxom
CBOT CTPYYHOT yCaBpIlIaBama IOCjeTHIIA je€ HEKOHMKO 3eMalba Mel)y kojuma cy Xomnannuja, @panmycka, Yemka,
Pycuja (6uBmm CCCP), xao u CAJl. YuecTBOBaja je Ha HEKOJIMKO Mel)yHapoaHUX KOHTrpeca U KoH(pepeHnuja, a
oBje hemo nomenytu camo Heke on Bux. Ha III mHTepHaNIMOHATHOM KOHTPECY 3a IIKOJICKY U YHHUBEP3UTETCKY
xurnjeny y [lapusy 1959. roguHe yuecroBana je caommremeM Cneyujainu paspedu 3a oeyy ca NOCeOHUM
nompebama y Jyzociasuju, a ca ia caommurema Ha IV narepHannonantoj kondepenuuju UMOSEA y Tynucy
1969. rongune. Ilopen BIacTUTUX HCTpaXKMBama, OMJIA je PyKOBOJWJIALl y BHIIE HCTPAKMBAYKHUX IIPOjeKaTa oJ
KOjUX je 3Ha4yajHO TIOMEHYTH JaBa: Tpojekat Caspemena nopoouya u rbewa 6acnumua ynoed, y KojeM je
ydecTBoBajo 19 3emarpa, kKao u nmpujekat Japosumu u oopacau, y3 ydemhe Yautesbckor Gakynreta y beorpamy
— ogjespema y Bpmry, ®unozodekor dakynrtera y bamoj JIymu u Yauepsutera Tubuckyc y Temumsapy y
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nieprony oxn 2004. mo 2007. ronuue. Y yacomucuma, 300pHHUIIMMA M TOMUIIHAnuMa objasuia je Buime ox 100
pamoBa. 3a HaydHO — HCTPpKWUBA4YKU paj nodwma je Behu Opoj mUCMEHHMX IMOXBajla W TpH3Hama JlpymTea
nicuxosora Cpowuje, a 1974. ronune Harpany ,,Jlocutej O6pamouh®. Ilociuje omracka y TIeH3Wjy aKTHBHO je
capahuBana u capalyje ca THCTUTYTOM 3a Tiearomika UCTpaxxuBama, Y YUTeJbckuM (pakynteToM y beorpany u
Bumom mkooM 3a o6pa3oBame Bacniutada y Bpurny. Penosau je unan Cpricke akanemuje oOpa3oBamba.
BAXXHWIN PAAOBU: Jlooamnu pao yuenuka ocrhosne wixone, beorpan 1977; Hnousudyanuzayuja eacnumarea
daposumux, beorpan 1979; [Ipoepamupare sacnumnoz pada y wikonu, beorpan 1982; Caspemena nopoouya u
mwena eacnumua ynoea, beorpam 1985; Vuenuyu o ceojcmeuma nacmasnuxa (xoaytop), beorpanm 1988;
Csojcmea ynusepsumemckux nacmasHnuxa (koaytop), beorpan 1992; /laposumu yuenuyu u (ne)ycnjex, beorpan
1995; Hawa ocnosna wxona 6yodyhnocmu (xoayrop), beorpam 1998; Excnepumenmanne (oeneowne) wikone
(xoaytop), beorpan 2001; Oodpacru o oaposumoj deyu u maaouma (xoaryop), beorpan 2007; Cagpemenu
npobremu Opyuimeeno — mopainoz sacnumarea (koatyop), Hosu Cam 2007.

IIpod. mp IMerap CrojakoBuh

DOPRINOS PROF. DR JOVANA DORPEVICA TEORIJI MORALNOG VASPITANJA I
ISTRAZIVANJIMA DRUSTVENO-MORALNIH VREDNOSTI

Po stru¢nim ocenama domacih i inostranih pedagoga i didakticara, prof. dr Jovan Pordevi¢ je u podrucjima svog
nau¢nog interesovanja dosegao evropski vrh pedagoSkog miSljenja. Ta podru¢ja su teorija vaspitanja
(intelektualno vaspitanje i moralno vaspitanje) i didaktika (problemi savremene nastave i obrazovanja).

Poseban izazov za profesora Pordevica bilo je podrucje drustvenog i moralnog vaspitanja zbog svoje sloZenosti,
dinamic¢nosti i promenljivosti, kao i ¢injenice da se moralni razvoj i formiranje pojedinca odvija u procesu
neprekidnog delovanja sa drustvenom sredinom u kojoj deluju odrasli (roditelji, nastavnici i drugi odrasli) i
vr$njaci, a u poslednje vreme, sve viSe i neposrednije, sredstva masovnih komunikacija. Upravo zato se prof. J.
Pordevi¢ bavi temeljnim razmatranjima svih bitnih ¢inilaca — porodice, u kojoj se stvaraju najranije i
najdugotrajnije osobenosti psiholoske i moralne prirode, gde dete shvata razlike koje ¢e oblikovati njegov
moralni razvoj i razvoj uopste. Porodica je faktor koji utiCe na oblikovanje li¢nosti deteta, utice na njegov
emocionalni razvoj i stvara Semu osnovnih moralnih pojmova, socijalizuje dete, prenosi Seme ponasanja koje su
primerene odredenim ulogama odraslih posredstvom ponaSanja i Zivotnih situacija. Osim porodice, prof. J.
DPordevi¢ se posvetio analiziranju uloga Skole, kao drustvene institucije, u ucenju, u vaspitanju, usvajanju i
primeni moralnih principa i vrednosti. Skola je u moguénosti da obezbedi $ire i intenzivnije druitveno iskustvo u
doZivljavanju uloge odraslih, Sto sa porodicom nije slu¢aj. U $kolskoj sredini ¢eS¢e dolazi do potvrde moralnih
vrednosti u kontekstu odredenih situacija tokom $kolskog Zivota, odnosa i rada sa razli¢itim osobama, utvrdio je
prof. J. Pordevi¢ u svojim istrazivanjima. Pritom, on se kriticki osvrée na €injenicu da $kola mnogo viSe pruza i
postiZze na planu kognitivnog razvoja dece, i naglaSava da moralni razvoj ne sme biti u drugom planu. Tim pre
Sto, po miSljenju akademika J. Pordevi¢a, znanje predstavlja odredenu vrednost jedino ako ima oslonca u
pozitivnim osecanjima, kada prelazi u ubedenje, kada je povezano sa celinom vaspitnih postupaka i transformise
se u ono §to nazivamo "pogledom na svet". Intelektualno obrazovanje, kojim se prof. J. Pordevi¢ takode
temeljno bavio, treba da poveca licne sposobnosti poimanja, asimilacije i tumacenja sveta u kome pojedinac Zivi,
i da omoguéi proSirivanje intelektualnih kapaciteta i perspektiva pojedinaca, ali proSirivanje kognitivnih
perspektiva pojedinca ne bi bilo dovoljno ako ne bi bilo praceno i Sirenjem njegovih eti¢kih perspektiva, posebno
naglaSava uvaZeni profesor.

Akademik J. Pordevi¢ je uvek u svojim razmatranjima isticao potrebu celovitog pristupa vaspitnoj problematici,
odnosno polazio od ¢injenice da je pojedinac nedeljiva celina, koja ima odredena znanja, koja oseca, koja je
aktivna, razlikuje ljudske odnose i celog Zivota se integriSe u li¢nost. Stoga je isticao da se moralna osoba u
psihickom Zivotu ne izgraduje nezavisno od drugih procesa, ve¢ u jedinstvu sa njima, kao $to se ni moral
pojedinca ne manifestuje u ponaSanju koje obuhvata jedino i isklju¢ivo moralne aspekte. Upravo moralnost
smatra integrativnim delom li¢nosti koji zajedno sa ostalim elementima oznacava njen kvalitet. Na taj nacin
prepoznajemo i ciljeve vaspitanja koji su za prof. Pordevi¢a znacajni, kao i naCine kojima ih treba ostvariti -
viSestranim vaspitanjem treba formirati li¢nost koja ¢e biti u stanju da se suprotstavi svemu onome S$to je
neodredeno, mistifikatorsko, puno predrasuda da jasno vidi, sagleda i tatno se informiSe, da stvari i pojmove
posmatra sa razli¢itih stanoviSta i da dokumentuje svoje stavove, da se odupre razli¢itim pritiscima spolja, koji
mogu da umanje njegovu samostalnost i da u etickom pogledu bude racionalno angazovan.

Prof. J. Pordevi¢ posebno ukazuje na ogromni moralni uticaj nastavnika kao predavaca i vaspitaca, koji
predstavlja uzor i primer u€enicima. Na sve uenike ima uticaj stav nastavnika prema pojedincima, odnos
izmedu onoga $to on govori i onoga $to on ¢ini i kako postupa, njegov sistem sudenja, pohvala i pokuda, nacin
ocenjivanja.

Posebno podrucje interesovanja prof. J. Pordevi¢a su vrednosti, jer iz njih proizilaze ciljevi vaspitanja, iz njih
zadaci, a iz zadataka organizacija uCenja. Cilj moralnog vaspitanja je da se pomogne ucenicima da svoje
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vrednosti sagledaju kao celinu. Pritom, prof. Pordevi¢ je uvek nastojao da prati domete istraZivanja Sirom sveta,
pa je u razmatranjima vrednosti, moralnosti, altruizma, moralnog rasudivanja, polazio od shvatanja mnogih
inostranih autora (Osborn, 1894; Scharp, 1898; Terman, 1925; Hollingworth, 1942; Asch, 1951, 1952. i 1956;
Hutchinsal, 1953; Wilsion, Williams and Sugerman, 1967; Dabrowski, 1967; Bronfenbrener, 1967; Magowan i
Lee, Terence, 1970; Rokeach, 1973; Michel and Misvhal, 1976; Shaver and Strong, 1976; Melvin, 1977; Boehm,
1977; Fraenkel, 1980, Hersh, Richard, Miller, John, Fielding, Glen, 1980; Piechowski, 1986, 1991; Blum, 1987;
Dunn, 1987; Gross, 1993; Metthews, 1994, i mnogih drugih). Sva dosada$nja saznanja u ovom podrucju kriticki
je posmatrao u vremenu postmoderne i globalizacije. On napominje da, zahvaljujuéi razvoju sredstava masovnih
komunikacija, dolazi do saZimanja prostora i vremena, susretanja i proZimanja razli¢itih kultura, tako da se moZze
govoriti o nastanku planetarne univerzalne civilizacije sa specifiénim sistemom vrednosti. U ovom kontekstu
dolazi i do globalizacije obrazovanja i problema da obrazovanje i vaspitanje u pojedinim zemljama, ne samo
kriticki, afirmiSe sistem vrednosti i univerzalnu kulturu, ve¢ i da ocuva posebne nacionalne, kulturne, drustvene
i moralne vrednosti, kao izvore stvaralacke raznovrsnosti i bogatstva ljudskog stvaralastva.

Poseban naglasak prof. J. Pordevi¢ stavlja na moralne vrednosti koje mogu da se razlikuju po stepenu
znacajnosti i opStosti. Moralne vrednosti predstavljaju standarde, nacela, norme, na osnovu kojih sudimo da li su
odredeni ciljevi ili postupci ispravni. One se koriste da opravdaju eticke odluke, ili da se o njima sudi, a imaju
uticaje i na druge ljude. Sistem vrednosti i vrednosnih orijentacija odrazava ideologiju i kulturu drustva kome
pojedinac pripada. Ova orijentacija izraZava unutra$nju osnovu odnosa pojedinca prema razli¢itim vrednostima i
kategorijama materijalnog, moralnog i duhovnog rada. Vrednosti koje su opstale tokom vekova i pretrpele
razlicite adaptacije i promene mogu se smatrati univerzalnim.

Kada je re¢ o vaspitanju u Skolama, prof. J. Pordevi¢ smatra da su znacajne razredne diskusije i rasprave, s tim
da one moraju biti realne i otvorene o situacijama iz realnog Zivota, viSezna¢ne, da imaju obilje relevantnih
elemenata, koji, iako verovatni i prepoznatljivi, ne daju lako dostizne odgovore. Ucenike treba staviti u situaciju
da istrazuju, pronalaze, reSavaju finalni poredak kao cilj. Na ovaj nacin, objasSnjava prof. Pordevi¢, oni nece
dolaziti do reSenja jednosmerno, ve¢ jednom izlomljenom linijom, priblizavajuéi se ili udaljavaju¢i od
postavljenog cilja. U€enicima, dakle, treba omoguditi da pokusavaju, isprobavaju, istrazuju, da razmisljaju,
kombinuju i da budu aktivni. Vezbanja u kritickom misljenju treba da sadrZe probleme i sadrzaje znacajne za
raspravljanje (personalne, socijalne ili intelektualne prirode), koji nisu, ili nisu u dovoljnoj meri, sadrZani u
nastavi, lekcijama, udZbenicima i programima.

Ovakvi nacini rada u $kolama temelje se na savremenim modelima moralnog vaspitanja - na Kolbergovoj teoriji
razvoja moralnog rasudivanja i Hofmanovoj teoriji altruisticke motivacije. Za moralnost su znacajne i kognitivna
i afektivna dimenzija. Prof. Pordevi¢ ukazuje na znacCaj razrednih diskusija izmi$ljenih moralnih nedoumica
(dilema) jer ucenicima pomazu da rasuduju posredstvom moralnih kontroverzi na jasan i obuhvatan nacin.
Pritom polazi od ¢injenice da deca svakodnevno nailaze na teSkoce, dileme i konfliktne situacije. DuZnosti
roditelja i nastavnika nisu u tome da uklanjaju protivrecnosti i konfliktne situacije, ve¢ da shvate njihovu sustinu,
karakter, vaspitni znacaj i da stvaraju uslove za slobodan i dobrovoljan moralni izbor, da pomognu detetu da
pronade reSenja koja odgovaraju njegovom uzrastu, razvoju, moguénostima i potrebama, vode¢i racuna o
aktivnoj ulozi koju deca imaju u vlastitoj socijalizaciji.

U nasem druStvu najveci broj drustvenih i moralnih vrednosti su promenjene ili napustene, pa prof. J. Pordevi¢
smatra da je neophodno sastaviti inovirani "katalog" vrednosti. Neophodno je razlikovati definisanje vrednosti
kao cilja od moralnih vrednosti kao sredstava. Ponovno razmatranje nomenklature vrednosti u sadasnje vreme je
aktuelno i sa stanoviSta nau¢ne aksiologije u svetu — savremenih kretanja na pocetku XXI veka. Znac¢ajno je Sto
uvaZeni profesor ukazuje na i dalje brojna nereSena pitanja: koje su osnovne vrednosti naseg savremenog
drustva, da li postoje vrednosti koje prihvata celo drustvo, ili njegov najveéi deo, i koje su to vrednosti; koje
vrednosti su se transformisale i da li je doSlo do pojave novih vrednosti, koje vrednosti treba da razvija skola da
bi njen rad bio u skladu sa druStvenim potrebama; kakav odnos treba uspostaviti izmedu potreba pojedinaca i
potreba drustva i na koji nacin se to moze uskladiti?

Sva svoja teorijska i empirijska istraZivanja prof. J. Pordevi¢ temelji na kritickom razmatranju, procenjivanju i
sistematizovanju velikog broja istraZivackih radova o moralu i moralnosti. Zato danas imamo uradene kvalitetne
analize metoda, tehnika i instrumenata koji se mogu primeniti i kombinovati u ovom podrucju - intervjua,
objektivnog beleZenja, posmatranja, skaliranja, inventara, upitnika, sociometrijskih metoda, projektivnih tehnika,
testova ponasanja i kontrolisanog eksperimenta, pric¢a-dilema sa konfliktnim situacijama i dr. Prof. J. Pordevi¢
isti¢e znacaj prodiranja metoda i instrumenata drugih nauka (sociologije, psihologije, medicine itd.) i svih onih
koje mogu doneti nove ideje s tim Sto treba da budu prilagodene sadrZaju i specifiCnostima pedagoskih
istrazivanja. KoriS¢enjem metoda grani€nih nauka obogacuju se sadrZaj i postupci istraZivanja problematike
moralnosti, pruza mogu¢nost da se razmatra predmet proucavanja i elementi sloZzenog fenomena moralnog
vaspitanja.

Na eksplorativnom stupnju u oblasti moralnog vaspitanja uspe$no su koriS¢ene slede¢e metode: slucajno
posmatranje, impresija, introspekcija, intervjui. Rezultati dobijeni ovim metodama ne omogucavaju

29



generalizacije u oblasti moralnog ponasanja, isti¢e prof. Pordevi¢, ali mogu da posluZe kao dobra osnova pri
formulisanju pretpostavki za dalja, temeljnija i sistematska proucavanja, uz primenu drugih metoda i tehnika.
Metode i tehnike u oblasti moralnog razvoja i vaspitanja i rezultati dobijeni njihovom primenom, omoguc¢ili su
odredivanje i izbor "modela" moralnog vaspitanja, kao na¢ina misljenja o negovanju, procenjivanju i delovanju u
odredenim vaspitnim situacijama. Modeli podrazumevaju stanoviste o tome kako se ljudi moralno razvijaju, kao
i principe ili strategije za podsticanje moralnog razvoja. U celini, modeli pruZaju Siroke osnove nauci o
vaspitanju: mobiliSu ose¢anja, podsti¢u misljenje i potkrepljuju akcije, naglasava prof. J. Pordevic.

Hers, Miler i Filding (Hersh, Richard, Miller, John, Fielding, Glen, 1980) izdvajaju Sest modela moralnog
vaspitanja: 1. formiranje razloznog stava (James Shever); 2. uvidavnost prema drugima (Peter McPhall); 3.
razjaS$njavanje vrednosti; 4. analiza vrednosti; 5. model kognitivnog moralnog razvoja (L. Kohlberg), i 6. model
drustvenog delovanja (Fred Newmann). Prof. J. Pordevi¢ se slaZe sa autorima koji smatraju da je pomenute
modele najbolje posmatrati u jedinstvu kako bi Sto uspeSnije i objektivnije mogli da odgovore sloZenostima
moralnog razvoja i vaspitanja.

Ono §to smatramo posebno znacajnim u opusu prof. J. Pordevica je njegovo promisljanje o daljim, dugoro¢nijim
koracima u vaspitnom radu. On je uvek naglaSavao da se pedagogija kao nauka ne bavi samo problemima
proslosti i sadaSnjosti, ve¢ je orijentisana i na buduénost. Zbog toga je neophodno razradivati i razvijati i metode
prognoziranja (futurologije), koje mogu da odgovore potrebama sagledavanja buduénosti, perspektiva i njenih
vizija. Njima posebno doprinose metodoloske analize drusStveno-moralnog vaspitanja. Pod predvidanjem i
prognoziranjem u pedagogiji da podrazumeva proces dobijanja relevantnih informacija u cilju organizovanja
sadrZaja, sredstava, metoda i formi vaspitno-obrazovne delatnosti u najSirem smislu te refi. IstraZivanje
buduénosti je podrucje multidisciplinarnog i interdisciplinarnog pristupa.

Futuroloske metode i predvidanja dele se na dve grupe: 1. subjektivne ili kvalitativne metode (intuitivne metode,
interpretativne metode, preskriptivne metode, normativne metode) i 2. objektivne ili kvantitativne metode
(metode zasnovane na merenjima, deskriptivne metode, eksplorativno-analiticke i dr.). Znacajno nacelo
metodoloske futurologije odnosi se na primenu kombinacije razli¢itih metoda i postupaka i prognosticko
prosudivanje.

Svima onima koji nastavljaju da istraZzuju navedenu vaspitnu problematiku, prof. dr Jovan Pordevi¢ dao je u
svojim pisanim radovima, predavanjima i konsultacijama jasna, nau¢no utemeljena, usmerenja, ¢ime je sve
odgovorne istraZivace obavezao da dalja istraZivanja budu na odgovaraju¢éem nau¢nom nivou...

Doc. dr Aleksandar Stojanovié¢

HOACTUHAJHU TPUMEPH Y CHAJABY TAJIEHTA
N YIIOPHOCTH

Hayunu npocun n nonpunoc konera bocuseke u Jose Hophesnha pa3Bojy Hare neparomike Teoprje U mpakce
o0po je mo3HaT cBUMa KOjU ce 0aBe MeAaronKiUM pajioM a O MOHOBHO MCTHUIAKkE OHora ITo je Beh mo3Haro
owo cyBumiHo. O BHUMa OW, MUCIIUM, BaJbaJlo TOBOPUTH Ka0 O IMOJCTHIAQjHUM MPUMEpHUMa KaKo ce CIajamheM
TaJeHTa, YINOPHOCTH WM CHEprHje IOCTHXKY HajBehu HaydHu ycrecu. Bbux nBoje TOTBphyjy HCIpaBHOCT
MapkcoBe MHCITH J1a "HeMa IMHPOKOT JpyMa KOju BOJM Y HAYKY, M W3Tiene Aa he ce ycmeTw Ha meHe CBETIIe
BHCOBE MMajy caMO OHHU KOjH C€ He IIIalle ymopa MpH Nemamy leHUM CTPMHUM cTazama.” OHH koju Xohe 1a ce
O0aBe memaromikuM pamoMm, y DopheBuhmva wnmajy Hajbosbe Moryhe y3ope y HCTPOKHBAUKAM XTCHHMA,
CBECTPAHOM aHATMTUIKOM TPUCTYIY UCTPAXUBAHUM MPOOIeMrUMa, JyOWHM 3aKJby4HBamha, HAYIHO] aKpUOUjH,
LEIIOBUTOCTH ~ Carjic/laBama, I[M03HABAKY CBETCKUX IICJArOIMIKUX TOKOBA, ONYNMUPAKY MOJUTHIKOM
BOJIYHTapHU3My. BUTH camMOCTanaH MHCIHIIAI] y CABPEMEHUM YCIIOBHMA HUje Jako. To moapasyMeBa u Xpadpoct
Jla ce 3aljIMBa y3 BOJXy M OApHIAma O MHOTHX MOTOJHOCTH aKO CT€ CIIPEMHHM Ha KOMIIPOMHCE Ca €THYKHM
Hauyenuma. 1 o Hay4HOj XpaOpOCTH U 110 €THYHOCTH, OHU CY CBETIIH MPUMEPH.

Chara yMa je He3ao0MJIa3aH YCIIOB y IIpyYaBamy CBaKke CYIITHHE, ajld jeé HEAOBOJbHA aKO M30CTaHE HEOINXO/IHa
JpynckocT. ‘hopheBuhu nmajy u jenHo u n1pyro, a To je Owio IparaneHo y Mojoj capaamu ca imuMa. Ca bockom
caM 1odeo capahBaTH joIl JJOK caM pagro y eKCIPUMEHTAIHO] IKOJH ,,bpaha Pubap. V 3aBuaHe pesynrare u
BHCOK yIJIeNl Te IKoJie yrpaheHn cy mweHo 3Hame W Tpyn. Ilpencennuk OEIl/I-a rocmogmn T'ac u meroBu
eKCIIepTH, TIOCTIe TI0ceTe, MPUIPEMUIIN Cy BeoMa TOBOJbAaH M3BEITaj 0 0BOj mKoan. Capanma ca Bophepuhnma
HacTaBbeHa je y Ilemaromkoj akamemuju, a JoBa je 6o jemaH ox yreMesbHBada OBE YCTAHOBE IIOIITO je OO y
MAaTHIHOj KOMHUCH]H.

CrunajeM OKOJNHOCTH, oajia3ak y meHsujy Josana m bocmibke DHophesuh, xao m Huxone IloTkomaka, ce
TIOKJIONHO ca IIEPHOJIOM Kajla Cy OTBOPEHHU M CBOjy MHCH]Y 3alo¥eNy yuuTesbeku axyntetn y Cpouju Koju cy
UM IIHPOM OTBOPHIIM CBOja BpaTa. YUuTeJbCKHU (akynTeT y beorpamy Hamiao je y mHMa cjajHE capaHuKe. 3a
mucnehe spyzne, kaksu cy bophesuhn, nensuja e nocroju. dakynrer ce Tpyamo aa UM oOe3benu panHe U
TEXHUYKE YCJIOBE, a OHU CY y3BPATHIIM U CBOj HAYYHHU MTOTCHIIMjall YIOKUIN Y PEaTH3alijy BaXKHUX MPOjeKara.
Bocwpka DBophesuli, y kojoj cy cpehHO crojeHe HEKONUKE IparolcHe OJIMKE — HW3Pa3hTa aHAIUTHIKO-
CHHTETHYKA CIIOCOOHOCT, HayYHa CaBECHOCT, 3aBHHA paJHa €HEepryja U CMUCA0 32 THMCKHU pall, N3BaHPETHO je
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BOIMIJIa TIPBH TIpOjeKaT Ha YuurTesbckoM (akynrery Jlaposumu u (He)ycnex Ha OCHOBY KOTa je HacTaya
HajIoy3/1aHdja W HajOOKyMEHTOBaHja CTyIHja O OBOM MUTamy Ha HAIIMM MPOCTOpHMa. TO je HajCUTYpHHjH
BOJIMY 32 paj ca TaJeHTOBaHWM yueHuiuMma. O0jaBbUBamk-eM OBE CTYNIH]j€, 3aII0YeTa je BeoMa IUIOIHA N3/1aBayka
nenatHocT Ha @akynrery. M npyru 3anakeHu mipojekatr Hawa ochosna wkona Oyoyhmocmu, OKO Kora je
OKYIUbCH BENTMKH Opoj capaJHUKa KOjU je 10 aHAIMTHYHOCTH CTama, NyOWHH 3aKJbyduBama M Mpernopykama 3a
OynyhHOCT, BeoMa akTyellaH W TEOPHjCKH, W MPAKTUIHO BPJO OWTaH 3a KOHIIUIIUPAKE HAIlle OCHOBHE IIKOJIE,
takohe je Bpsio ycriemHo Boawiaa bocuspka Bophesuh. To je 6mma apyra crynuja Kojy je, HAaKOH OCHHBamba U
noveTka pasaa, 00jaBuo YuutesbCku (pakynTer. Excnepumenmante wKoie Kao HOCUOYU PA3BOJHUX NPOMEHA je
Tpehu mpojekar y Koju ¢y OCMHCIHIH U, y3 moMoh cadpannuka, peanmzoBanmu bocka u JoBo. CBe o0jaBibeHe
CTyzuje cy Omie cy BpIIO TpaXkKEHE U PEKOPIHO Op30 Cy CTUTIIEC IO KOPUCHHUKA.

®dakynTeT je HacTOjao Ja IMOCTaHe CPEeAMINIE MEAarolkuX 30MBama, Jla YHece y Hallly oOpa3oBHY CTBApHOCT
HOBHMHE W3 CBETa, [1a MOACTAKHE MCTPAKMBAUKH IyX W aHAJIN3y LIKOJICKE Mpakce Ma je, y Ty CBPXY, OKYyIIJbao
Mo3HATe TIearolike CTBapaolle M OpraHu30Ba0 HHU3 HaydHux ckynoBa (Pedopma mkome, Uwnuomm u
WHIUKATOPH M METOJe yHamnpehuBama BacliuTama U 00pa3oBama, MHoBammje y HactaBu). [lwb je Ouo u ma ce
[TMpa jaBHOCT BUIIIE 3aWHTEpeCyje 3a yHanpelhuBame BacliuTama 1 00pa3oBama, a 32 TAKBY aKTUBHOCT OWIIH Cy
HEONTXOAHA BPCHU 3HANIM IIMPOKMX HHTEPECOBAama, 3aBUAHE KYyIATYpe, TMO3HAIAOIM CBETCKUX OOpa30BHUX
TokoBa. CBe TO mocenyjy boheBuhu 1 jour jeqan KBaIUTET BUIIIE — CIIPEMHOCT J1a CBOJHM 3HAFmHEM IIOMOTHY. Y
MIPUIIPEMHU M PealH3allijyd CBUX HAYYHHX CKyIoBa ydecTBoBasM cy bocka u Joro Hopheruh. buxora momoh y
OpraHM30Bamy capaime ¢ PyckoM akageMujoMm oOpa3oBama W HAYYHH JOMPHHOC YV TOj capaiimby Ouiia HaM je
nparorieHa. I Mu cMoO y BMMa UMaii JbyJC 32 PaBHONPABaH U OOraT HAyYHH JIHUjANOT Ca CBETCKU MO3HATUM
ayropumMa W WHOBaTopuMma KakBu cy B. B. JlaBuI0OB, yYeHHK W capagHHK 4YyBeHOT Burorckor, 3aTmm
AMOHAIIBIIA U APYTH. Y 3ajeJHHYKOM dyaconucy Obpazosare — meopuja u npaxca, koju je nokpernyia PAO u
VYuuresscku ¢axynrern CpbOuje, mopen pamoa B. B. JlaBunosa, npeacennuka PAO IlerpoBckor m apyrux
nmo3HaTux akagemuka PAO, ownu cy u Beoma BpeHu TekcToBU JoBe Hophesuha.

VY HoBomokpeHyTOj emuimju (HactaBak eamiuje w3 Ocwujexka) Ha YuutesbckoM ¢akynrery y beorpamy
CaBpeMeHa Iearomrka Mrcao, 00jaBjbeHa je HM3y3eTHO 3amakeHa MoHorpadwuja Hactasa u yueme y caBpeMeHO]
mkosin JoBana ‘hophesuha.

VY okBUpY MOceOHE eAuINHje O TeIaroIKO-IICHXOIO0NIKOj CIY>KOM ITKOJIe MPEBEICHO j¢ W HEKOJUKO BpPETHUX
KibWra Ynju ¢y peaakropu owmm bocuibka n Joan bophesuh. TbuxoBu TeKCTOBH y YaconmvcuMa, H3Jjiarama Ha
HayYHHM CKYyIOBHMa, CTaBOBHM O TeKyhoj 00pa30BHO] MOJMUTHIM, YBEK CYy W3a3UBAJIH MOCEOHY MaKiby M OMIIN
MOBOJ 3a pasMuIUbamke 0 mocTtojeheM u mpencrojehem. Mmamm cy mokperauky chary. Illmpoka je ckama
EUXOBOT HAYYHOT U CTPYYHOT aHTaKOBamka, OTPOMAH je¢ MOMPHHOC KOjU Cy YTKAIK y pe3yaTare YUUTeJbCKOT
¢axynreTa.

XBana 3a OHO IITO CTE NAJIM Pa3BOjy YYUTEIHCKOT (haKyJTeTa y IMOYETHHUM KOpaliMa H-EroBOT paaa. Bamm
CTBapaayKyl MOTCHIIMj Al Cy U 1ajbe BeoMa 3aBHIHH I1a 3aTO 0YEeKyjeMo HOBe fnompuHoce. Hamry capaamy yBek
caM CXBaTao Kao IPOBEPEHO MPHjaTeJbCTBO y KoMe ce cycpehy maeje, Muciau, HaMmepe u pahajy MoACcTHIAjH 3a
HEINTO HOBO | 0OJbeE.

OnpocTrTe MTO 0 BaMa HUCAM TOBOPHO TOJHMKO T0OPO KOIUKO CTE BH 3aCITYKUJIH.

Axanemuk Mianen Bunorujesnh
CAO beorpan
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PREMISLEK O KAKOVOSTI: GLAS NADARJENIH UCENCEV V IZOBRAZEVALNEM
KONTEKSTU

“Kar je potrebno in zadostno za nenadarjene je potrebno, a nezadostno za nadarjene, ki potrebujejo vec in
drugacne ucne izkusnje, da bi lahko uresnicili svoje potenciale.” A.J. Tannenbaum

Obdobje postmoderne je na preizkuSnjo postavilo razlicne vidike izobraZevanja, med njimi denimo premislek o
temeljnih konceptih, njihovo transcendenco od nespremenljivega k fluidnemu in poudarjanje njihovega
razumevanja z vidika SirSega kulturnega konteksta. V skladu s temi premiki je bilo v zadnjih desetletjih zaznati
tudi razli¢ne spremembe na podroc¢ju izobraZevanje nadarjenih ucencev (npr. konceptualizacija nadarjenosti, cilji
izobraZevanja nadarjenih, modeli izobraZevanja nadarjenih) zato se zdi smiselno pozornost posvetiti
raziskovanju kakovosti tega razvoja. Ta potreba v sodobnem ¢asu sicer dobro prepoznana, a $e vedno brez
ustreznega raziskovalnega podstata ter jasnih odgovorov na klju€na vprasanja o kakovosti. Kakorkoli, kakovost
v izobraZevanju nadarjenih uc¢encev je danes pojmovana kot dinamicen in ve¢plasten fenomen, ki je prednostno
miSljen v smislu potrebe, ne luksuza, in usmerja h kulturi odli¢nosti, katere cilji in standardi pa so lastni
posameznim deZelam in kontekstom. Poleg tega gre na tem mestu omeniti tudi raznolikost v pojmovanju
mehanizmov, ki opredeljujejo osnovni okvir kakovosti v izobrazevanju nadarjenih ucencev. Po UNICEFovi
opredelitvi tako denimo obravnavamo pet razseznosti, s katerimi je mogoce misliti kakovost v izobrazevanju s
sistemskega gledisca, in sicer: kakovost ucencev, kakovost u¢nih okolij, kakovost vsebin, kakovost procesov in
kakovost dosezkov. Te razseZnosti so med seboj soodvisne in v medsebojni interakciji ter tvorijo sistem
izobrazevalnega konteksta, v katerem so nadarjeni ucenci delezni u¢ne podporo do mere, ki jim omogoca
uresnicevanje njihovih potencialov oz. izraZanje odli¢nosti. Glavni problem predavanja je zato usmerjen h
globljemu razumevanju tega, kako nadarjeni ucenci doZivljajo uéno podporo, ki so je delezni v Soli, po drugi
strani pa k iskanju reSitev glede zagotavljanja kakovosti v izobraZevanju nadarjenih ucencev na osnovi
predstavljenih raziskovalnih spoznanj z vidika nadarjenih ufencev (»glas nadarjenih ufencev«). Diskusija
temelji na izsledkih nacionalne raziskave, v kateri je sodelovalo 954 nadarjenih u€encev iz slovenskih osnovnih
in srednjih Sol, prav tako tudi njihovi ucitelji, nenadarjeni soSolci, starSi, Solski koordinatorji za delo z
nadarjenimi in ravnatelji Sol (Ny = 5533). Izpostavljena raziskovalna spoznanja na osnovi triangulacije (Kako
dobro izvajamo izobraZevanje nadarjenih?, Kako vemo, da izobraZzevanje nadarjenih dobro izvajamo?, Kako
lahko zagotovimo kakovostno izobrazevanje nadarjenih?), vodijo od bolj objektivnih elementov ocenjevanja
kakovosti v izobrazevanju nadarjenih k bolj subjektivnim, in sicer socialni percepciji nadarjenih ucencev ter
razhajanjem med zaznano dejansko in potrebno oz. Zeleno u¢no podporo ter ne nazadnje k socialnim in uénim
potrebam nadarjenih ucencev, ki jih kaze upoStevati v smislu zagotavljanja kakovosti v izobraZevanju. Premislek
o kakovosti tako odpira Stevilna vpraSanja o konceptualizaciji kakovosti v izobraZevanju nadarjenih ucencev in
se osredinja na ugotavljanje mehanizmov za zagotavljanje kakovosti oziroma mehanizmov, ki spodbujajo razvoj
ucnih okolij z namenom optimalne u¢inkovitosti za uresnicevanje potencialov nadarjenih u¢encev.

Kljucne besede: kakovost v izobraZevanju, izobraZevanje nadarjenih ucencev, izobrazevalni kontekst, sistemski
pristop, uresni¢evanje potencialov.

Mojca JuriSevi¢
University of Ljubljana, Faculty of Education

REFLECTION ON QUALITY: A VOICE OF GIFTED STUDENTS IN THE EDUCATIONAL
CONTEXT

“What is necessary and sufficient for the nongifted is necessary but insufficient for the gifted, who need more
and different learning experiences to match their potentials.” A.J. Tannenbaum

In the postmodern era, education has been challenged by many issues, such as rethinking and transcending key
concepts from fixed to more fluid and highlighting the understandings from the broader cultural context.
Following these shifts in the recent decades, many changes have been implemented in gifted education (e.g.,
conceptualization of giftedness, goals in gifted education, models of GE provision), and it seems reasonable that
the increasing attention has to be paid to the quality research of these developments as well. Although this need
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is currently well recognised, we still do not have enough research findings neither clear answers to these crucial
questions about quality. However, today’ concept of quality in (gifted) education is dynamic and multifaceted,
and is seen basically in terms of its necessity, not luxury, striving towards a culture of excellence of which
objectives and standards vary throughout the world and contexts. Moreover, there is also a variation in the basic
mechanisms for establishing the framework of the quality education. Following the UNICEF’s definition, there
are five dimensions which define quality education from the systemic point of view: quality learners, quality
learning environments, quality content, quality processes, and quality outcomes. These dimensions are
interdependent and are in interaction with each other to form a system or educational context in which gifted
students are supported in their learning to the extent that facilitate the realization of their potentials (i.e. the
manifestation of excellence). The main problem in the presentation is thus devoted to the deeper understanding
on how the gifted students experience the support they get in school for their learning and what it can be
concluded on the basis of research findings in order to determine and provide the quality education from this
point of view (i.e. “voice of gifted students”). The discussion is based on the results of a national survey which
involved 954 gifted students from Slovenian elementary and secondary schools, their teachers, non-gifted peers,
parents, school coordinators for gifted education, and school principals ( Ny = 5533). The highlighted research
findings on the basis of the triangulation (How good we are in doing it?, How do we know that we are doing it
well?, What can we do to provide quality?) lead from more objective elements of quality assessment of gifted
education to more subjective ones in terms of gifted students’ social perceptions and discrepancies found
between the real and required learning support, finally underlying the social and learning needs expressed by
gifted students which should be taken into consideration. The reflection on quality opens many questions
regarding conceptualization of quality in gifted education and finally focuses on searching for mechanisms to
provide quality, i.e. to stimulate the development of learning environments to be optimally effective in
realization of gifted students’ potential.

Key words: quality in education, gifted education, educational context, systemic approach, realizing potentials.

Mpo¢ n-p Jbynuo KeBepeckn
[Tenaromku akynrer-burtona
kever @mt.net.mk

KBAJIUTETOT HA OBPAZOBAHUETO HA HAJAPEHUTE U TAJJIEHTUPAHUTE
HUMIIEPATHUB U NPEAN3BUK BO 21. BEK

Hue cme npedussuxanu obpazosanuemo Ha HaoapeHume
0a 20 noeneoneme He 00 HAULEMO MUHAMO U Ce2auHOCH,
MYKY 00 HUBHAMa UOHUHA KOja e 8eKe Haula ce2autnocm.

Hayynume cobupu 6o opeanuzayuja na Bucokama wixona 3a cmpyunu cmyouu 3a sacnumysauu ,, Muxauio
Tlasnos* -Bpway axo co ceojama 18 coouwna opeanusayuja ja eepuguyupaa ceojama guszuuxa
NOJHONIEMHOCH 80 MPemuparse Hd HAO0APeHOCMdA HU3 e0eH ONUMeCmeeH, UHCIUMYYUOHANEH U NepCOHAleH
ouckypc sexke eednaw co 19 cpeoba na mema KBAJIUTETOT HA OFPA30OBAHUETO HA HAJIAPEHUTE ce
mecmupa He208ama aKademcKa 3peiocn.

AKO TO mocMaTpaMe KOHIICNTOT, KaTeropu3alujaTa, IPUCTAUTe U TOMMAKbETO Ha KBAIUTETOT, KBAIUTETOT BO
00pa30BaHUETO MOCCOHO KBAUTETOT Ha 0Opa30BaHUEC HA HAJAPCHUTE U TAJICHTHPAHHUTE BO €JICH OIMIITECTBEHO-
HCTOPHUCKH KOHTHHYYM MOXKEME Jla KOHCTaTHUpaMe JieKa ce cpekaBaaT JBe KOH(GPOHTHPAYKA OPHCHTAIIMU BO
OIHOC Ha OllepalMoOHaNM3alfja ¥ BaJopH3alMja Ha KOHIENTOT KBanmuTeT. EpHaTa TpamuIuoHaHATa
OpHEHTaIlfja TMOBeKe ce MPUKIOHYBa KOH Te3aTa JeKa MPOICHKAaTa Ha KBAJUTETOT BO MPHHIUI 3aBUCH OJ TOA
KOj TO MPOIIEHYBa M KOHTEKCTOT BO KOj Ce TocMarpa Koj BO cede MMIUIMIMPA BUJIMBA HICOJIONIKA MATpUIA U
J103a Ha Cy0jeKTHBHA MpoeKIHja. Bo 0BOj KOHTEKCT MOXeMe J1a KOHCTaTHpaMe JieKa KOHIIETTOT Ha KBAJTUTETOT €
moBeke ,,Iu10A Ha mojutnukara mona‘“‘(Becher 1999); u koj e ,,HemocTojaH u onToBapeH co BpexHoct ‘(Harvey
and Green, 1993), 1 Toa cy0jeKTUBHO OlEepaMOHAI3UPAHH.

Joneka apyrata coBpeMeHaTa OpUCHTAIMja aKaJIeMCKU KOHICNITYaJI3HHpaHa BO OIICEpBalMjaTa Ha KOHICITOT
Ha KBAJIUTETOT TPrHYBa O] Te3aTa JeKa TO] 3aBHCH HCKIYYUBO OJl OOjEKTHBHH DPEJICBAHTHU CTaHIAPIU H
Kpurepuymu. Bo npuitor Ha oBaa mosnemuka 36opyBa u McConville (1999) nexa ,,He mocToun aedHHUIIM]A,
MeryToa, KBAIUTETOT Ke TO Mpero3HaeTe Kora ke ro mpoHajaere,” mro 300pyBa Jeka Ha moTpedarta oJ] morpara,
pECIIeKT, moAapIIKa 1 adhupMaIyja Ha KBAIUTETOT UM HeMa aliTepHATHBA.

IlTo e kBanuTeT BO 00pa30BaHUETO MOCEOHO HA HANApPEHUTE OJHOCHO KAaKO TOj CE OIICEBHpA BO aKaJIeMCKHTE
kpyrosu? On aHanu3aTa Ha TPYJOBUTE KOHU ja TpeTHpaaT oBaa MpoOIIMaTHKAa MOXKEME JIa C€ CIIOKUME CO TOJIEM
Opoj Ha eKCIIepTH KOM TBPJAT JieKa MOCTOM BUCTHHCKA KOH(PY3Hja OKOITy HETOBOTO JAeUHHUpAILE KOja € pe3ysTaT
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Ha [TOCTOJHUOT aHTAarOHU3aM IOMETry TPaTUIMOHATHUTE W COBPEMEHHTE KOHIIETITH KOM BO CBOUTE TEOPUCKU H
eMITMPUCKU enabopand HyAaT  cBoja aprymeHrtanuja. Ho, 0e3 orjem Ha TOCTOjHaTa KOHIIETITyaJTHA
moJjlapu3aiija OKOJly KOHIIENTOT HAa KBaJHTETOT MOXEME Ja HIACHTHU(UKYBaME€ HEKOW CelapaTHH WIH
WHTETPAJHN BHIyBama Kaj aBTopuTe. Tre MokaT Aa OMAaT OCHOBA BO OOJHMKYBAamkETO Ha MO3AHKOT HA MMOMMOT
KBaJIUTET TOTJIEAHAT AYPH W OJ E€BpOICKaTa oOpa3oBHA mepcrekTHBa. KBamuTeroT Ha 00pa3oBaHHETO Ha
HAJIapeHUTe MOXEME Jia T'O TOTJeIHEeME KaKo: pelaTHBHA, a HE arcoJlyTHAa TOoJIeMHHa, O0jeKTHBHA, a HE
cy0OjeKTUBHA, OWHAMHUYKA, & HE CTAaTHYHA KaTeropHja, MYyITHIAMCH3HOHAIHO, a HE CIHOIMMCH3MOHATHA
JNETCPMUHUpPaHA I0jaBa, KBAJIUTATUBHO, a HE KBAHTUTATHBHO OICPAIMOHAIZHUPAH KOHCTPYKT H cl. OBOj
MPUCTAIl CMETaM JIcKa TIOBEKE OTBapa TUBCPICHTHHU OTKOJIKY HYJICHC HAa KOHBEPTCHTCHH IPUCTAIN U MTOTJICTHH
KOH OHa IITO ClIeAyBa U € BO (okyc Ha 19 Tpkane3Ha Maca.
IMorpebata na Bo 21. Bek ce moBeke Ja ce nedaTrpa 3a KBAJIMTETOT Ha 00pa30BaHUETO MOCEOHO HAa HaJJapEHUTE U
TaJICHTHUPAHUTE BO aKaJEMCKHATE KPYTOBH € MHCIHMpPHpaHa CIIOpE] MEHE O]l ce MOBEKE OYMIVIEAHATa Te3a Koja
nMa Jma00KuW omimTecTBeHO-ucTopucku koperw, a Taa ¢ HECIIOCOBHUTE CE CIIOCOBHU JA TU
OHECIIOCOBAT CITOCOBHUTE mro 3060pyBa 3a eficH TapaIocaiHO HHBEP3EH IIOK 32 KBAJIUTETOT.
WnTterpamnujara Ha KBAINTETHOTO 00pa30BaHUE 3a HATAPCHHUTE W TAICHTHPAHHUTE BO NIPOEKTHUPAHUTE 0OpPa30BHU
MIEPIIEKTUBH TIPETCTaByBa pealieH MHIWKATOP 32 HUBOTO 32 XyMaHHCTHYKaTa OPHEHTAaIHMja Ha O0Opa30BHHUUOT
KOHIIENIT Ha cekoja 3emja. Kako pesynraTr Ha Toa 00pa3oBHUTE KOHIENTH BO OAIKAHCKOTO, €BPOIICKOTO H
MOIIMPOKOTO CBETCKO OKPY)XyBame Tparaar IIo VHUBEP3aJIHUTE AaTpUOYTH KOM TO JICTHMUTHpAatr
KBAJIMTETOT BO OBPA3OBAHUETO. O0pa3oBaHneTo Ha HaJapeHUTE U TAJCHTHPAHUTE OJHOCHO
MIOCTUTHYBAb€ Ha TOT0JIEM KBAJINUTET BO HUBHOTO 00pa3oBaHHUE MPETCTaByBa MYJITHIMMEH3HOHAIHO YCIOBEHA U
JIETEpMUHMpPaHa LeJl KOj MMa CBOj HCTOPUCKK KOHTHHYM u3paseH kako BUEPA-JIEHEC-YTPE.
EBporickroT 00pa3oBeH MpOCTOp BO 0BOj KOHTHHYYM €BOJIyHpa 1 0apa 0] HaIlleTO OKPY)KyBarbe Meplenupame 1
BOCIIOCTaBYBam-€ Ha CTaHAApPIM BO IIOCTUTHYBamkE€ Ha KBAINTETHO 0Opa3oBaHHE KOM ce OCI000JCHU Of
TPaIUIMOHIHUTE ONIITECTBEHH U MEHTAIHHU KIIMIIIea KOW KOPECIIOHANPAAT CO CBETCKHUTE TPEHIOBH U HCKYCTBA.
[IpenxonHuTe TOTJIENN, OICEPBALMM M HMIIPECHH C€ IIOBOJ Ja C€ aKTyelu3upaaT, OapaaT © TOHyOAT
OJTOBOPH HA HEKOJIKY OJEMHUYHH M TUCKYTAOWMITHH Mpallama 1 T0a:
e [IITo ce moxpa3dpa Mo KBAIUTET Ha 00pa30BaHUETO CO aKIIEHT Ha HaJapeHUTe?
e Kou ce OMUTETCBEHHTE W HWHCTUTYIHOHAIHUTE TIIPETIIOCTaBKM KOWM INTO TO  JETEPMHUHHUpAAT
KBaJIUTETOT Ha 00pa30BaHUETO HA HalapeHUTEe?
KakBu ce KOMIETCHIIMUTE Ha PEIICBAHTHUTE Cy0jeKTH BO TPETMAHOT Ha HAJAPCHUTE U TAJICHTHPAHUTE?
KakoBo e BinjanneTo Ha 00pa30BHUTE TPaJUINK BP3 KBAJUTETOT HA 00pa30BaHUETO HA HaJapeHUTe?
Koja e HoOBaTa ynora Ha HagapeHWTE W TAJCHTUPAHWTE BO HOBOTO BpeMe U 00e30elyBameTo Ha
KBaJIUTETOT Ha HUBHOTO 00Opa3oBaHue?
e Kou ce meprneKkTUBHUTE BO U3TPalyBambeTO Ha KBAIUTETOT Ha 00pa30BaHUETO BO OAIKAHCKO U EBPOIICKO
OKPYXyBame?
e Kapne ce IBMKAT CBETCKUTE TPEHIOBH BO MEPIIENIINja Ha KBAIUTETOT HA 00pa30BaHUETO HA HANAPCHUTE
1 TaJICHTUPAHHUTE?
e Kowu ce oaroopure? Illto motoa ? Kou ce HOBHWTE MpeaW3BHUIIM BO 00JacTa Ha H3TpaayBame U
BOCIIOCTaBYBamkE Ha KBAINTET BO 00pa30BaHMETO HA HajapeHocra?
OB0j ceT Ha mpamama BepyBaM JicKka € JOBOJHO MHCIUPATHBCH 3a HaIllaTa akaJeMcka JebaTa Koja OTBOpa
MOXXHOCTH 32 pa3MEHa M CIpPOTHUCTaBYBamke¢ Ha HIEW, KOHLENTH M peUIeHHja KoM ce BO (yHKIMja Ha
OCTBapyBame U MOJOOpPYBamke Ha KBAJUTETOT HAa OOpA30BAHMETO HA HAJTapEHUTE W TaleHTHpaHuTe. Ha kpajoT
HAIIIUTE TCOPUCKU U SMITHPUCKH CO3HAHM]a M UCKYCTBa OW MOHYIWIC KOMIIPOMHCHH PEIICHHja U aJITCPHATHBH
Ko ce Bo (hyHKIMja Ha 00e30e/1yBamke Ha YCIIOBY 3a KBAIMTETHO 0Opa3oBanue Ha Hapapenure u Toa JJEHEC.

o ceca oebamama 3a Kearumemom Ha ONUMUOM MPEMMAH HA HAOApEeHUme 1 MAleHMUpanume 60 paziudhu
2e02paghcKu U UHCMUYYUOHATHY RPOCMOPU U cucmeMu beute Hekaoe noo NOPUUHAMA HA HAuwume oncepeayuu
Kaxo ou eu napekae Mo co ¢ppojoosckuom peunux. Jenec debamama e eKCHAUYumHa u e Ha noO8puuHama, a
Ppenesanmuma npoYeHKAma 3a KeAIUmemom cmueHy8da 00 yueHuyume 00HOCHO 00 HOWUPOKAMA JAGHOCH.
3amoa keanumemom Ha 06pazoeanuemo Ha HadaperHume U MALEHMUPAHUmMe OCMAHY8d UMNEPAMUSE U
npeoussux 60 21. éex 3a cume Hac, 60 AKAOEMCKAMA U NOWUPOKAMA ONULMECTNBEHA CPEOUHA.

EL[I/IHCTBGH KOMIIPOMHUC BO IOTparata 3a KBaJIUTCTOT Ha 06pa30BaHI/I€T0 Ha HAJApCHUTC U TAJICHTUPAHUTE €
Hamiarta TGH,HGHIII/Ija 3a YUITC IMOT'0JIEM KBAJIUTECT.

Ha kpaj, ymre egnam Ou caka 1a ro MCTaKHAM CEH30MJIMTETOT Ha OPraHU3aToOPOT 3a WACHTHHKALTja
Ha BUCTMHCKA TeMa BO BUCTHHCKO BpEME Ha BHCTHHCKO MECTO.

Co nouwur, [Ipod. n-p Jbymio Kesepecku
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THE QUALITY OF THE EDUCATION OF THE GIFTED AND TALENTED
IMPERATIVE AND CHALLENGE IN THE 21* CENTURY.

We are challenged to see the education of the
gifted not from our past and present, but from their
future which is already our present.

If the scientific conferences in organization of The Higher school for specialized studies for pre-school teachers
“Mihailo Palov” — Vrshac with their 18 years’ organization have verified their physical maturity in treating of
the talent through a social, institutional and personal discourse, right after the 19" conference on the subject

THE QUALITY OF THE EDUCATION OF THE GIFTED their academic maturity is tested.

If we monitor the concept, the categorization, the approaches and the defining of the quality, the quality in the
education especially the quality of the education of the gifted and talented in one socially — historical continuum
we can state that two confronting orientations in regard of the operationalization and valorization of the concept
of quality are introduced. One is the traditional orientation which is more inclined toward the thesis that the
valorization of the quality generally depends of the person who evaluates and the context being monitored
which implies by itself visible ideological matrix and dose of subjective projection. In this context we can state
that the concept of the quality is more than “an outcome of the political fashion” (Becher 1999); and which is
“inconstant and preoccupied with values” (Harvey and Green 1993), and subjectively operationalized.
The other contemporary orientation is academically conceptualized in the observation of the concept of the
quality which starts with the thesis that strictly depends of the objective and relevant standards and criteria. In
regards to this polemics also talks McConville 1999 “there is no definition, however, you would recognize the
quality when you would find it” which talks that the need of search, respect, support and affirmation of the
quality has no alternative.
What is the quality of the education especially for the gifted or in other words how is it observed in the academic
circles? From the analysis of the works which treat this problem we can agree with the great number of experts
who assert that there is real confusion regarding its defining which comes as a result of the constant antagonism
between the traditional and contemporary concepts which in their theoretical and empirical elaboration offer
their own argument. But, regardless of the constant conceptual polarization concerning the concept of the quality
we can identify several separate and integral views of the authors. They can be the basis of the shaping of the
mosaic of the quality concept viewed even from the European educational perspective. The quality of the
education of the gifted can be seen as: relative and not absolute value, objective and not subjective, dynamic and
not static category, multidimensional and not one-dimensional determined occurrence, qualitatively and not
quantitative operational construct, etc. I assume that this approach opens more divergent than offering
convergent approaches and views of what comes next and what is in the focus of the 19" round table.
The need to debate more about the quality of the education especially for the gifted and talented children in the
academic circles in the 21* century according to me is inspired by more obvious thesis which has deep socially —
historical roots which is as follows: THE INCAPABLE ARE CAPABLE OF DISABLING THE CAPABLE
which talks for one paradoxically inverted shock for the quality.
The integration of the qualitative education of gifted and talented in the projected educational perspectives
presents real indicator for the level of the humanistic organization in the educational concept of every country.
As a result of that, the educational concepts of the Balkans, Europe and the wider worldly surrounding are in
search for universal attributes which legitimate THE QUALITY OF THE EDUCATION. The education of the
gifted and talented in other words the accomplishing of bigger quality of their education presents multi-
dimensional conditioned and determined objective which has its own historical continuum expressed as
YESTERDAY — TODAY - TOMORROW.
The European educational area in this continuum evolves and from our surroundings requires perception and
establishing standards in accomplishing qualitative education which are released from the traditional social and
mental clichés which correspond to the worldly trends and experiences.
The previous views, observations and impressions are motifs for actualizing, searching and offering

answers for several polemical and disputable questions:

e What is the meaning of the quality of education regarding the gifted?

e  Which are the social and institutional assumptions which determine the quality of the education of the

gifted?
e  What are like the competencies of the relevant subjects in the treatment of the gifted and talented?
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e  What is the influence of the educational traditions on the quality of the education of the gifted?
e  Which is the new role of the gifted and talented in modern time and the providing of the quality for
their education?
e  Which are the perspectives for the building of the quality of the education in the surrounding of the
Balkans and Europe?
e Where are headed the world trends in relation with the perception of the quality of the education of the
gifted and talented?
e Which are the answers? What after that? Which are the new challenges in the area of building and
establishing quality in the education of the talent?
I believe that this set of questions is inspiring enough for our academic debate which offers possibility for
exchange and confronting ideas, concepts and solutions which are in function of realization and improvement of
the quality of the education of the gifted and talented. At the end, our theoretical and empirical findings and
experiences would offer compromising solutions and alternatives which are in function of providing conditions
for qualitative education of the gifted even TODAY.

So far, if the debate for the quality of the common treatment of the gifted and talented children in
different geographical and institutional areas and systems was somewhere under the surface of our observations
which we would call 1d according to the Freud’s dictionary, today it is explicit and it is on the surface for which
the estimate of the quality reaches from the students or in other words from the wide publicity.

At the end, once again I would like to emphasize the sensibility of the organizer for select the right
subjects, in the right time, on the right place.

We are challenged to challenge all of those who can give their contribution on the way: “how to accomplish the
objective called QUALITY OF THE EDUCATION™?

The only compromise in the search of the quality of the education of the gifted and talented is our
tendency for much bigger quality.
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DAROVITI U ILUZIJAMA PEDAGOSKOG I NEOLIBERALNOG PRINCIPA

Paradoksalno je da §to se viSe objavljuje, zaseda i polemiSe, o pitanjima obrazovanja, vaspitanja i obrazovne
politike, ¢ini se da zamrSenost u toj oblasti postaje ve¢a. Propagirane i pokrenute takozvane temeljne reforme
obrazovnog sistema, naglo smenjuju jedna drugu, bez sagledavanja ucinka/koristi pojedina¢nih mera i
koncepata, bez saznanja $ta je i zaSto dovelo do uspeha, a $ta i zaSto nije (npr. refleksija PISA, TIMSS -
istrazivanja u Srbiji). Svodenje bilansa reformskih decenija bilo bi mogu¢e kada bi istorijsko secanje bilo
sastavni deo aktuelnih analiza, ali empirijsko istraZivanje - aktuelni miljenik obrazovne politike - to ne moZe
ponuditi, a ¢ini se da javni diskurs za to nije ni zainteresovan.

U slucaju zamrSenog stanja obrazovanja i vaspitanja, najviSe trpe sami ucesnici — daroviti. Li¢nu odgovornost za
Skolski sistem ne vide kako ministar obrazovanja, tako ni nastavnici koji su u debati o sistemu vaspitanja i
obrazovanja izgubili pedago$ki princip i, kao posledica toga, izgubili sposobnost da uvide sustinu. Gotovo sve
druge nauke o coveku daju pedagozima savete pozivajuéi se na proverena nauc¢na saznanja svoje discipline, te se
teZiSta uticanja smenjuju kao razlicite mode. Pedagoska praksa je postala interesantno probno trziste za Citav niz
susednih nauka koje tu promoviSu svoje ,,proizvode*, a u prakticnom delovanju nastavnika nalaze se ciljevi koje
postavljaju mas-mediji, koji se vlastima ¢ine vaznim. Sama nauka o vaspitanju ne nudi jasnu orijentaciju,
distancira se od aktuelnih problema $kole. Predstave o individualnosti, duhovnom rastu i odrastanju darovitih,
pocivaju na socijalnim i ekonomskim iluzijama, na predstavi ,fleksibilnog* ucesnika trZiSta koji slobodno
odlucuje prema situaciji na trziStu. Psihologizacija i ekonomizacija pedagogije ukljucile su u sebe takve oblike
rezistencije na kritiku — Sto sa druge strane predstavlja upravo ono $§to ¢ini pogled na svet.

Kljucéne redi: pedagoski princip, neoliberalni princip, ekonomizacija, psihologizacija, daroviti
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THE GIFTED IN PEDAGOGICAL AND NEOLIBERAL PRINCIPLE ILLUSIONS

Paradoxically, the more the issues of education, upbringing and education policy are published, are in sessions
and under polemics, it seems that the intricacies in the field are becoming greater. Propagated and initiated the
so-called fundamental reforms of the education system, are rapidly alternating one another without consideration
of effects/benefits of specific policies and concepts, without knowing what it is and why it has led to success,
and what did not and why it did not (e.g. reflection PISA, TIMSS - researches in Serbia). The balance reduction
of decades of reforms would be possible if the historical memory would be an integral part of the current
analyses, but empirical research - the current darling of educational policy - cannot offer it, and it seems that
public discourse even is not interested in it.

In the case of the complex situation of education those who suffer the most are the participants themselves - the
gifted. Neither the Minister of Education nor the teachers see the personal responsibility for the school system
that have lost the pedagogical principle in a debate about the education system, and as a result, lost the ability to
realize the essence. Almost all the other human sciences give the educators advice relying on proven scientific
knowledge of their discipline so that the focuses of the influences alternate as different fashions. Pedagogical
practice has become an interesting test market for a number of neighboring sciences promoting therein their
"products", and in the practical operation of the teachers are the goals set by the mass media, which seem
relevant to the authorities. The very science of education does not provide clear guidance; it is being distanced
from the current problems of the school. Notions on individuality, spiritual growth and growing up of the gifted
are based on social and economic illusions, on the presentation of the "flexible" market participants who freely
decide according to the market situation. Psychologisation and economization of pedagogy involved in
themselves such forms of resistance to criticism - which in turn is exactly what makes the view of the world.
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E®UKACHOCT U EGEKTUBHOCT KAO
JUMEH3HNJE KBAJIMTETA OBPA30OBAIBA TAPOBUTUX

Y OKBHpPY CKyma pa3M4UTUX JUMCEH3Wja KOj¢ JCTePMHHHUINY KBAJIUTET 0Opa3oBama, €(QUKACHOCT H
e(eKTUBHOCT TPE/CTaBJbajy KOMIUIEMEHTapHE IMMEH3Hje KBaluTeTa 00pa3oBama, Koje cy MelycoOHO TecHO
rmoBe3aHe. TakaB HUXOB OJHOC jaBJba C€ y Pa3NMYUTHM oOJacTMMa M HUBOMMa 0oOpa3oBama, a jaBjba Ce U Y
obmactu obpazoBama napoBuThX. EdukacHOCT 00pa3oBama JAPOBUTHUX ONHOCH Ce HAa HAUWH (PYHKIHNOHHCAFHA
0o KOr cHucTeMa WM IIpoleca, y oOracT oOpa3oBama JapOBUTHX. Y OBOj OOJNACTH, 3a HEKH YHAIpe.X
TUIAHUPAHU M OPTaHM30BaHM MPOLIEC MOXKE CE CMATPaTH Jia ce epuKacHO OZBHja YKOJIUKO CBaKa HapeaHa (asza y
TOM TIpOIleCy MpeAcTaBiba y mTO je Moryhe Behoj Mepu Heomemano onmumanHo Kpemarbe Ka npeosuheHom
ucxooy npoyeca. Jlakne, mox eduxacHomhy oOpa3oBama JapOBUTHX MOXKE C€ CMAaTpaTH IPOIECYaTHO
OCTBapCHE TMOCTaBJBCHUX IMJbEBA W 3ajlaTaka oOpa3oBama, HA ONTUMATHOM (HajOoJbeM MoryheM) HHBOY.
EdexruBHOCT 00pa3zoBama TapOBUTHX OJHOCH C€, IIPE CBETa, Ha pe3yiTaT (MCXOA) KOjU Ce OCTBapyje y HEKOj
00yacTi (HyHKIIMOHHCAEa CHCTEMa, OJHOCHO y pealiu3alliji HeKOT mpoleca. Ha Taj HAYWH KOHIENTyaIn30BaHa
je eeKTHBHOCT M Kao JUMEH3HMja o0pa3oBama y CTpaTerdju pedopMe cucreMa oOpa3oBama M BacIUTama y
CpOuju. Y uenunu, epukacHocT W epeKTHBHOCT 00Opa3oBama MApOBUTHUX MPEICTaBJba CKYI IOKa3aTesba
YCIEUTHOCTH peajn3alyje CBUX MpeIBUl)eHUX IIUJbECBA U 3a/IaTaka 00pa3oBama JapOBUTHX.

Kiby4yHe peuu: 1apoBUTH, KBaJIUTET 00pa3oBamba, ePUKACHOCT 00pa3oBama, eheKTUBHOCT 00pa3oBama.

Radovan Antonijevi¢ (Ph.D.), Assoc. Prof.
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EFFICIENCY AND EFFECTIVENESS AS DIMENSIONS
OF QUALITY OF EDUCATION OF GIFTED

In the group of different dimensions that determine the quality of education, efficiency and effectiveness are
complementary dimensions of quality of education, which are closely related. That their relationship occurs in
different areas and levels of education, and it occurs in the field of education of gifted. The efficiency of
education of gifted refers to way of functioning of any system or process in education of gifted. In this area, for a
planned and organized process can be considered to be effectively carried out if each successive stage in the
process if it occurs as the optimal path to the intended outcomes of education process, in the greatest possible
extent. Thus, the efficiency of education of gifted can be considered as a procedural realization of the aims and
objectives of education, at the optimal (best possible) level. The effectiveness of education of gifted refers
primarily to the result (outcome) that is realized in an area functioning of the system and the implementation of a
process. In this way, the effectiveness is conceptualized as a dimension of education reform strategy in the
education system in Serbia. In general, the efficiency and effectiveness of gifted is a set of indicators for
successful implementation of the prescribed aims and objectives of education of gifted.

Key words: gifted, quality of education, efficiency of education, effectiveness of education.
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PSIHOLOGIZACIJA 1 EKONOMIZACIJA PEDAGOSKOG RADA SA DAROVITIMA

U javnom diskursu, od kraja Sezdesetih godina, opis zadataka pedagoskog delovanja i obrazovne tradicije sa
darovitima dospeo je u zaborav ili snazno potisnut u nadmetanju sa ideoloskim protivnicima od kojih ¢ée se
psihologizacija i ekonomizacija u ovom radu detaljnije analizirati.

U delovanju sa darovitima snazno je prisutna psihologizacija svih pedagoski relevantnih Cinjenica, zadataka i
zahteva na neposredne, narocito emocionalne, ljudske dimenzije odnosa. U okviru ove tendencije iS¢ezava ne
samo kategorija zahteva, nego i socijalno, kao Cuvar i posrednik normativnih dimenzija. Socijalno, kao
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pedagoska kategorija, biva iskljueno i redukovano na neposredan nivo odnosa, a sa njim su potisnute i
unutras$nje osnovne strukture — pravila i odstupanja — sve ono $to ureduje i normira svakodnevni Zivot darovitih.
Ono $to se sada u skoli deSava, pokazuje Sta se deSava onom drustvu kada takvi regulativi izostaju ili se viSe ne
uzimaju za ozbiljno. Promena opisana kao "psihologizacija" je toliko uznapredovala da se u javnoj argumentaciji
podrazumeva i zbog toga jedva primecuje ili uopste posmatra kao problem. Ona ima pozitivne, ali, nazalost, i
negativne posledice za javno razumevanje pedagoskih interpretacija i radnji sa darovitima. U pozitivne se, bez
sumnje, ubraja porast razumevanja i empatije. Ipak, zna€ajna negativna nuzpojava je u tome da se na ovaj nacin
izgraduje predstava o individualnosti i individualizaciji koja pociva na politickim, socijalnim i ekonomskim
iluzijama i u tom pogledu je kao pedagoski lajtmotiv u stvari neprikladna.

Kljucne recdi: psihologizacija, ekonomizacija, zahtevi, daroviti.
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PSYCHOLOGISATION AND ECONOMIZATION OF THE PEDAGOGICAL WORK WITH THE
GIFTED

In public discourse, from the end of the sixties, the job description of the pedagogical activity and educational
traditions with the gifted has gone into obscurity or strongly suppressed in competition with ideological
opponents of which psychologisation and economization will be further analyzed in this paper.

In the activities with the gifted, psychologisation of all pedagogically relevant facts, tasks and requires is
strongly present on the immediate, especially emotional dimensions of human relationships. Within this
tendency not only the category of requirements is fading, but also the social one, as guardian and mediator of
normative dimensions. Socially, as a pedagogical category, is being excluded and reduced to the direct level of
relations and with it also suppressed are the inner core structures - the rules and variations - all of which
regulates and standardizes the daily life of the gifted. What happens in the school now, shows what happens in
the society when such regulations are absent or no longer taken seriously. The change described as
"psychologisation" has advanced so far that it is implied in the public argument, and therefore it is hardly
noticeable or even seen as a problem. It has positive as well as negative consequences, unfortunately, for the
public's understanding of pedagogical interpretations and working with the gifted. Classified without doubt in
the positive consequences is the increase of understanding and empathy. However, significant negative side
effect consists in the fact that in this way the notion of individuality and individualization, based on political,
social and economic illusions has been constructed and in this respect as a pedagogical leitmotif is in fact
inappropriate.

Key words: psychologisation, economization, requirements, the gifted.

Doc. dr. SneZana Babi¢-Kekez'

Univerzitet u Novom Sadu,

Prirodno-matematicki fakultet, Medicinski fakultet, Novi Sad
babic @psok.org.rs

KVALITET OBRAZOVANJA DAROVITIH STUDENATA I OBRAZOVNE POLITIKE

U radu se razmatra pozicioniranje zahteva za kvalitetom obrazovanja darovitih studenata u strateSkim
dokumentima, u cilju razvoja i unapredenja obrazovne politke. Jedan od osnovnih zadataka, koji proizilazi iz
cilja Lisabonske strategije (2002,8), a predstavlja osnovni razvojni cilj svih promena u sferi obrazovanja,
ekonomije i drustva u zemljama Evropske unije, jeste povecanje kvaliteta obrazovanja i osposobljavanja u
skladu sa novim zahtevima drustva zasnovanog na znanju i modernizacija nastavnog procesa i procesa ucenja.
Ostvarenje ovog zadatka zahteva modernizaciju i unapredenje kvaliteta ukupnog sistema obrazovanja, pre svega,
kako je u strateSkim dokumentima navedeno, ujednafavanjem sistema standarda kvaliteta. Pitanje koje se
namece je: da li standardizacija visokoSkolske nastave, u cilju osiguranja kvaliteta, ograni¢ava razvoj darovitih?

' Rad predstavlja rezultat rada na projektu ,,Pedagoski pluralizam kao osnova strategije obrazovanja”, br.

179036 (2011-2014), ¢iju realizaciju finansira Ministarstvo prosvete i nauke Republike Srbije.
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Ukoliko je standardizacija definisana na viSe nivoa, znaci da su ciljevi i ishodi na svakom od nivoa i dalje okvir
za rad sa darovitima. Da li se u tom okviru moZe optimalno razviti stvaralastvo i kreativnost? Da li nedostaci
bihejvioristickog, ali i humanistickog pristupa kvalitetu obrazovanja, otvaraju vrata funkcionalistickim
shvatanjima ili nekom novom pristupu u kreiranju obrazovnih politika? Odgovore je mogucée traziti u svakom od
koncepata kvaliteta obrazovanja, a pre svega odgovor na pitanje kako odrediti kriterijume kvaliteta u svakom od
njih. Problem koji se, nadalje, otvara je pitanje kompetencija visokoskolskih nastavnika da prepoznaju potrebu
svakog od studenata, pre svega darovitog, i da na najbolji mogu¢i nacin osiguraju potreban nivo znanja za njihov
dalji razvoj. Isto tako, upitno je da li postoji materijalna, tehnicka i druStvena podr$ka za rad sa darovitim
studentima, kako bi se osigurao i zadrZao kvalitet, i na kom je od standardizovanih nivoa u svakoj
visoko$kolskoj ustanovi pojedina¢no. U ovom radu, analizom strateSkih dokumenata visokog obrazovanja EU i
kod nas, sagledane su moguénosti za dalje kreiranje politike obrazovanja i razvoja darovitih.

Kljucéne redi: kvalitet obrazovanja, visokoskolska nastava, obrazovne politike.

Snezana Babié¢-Kekez, PhD
University of Novi Sad,
Faculty of Science, Medical Faculty, Novi Sad

GIFTED STUDENTS EDUCATION QUALITY AND EDUCATIONAL POLICY

In this paper is considered positioning of demands for quality in education of gifted students in strategic
documents toward development and improving educational policy. Main task which stems from the goal of
Lisbon strategy (2002, 8) and represents main task for development of all changes in the area of education,
economics and society in the EU countries is to increase education quality and training in accordance with new
demands of society based on knowledge and modernizing teaching process and learning process. Realization of
this task demands modernizing and quality improvement for system of education in total. Primarily, as strategic
documents specify unification of the system of quality standards. The question is whether standardization of high
school teaching, toward insuring quality, restricts the development of the gifted? If standardization is defined on
more levels, goals and outcomes on every level is a frame for working with the gifted. Can that frame be optimal
in developing creativity? Are disadvantages of behavioral and human approach to education quality open the
door to functional understandings or some new approach in creating educational policy? The answers can be
found in each of the concepts of education quality and primarily how to determine quality criteria in every one of
them. Problem that further occurs is the question of competence of high school teachers to recognize every
students’ need, primarily the gifted ones’ and to ensure required level of knowledge in the best possible way.
Also, it’s questionable is there any material, technical or social support for working with gifted students to
ensure and retain quality and on which of the standardized level in every institution individually. Analyzing
strategic documents of EU and our high school education, possibilities for further creation of education policy
and development of the gifted are perceived in this paper.

Key words: education quality, high school teaching, education policy
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MMPOPECCHOHAJIBHASI KOMIIETEHTHOCTB KAK KPI/ITEPI/Iﬁ KAYECTBA
HOAIOTOBKU BYAYIIUX YYUTEJEHN

ABTOp CTaTbl paccMaTpuBaeT IMPO(ECCHOHATBHYI0 KOMIICTEHTHOCTh KaK KPHUTEPHHA KadecTBa MOATOTOBKH
Oynymux yuurtened. B craTee 0OOCHOBBIBaeTCA TE3WC O TOM, YTO (DYHKIMIO HHTEIPAIBHOTO ITOKa3aTels
Ka4yecTBa TOITOTOBKM TIEAarora MOXET W JIOJDKHO BBITIONHSTH CIIOKHOEC YMEHHE — PEIICHHE MPOOIIEMHBIX
MeJarornyeckux 3aaad.

KiroueBble cjioBa: Ka4eCTBO MOJATOTOBKH Iearora, KpUTEPHiA KadecTBa, MPoeCCHOHATbHAS KOMIIETCHTHOCTS,
MPOOJICMHBIC MTEarOTHYCCKHUE 3a1a4uH.
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PROFESSIONAL COMPETENCE AS A QUALITY CRITERION OF FUTURE TEACHERS'
EDUCATION

The author of the article surveys professional competence as teachers’ training quality criterion. There is a
justification that the function of an integrated indicator of the quality of teachers’ training can and has to
accomplish quite a difficult skill — the solution of pedagogical problems.

Key words: teachers’ training quality, quality criterion, professional competence, pedagogical problems.
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PROFESIONALNE KOMPETENCIJE MUZICKI DAROVITIH
NA KRAJU VISOKOG MUZICKOG OBRAZOVANJA

Istrazivanje se nadovezuje na niz postojecih, koja se bave ishodima muzickog obrazovanja za darovite.
Dosadasnji nalazi ukazuju na slabu “ekolosku valjanost” profesionalnih kompetencija stecenih na nivou visokog
obrazovanja i na njihova ograni¢enja u okvirima zahteva trziSta i radnih uslova u savremenim druStvenim
uslovima. Koriste¢i kvalitativnu metodologiju imali smo nameru da detaljnije ispitamo stavove muzicki darovitih
o ishodima visokog muzi¢kog obrazovanja i njihovoj profesionalnoj perspektivi. Ciljevi istraZivanja: 1)
ustanoviti stavove studenata muzike o vrstama i stepenu (ne)stecenih kompetencija za poslove u okviru Sest
profesionalnih usmerenja koji postoje na trzistu rada u Srbiji (muzi¢ka pedagogija, izvodastvo, stvaralacki rad,
rad u medijima, muzi¢ka produkcija, poslovi u okviru popularnih muzi¢kih Zanrova) i 2) ustanoviti koje poslove
smatraju (ne)poZeljnim i zasto. Uzorak (N=69) ¢ini 58 studenata osnovnih akademskih studija i 11 studenata
master i doktorskih studija Fakulteta muzi¢ke umetnosti u Beogradu. Preliminarni rezultati potvrdjuju, u velikoj
meri prethodne, da studije obezbeduju znanje i veStine za “tradicionalna” muzicka usmerenja (muzicko
izvodenje i pedagogija), dok su stecene kompetencije za “nove” muzicke poslove i neformalne muzicke pravce
minimalne. Profesionalna orijentacija je uglavnom usmerena ka “sigurnim” poslovima uz prisustvo otvorenosti
za druge moguénosti.

Kljuéne rec¢i: muzicka darovitost, visoko muzicko obrazovanje, kompetencije, znanje i vestine, profesionalne
perspektive

Dr Blanka Bogunovi¢, associate professor
Faculty of Music, University of Arts in Belgrade
Dr Tijana Mirovié, assistent

Faculty of Music, University of Arts in Belgrade

PROFESSIONAL COMPETENCIES OF MUSICALLY GIFTED
AFTER HIGH MUSIC EDUCATION

This research expands the sequence of existing ones, which were dealing with outcomes of gifted music
education. Findings pointed out weak “ecological validity” of professional competencies acquired at the level of
high education and their limitations when mastering diverse demands and working conditions in contemporary
social circumstances are in question. Using qualitative methodology, we intended to investigate more thoroughly
attitudes of musically gifted about outcomes of High music education and their professional perspectives.
Research aims: 1) to identify music students’ attitudes concerning kinds and degree of (non)acquired
competencies for working in the field of six professional directions which exist at the job market in Serbia
(music education, performance, creative work, media, music production, popular music genres) and 2) to
determine which occupation they consider as (non)eligible and why. The sample (N=69) consisted of 58
bachelor music students and 11 students of master and doctoral studies at the Faculty of Music in Belgrade.
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Preliminary results confirmed, to great extent previous ones, that high music education establishes knowledge
and skills for “traditional” music directions (music education and performance), while acquired competencies for
“new” music jobs and informal music paths are minimal. Professional orientation is mainly directed towards
“safe” working places with inclination to openness for other possibilities.

Key words: musically gifted, High Music Education, competencies, knowledge and skills, professional
perspective

Adrijan Bozin

Viorika Paser

Visoka Skola strukovnih studija za vaspitace- VrSac
a.bozin@gmail.com

OBRAZOVANJE NASTAVNIKA-PRETPOSTAVKA KVALITETNE VASPITNO-OBRAZOVNE
PODRSKE DAROVITIMA

Uloga nastavnika u obrazovanju darovitih je implicitno ili eksplicitno izraZzena u mnogim radovima na temu
darovitosti. Ova ¢injenica pokrece pitanje kompetentnosti nastavnika da ispune ocekivanu ulogu u pruZanju
vaspitno-obrazovne podrSke darovitoj deci. Brojni autori ukazuju na nedovoljno posveéivanje paznje darovitima
u kurikularnim sadrZajima obrazovanja buduc¢ih nastavnika. Autori ovog rada se zalaZzu za uvodenje didaktike
darovitih u program studija buduc¢ih nastavnika. Ova studijska disciplina predstavljala bi didakti¢ki okvir za
koncipiranje posebnih poglavlja o radu sa darovitima u okviru metodika pojedinih nastavnih predmeta. Ovim bi
se obezbedili poZeljni ishodi u edukaciji budu¢ih nastavnika koji bi predstavljali osnovu njihove kompetentnosti
za rad sa darovitima, §to je pocetni korak u njihovom profesionalnom razvoju nakon zavrsenih studija.

Kljuéne redi: obrazovanje nastavnika, didaktika darovitih, vaspitno-obrazovna podrska darovitim

Adrijan Bozin
Viorika Paser
Preschool Teacher Training College “Mihailo Palov” Vrsac

TEACHER EDUCATION - ASSUMPTION OF HIGH QUALITY OF UPBRINGING-
EDUCATIONAL SUPPORT TO THE GIFTED

The role of teachers in gifted education is implicitly and explicitly expressed in a number of papers on
giftedness. The fact raises the question of competency of teachers to fulfil the expected role in giving
upbringing-educational support to gifted children. Numerous authors emphasize the lack of attention to the gifted
in curricular contents of education of future teachers. The authors of the present paper advocate for introduction
of didactics of the gifted in the study programs of future teachers. The mentioned discipline of study would
represent a didactical framework for conceiving special chapters dealing with work with the gifted within
teaching methodologies of individual teaching subjects. In such a way desirable outcomes could be reached in
education of future teachers which would be the base of their competency for work with the gifted, thus being
the first step in their professional development after graduation.

Key words: teacher education, didactics of the gifted, upbringing-educational support to the gifted.

Jou. ap 3opuna liBeranoBuh
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Yauresbcku GakynreT
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HACTABA MATEPHHET JE3UKA K
YYEHUIIU JAPOBUTH 3A T'OBOPHY BEIHITUHY

HacraBa marepmer je3nka peanu3yje ce Ha CBUM HHBoMMa oOpaszoBama. OHa mojpa3yMeBa ydewme U
NPUMEHY je3MYKHX MpPaBHIIA, YUTAHE M TyMadyeHhe KIbIKEBHHX TEKCTOBa, Ooraheme akTUBHOT U IMACHBHOT
peYHHKa, Kao W pa3BHjalbe NWjajora W yoOIndaBame YCMEHOT M THUCMEHOT M3pakaBama. OBaj CErMEHT
00pa3zoBHOT Mpolleca 3HA4YajHO YTHYE HA YCMEHHM M NMHCMEHW TOBOP YYCHHKA, a MOCEOHO Ha yHarpehuBame
IUXOBHX KOMYHUKATUBHUX CIIOCOOHOCTH. Y OKBHPY HACTaBE MaTEPHET je3VKa MU3/[Bajajy ce YICHHUIIN TapOBUTH
3a BEIITHHY U YMETHOCT roBopema. OHM Y KOMYHHUIIMPaky MOKa3yjy MoceOHy BEIITHHY OPraHU30Bamba ropopa y

42



pa3IMYUTUM cHTyaljama. IbuxoBa HapOBHTOCT [I0Ja3W [0 H3paxkaja yIpaBO Ha HACTAaBHUM 4YacOBHMa
MaTepmer je3uka, Kaj pa3roBapajy O KiHKEBHHM TEKCTOBHMA, FOBOPHO HMX HHTEPIIPETHPAjy HJIM TOBOpE O
onpehenoj temu. Y pamy he Outm mpuka3zaHu HauYWHU yHanpelhuBarma HacTaBe MaTEpHET je3nka y QYyHKIHjH
KBaJIUTETHOT 00pa30Bamba JapOBUTHX 38 TOBOPHHIITBO.

KibyuHe peun: daposumu, Hacmaea mameprwe2 jesukd, 2060pHe 6eicoe, 2060PHUUMEO.

Zorica Cvetanovi¢, PhD
University of Belgrade
Teacher Training Faculty

TEACHING MOTHER TONGUE AND STUDENTS GIFTED IN SPEAKING SKILL

Mother tongue classes are organised at all levels of one's education. They imply learning and the
application of language rules, reading and the interpretation of literary texts, the enrichment of active and passive
vocabulary as well as the development of a dialogue and the ability to express oneself orally and in a written
form. This segment of the educational process influences pupils' oral and written abilites and the development of
their communicative skills in particular. In mother tongue classes there are pupils who have the gift and artistic
ability of speaking. In their communication they show a special skill how to formulate their speech in different
situations. Their gift is particularly emphasized in mother tongue classes when they discuss literary texts,
interpret them orally or speak about a particular topic. This paper will show the ways how to improve mother
tongue classes in order to provide quality education for the pupils gifted for oratory.

Key words: gifted, mother tongue classes, speaking practice, oratory

JAp Jenena LiBerkoBuh

JAp Muomupa Byphanosuh

Mp Jdanujena 3apasuh Muxaujgouh

@dakynTeT YMETHOCTH, Y HUBEP3UTET yMeTHOCTH Y Hutry
lesnjakjelena @ gmail.com

AIICOJIYTHU CJIOYX - JAPOBUTOCT WUJIA PEJIATUBHU NOTEHIINJAJI

VY pany ce UcTHYe yiiora U 3HA4aj afcCoJIYTHOT CIyXa - jeHOT OJ KJbYUYHUX YHHHJIANA MY3UUKE MIPEIUCTIO3UIIH]C
y reHepanHoMm cmuciy peud. L{ub panma jecre ma ce TymauewmeM (EHOMEHA ancoiymuu CiyX y KOHTEKCTY
CaBPEMEHOT MY3HUYKOT' 00pa30Bamba HCKPUCTAIHIIE CBECT O BAXKHUM MHUTAmbUMa MOMYT MeXaHu3aMa TpyIucama,
OJHOCHO OpTaHm3alfje MY3WYKHX HH(OpManmja, ¢ 003UPOM Ha CIOKEHOCT U Op30 CMEHUBAaEkE OTPOMHOT
pacnoHa 3ByYHHMX YTHCaKa KOjU HAC OKPYXKYjy W IpeJA Hall CIYUIHH CHCTEM MOCTaBJbajy M3Y3€THO CIOXKEHE
3aXTeBe TyMauera 3BYYHOI cIieKTpa. Kao 4HCT mpuMep KOTHHTHBHE CIIOCOOHOCTH, OBa BapHjaHTa ciyxa
MIPOM3IIa3H M3 MHTEPAKIIHje TeHETCKUX (paKTOpa M yTUIIAja M3 CIOJhAIIHET OKPYXKEmha, U T0Ka3yje Kako IeHU U
HCKYCTBO MOTY Jia c€ JONYHYjy Y ’beHOM HACTaHKY. Mlako ce Ha alcoJyTHH CIIyX TJie/a Kao Ha MPEeIycilioB 3a
ycrmex y o0nacTh My3HKe, MOCEIOBame alCONyTHOT CIIyXa HE 3HAYM alpUOpPH W TMPEIHOCT y OJHOCY Ha
pelaTHBHE CIIyXuCTe. PesynraT pa3Bujama CiayXa y YCKO YCMEPCHO] MPAKCH M MPEYBEIMYAHO 3HAYCHE KOje
MO OWTH JaTO OBOj KOMIIOHCHTH MY3WKaTHOCTH MOXE MPY3pOKOBaTH Jedopmaidje, Ipe Hero KBAIUTET H
HapOYHTY CIIOCOOHOCT.

KibyyHe peum: ancoinyTHH CIyX, KOTHHTHBHA CIIOCOOHOCT, MY3WYKE INPEIUCIIO3UIU]E, CABPEMEHO MY3HYKO
oOpazoBame

PhD Jelena Cvetkovi¢

PhD Miomira Purdanovié

MA Danijela Zdravi¢ Mihailovi¢
Faculty of Arts, University of Nis

ABSOLUTE PITCH - A GIFT OR A RELATIVE POTENTIAL
This essay will point out the roll and importance of the absolute pitch — one of the key elements of musical
predisposition in general terms. The goal of this essay is to crystallize the perception of important questions like

the mechanism of grouping, i.e. the organization of music information, in relation to the complexity and quick
succession of a wide range of audio impressions which surround us and put our auditory system to the test of
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interpreting complex requirements of the sound spectrum by explaining the phenomenon of the absolute pitch in
the context of contemporary music education. As a clear example of a cognitive ability, this type of hearing
results from the interaction of genetic factors as well as the influence of the external surroundings, and it shows
how genes and experience can complement each other while creating it. Even though having an absolute pitch is
seen as a prerequirement for being successful in music, a person with an absolute pitch does not have an a priori
advantage in relation to a person with a relative absolute pitch. Such kind of auditory development in a narrowly-
specified practice as well as the exaggerated emphasis on this component of musicality can, as a result, lead to
deformation rather than quality and remarkable ability.

Key words: absolute pitch, cognitive ability, musical predisposition, contemporary music education

JoBan BopheBuh
Cpricka akanemuja oOpa3oBama

TMIAKTHYKY OBJIALM, TOCTYIIW, OPTAHU3AIINJA CAJIPJKAJA T METO/IE
NPUMEPEHE OCOBEHOCTHUMA U TIOTPEBAMA IAPOBUTHX YYEHUKA

3a mpwiarohaBame HacTaBHHX caapkaja W o0e30ehuBame KBamuTeTHOr OOpa3oBama, calapXkaja, METOAa,
CpeAcTaBa M CTHJIA Paja, Pa3IMYMTUX HUBOA CIIOCOOHOCTH, HEOIIXOIHO je JOOpO YIO3HATH CBOJCTBA M IMOTpede
JTApOBUTHX y4YEHHWKa Kako OMCMO MOTJIM Ja JIOHECeMO jacHe, aJleKBaTHe W e(UKacHe OIyKe 3a TPHMEHY
IporpamMa M OpraHH30Bamke BaCIIUTHO-00Pa30BHOT pana. JJapoBUTH yUCHUIM BOJIE A JUCKYTYjy U PacIpaBlbajy
0 OHHMM ITUTamkMMa 3a KOja HUCY 3aMHTEPECOBAaHM OCTallM YUCHHIIH; OHH Cy CIIOCOOHHM 3a LIMpE carjelaBarmbe
npoOiieMa MoBe3MBamba y3poKa M ITIOCIEeIUIa W alcTPaKTHO MHIUBEHE; JOCETJbUBH CYy W MMajy CMHUCHA 3a
AMarvHaimmjy; CIiocCoOHU Cy aa Op30 cxXxBaTe MpoIlec; MOKa3yjy HMHTEPECOBakE W CHTY3Hja3aM 3a Pa3lInIuTe
aKTUBHOCTH W 3aHMMama (uMajy OpojHe XoOHje); YHOPHH Cy M OCETJbHBH, CIIOCOOHHM 3a YXKHBJbABAHE —
eMIIaTH]y; y CTalby CY Jia carjieajy CJIMYHOCTH U pa3iiuKe, 1a OTKPU]y TekKe yXBaTIbHBE Be3e U OJHOCE.

IMopen mpupoae U 0COOCHOCTH OBAKBUX YUSHHKA, TpebOa JOOpO MO3HABATH M HHUXOBAa HHTEPECOBAMA, JKEJbE U
noTpede.

Ca oBUM Cy MOBE3aHM W OPraHM3AIMOHW OOJWIM paja yYeHHWKa, Kao INTO Cy: akmeseparudja (yOp3aHo
HalpeJoBame); pal y PpEAOBHHM OjejbelhuMa ca obOoraheHMM IporpamMuMa; XOMOTEHO TIpYIHCAmbe
(crenyjanM3oBaHa OJleJbEba, Pa3pelqd 3a JApOBHTE, HMHJIOT-pa3peldl W CIMYHO), Ka0 M HUXOBE Pa3INYNUTE
komOuHanmje. [Toctoje pas3ios3n 3a ¥ MPOTHB IPUMEHE HaBEICHUX OOJIMKA paja.

JlapoBuTH y4eHUIM UMajy nompeby 3a u3azosuma, Temkohama y penrasamy npobnema, u Tpeda um omoryhurn
Jla pajJic He3aBUCHO M CaMOCTAIIHO; IIOTPEOHO UM je Marme BpEMEHa 1 HaIlopa 3a Y4eHhe Hero APYruM YIeHHIUMA,
LITO MOXeE JIa PEJICTaBJba U BEJIMKY 3aMKY 3a IbUXOB YKYIaH Paj U MOCTH3abe OUSKUBAHUX PE3yTaTa.

3a ocTBaprBamke HEOMXOAHOT KBAJIMTETa 00pa3oBama Tpeba MM OMOTYNUTH TakBO MOy4YaBame U yUSHE KOje UM
HajBHIIIE OJ[roBapa: MHAWBHUIyATN3alnjy U nudepeHIujanujy HacTaBe, mpodJeMCKy HacTaBy, THMCKY HAcCTaBy,
KOja MPETNoCcTaBiba (HIECKCHOMIHY OpTraHU3anmjy U (HISKCUOMIHO BpeMe 3a pajl, IpUMEHy '"'Moaya" pa3IuduTor
Tpajatba M Yy pa3iMuUTAM KOMOHMHAIMjaMa, pall y BEJIUKHM M MajuM rpylama, CaMOCTAIHH paj Kao u
WHTEH3UBHO KOPHUIINEHE CaBPEMEHUX TEXHHYKO-TEXHOJIOMIKUX U IPYTUX CPEICTaBa.

CaBpeMeHa OUIAKTHKa yKasyje Ha YJOTy, 3Ha4yaj M BPEAHOCT HACTaBHHUX METOIA KOje MMajy 6utlecmpyku
ymuyaj 3a NapoBUTE y4YEHUKE W IHLHXOB pa3Boj. To ce, mpe cBera, OJHOCH Ha METOAE M IIOCTYIKE KOjU
omoryhaBajy Ja ce macMBHA 3HAaWka TPAaHCHOPMUILY y aKTHBHA, a oMOryhaBajy M OTKPUBAEmEC HOBUX 3HAWA H
BUXOBY npuMeHy. [IpobieMcke MeToze, Kao M METO/IE CAMOCTAIHOT CTHLIAkha M yCBajarba 3Hamba, UCIyHhaBajy
00a rmoMeHyTa ycIoBa.

WHTenexTyaHO BacIUTame, jeTHO O ONTHHUX CTpaHa 00pa30BHOT Mpolieca, HUje TOBOJBHO 3a paj ca JapOBUTUM
yueHHIUMa. VHTeIeKTyalnHO BacluTame Tpeba YCKO MOBE3aTu ca gacnumarbem ocehiarba u 8osme, ca emuyKum
sacnumarbemM U NOHAUWAFEeM, Ka0 U Ca CMmeapalaumeom, ka0 KOMIIOHEHTaMa He caMO HMHTeJeKTyajHor Beh
YKynHoz (momannoz) pazeoja. KpeaTHBHOCT ce OJHOCH Ha CIOCOOHOCT Jia ce npoHal)y nosa pewtersa, carnenajy
npoOJIieMH U3 HOB0Z yena, Hose udeje W yBuhamba, MITO Ce MPUXBaTa Kao HEINTO IITO UMa COLHjajHy, TyXOBHY,
€CTETCKY, Hay4HY WJIM TEXHUYKY BpeaHoCT. KpeaTUBHY Mpuia3u Cy U Hieje Koje OCTBapYjy Hoge ge3e, cl0O00HO
U3pANCA8aIbe YUCHNKA U OTUIEMEbUBAE HHANBUIYATHOCTH.

Kwyune peuu: napoButocT, oONMIM paja y HacTaBH, WHIMBHIyalu3anuja, NMpoOjeMcKa HacTaBa, THMCKa
HacTaBa, METO/IE, KPEaTUBHOCT.
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DIDACTIC FORMS, ACTIONS, ORGANIZATION OF CONTENTS AND
METHODS APPROPRIATE FOR SPECIFIC FEATURES
AND NEEDS OF GIFTED STUDENTS

In order to adjust teaching contents and ensure higher quality of education, contents, methods, means and style
of work, various level of abilities, it is necessary to get to know the specific features and needs of gifted students
to make clear, adequate and efficient decisions for implementation of the program and organization of
upbringing-educational work. Gifted students like to discuss and debate on the issues other students are not
interested in; they are capable for broader consideration of the problem, for making connections between causes
and consequences and abstract thinking; they are witty and have sense for imagination; they are able to
understand the process quickly; the show enthusiasm and interest in versatile activities and interests (they have
numerous hobbies); they are persistent and sensitive, and able to show empathy; they are capable of considering
similarities and dissimilarities, to reveal links and relations which are not easy to grasp.

Apart from the nature and specific features of such students, a teacher should also get to know their interests,
desires and needs well.

Organizational forms of work of students are also related to this; they refer to the following: acceleration (faster
advancement); work in regular classes according to enriched programs; homogenous groupings (specialised
classes, classes for gifted, pilot-classes, etc) as well as their various combinations. There are reasons for and
against the application of the stated forms of work.

Gifted students should have the need for challenges, difficulties in problem solving, and they should be provided
with the opportunity to work independently and on their own; they need less time and efforts to learn than other
students, which can be a serious trap for their complete work and reaching of expected results.

In order to ensure the necessary quality of gifted education, gifted students should be provided with such
teaching and learning which suits them best: individualization and differentiation of teaching, problem teaching,
team work, assuming flexible organization and flexible time for work, application of “modules” of various
duration and in different combinations, work in large and small groups, independent work, as well as intensive
use of modern technical-technological and other means.

Modern didactics has pointed out to the role, importance and value of teaching methods which have multiple
influences on gifted students and their development. This refers, before all, to the methods and procedures which
facilitate passive knowledge transform into active and enable discovery of new knowledge and its application.
Problem methods, as well as methods of independent knowledge acquisition fulfil both of the mentioned
conditions.

Intellectual upbringing, one of the important sides of educational process, is not sufficient for work with gifted
students. Intellectual upbringing should be closely connected with upbringing of emotions and volition, with
ethical upbringing and behaviour, as well as with creativity, since these are components of not only intellectual
but total development. Creativity refers to ability to find new solutions, consider problems from new angles, new
ideas and observations, which is accepted as something that has social, spiritual, aesthetic, scientific or technical
value. Creative contributions are also ideas which realize new relations, free expression of students and
refinement of individuality.

Key words: giftedness, forms of work in teaching, individualization, problem teaching, team work, methods,
creativity.

Mpo¢. ap Muaom Hophesuh,
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OUJI030PCKHN U KPUTNYKHN 3ACHOBAH ITOJAM KPUTUKE

INonasehn ox mBa IHIba CKyma: ocBajama clIo0O0JC JEI0Bamka JIMYHOCTU MO Y30py Ha caBpeMeHe (mio3odceke
JIUCKYCH]je KOje BOJIC Ka CTBapamy KOMIICTCHIIja OYCKHBAHUX Y CABPEMECHOM PaJHOM U JPYIITBEHOM KOHTEKCTY
(1) m ,,xynTypa ydema' Kao WHAMKATOpa KBaJUTETa BHCOKOIIKOJICKOT 00pa3oBama JapOBUTUX CTYJACHATA, paj
yKa3yje Ha 3Ha4aj cro3Haje Grno30(hCKu U KPUTHIKH 3aCHOBAHOT 1T0jMa KPUTHKE KOJI CTyIeHaTa.
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Ha npumepy aHanu3e KpaTKHX HAPOAHUX (DOPMH: MOCIIOBHIIA M M3pEKa M aHAIIM3E HEKUX OJIPEAHHUIIA TEOpHje U
MOETHKE Je4je KIMKEBHOCTH OTKpuBamMo MoryhHoctu yHampelema JOrHYKOT MUIIbeHa U KPUTHYKE CBECTH
CTyJleHaTa mpeMa Y0BeKOBOj mpakcu. CBecT 0 (GYHKIUjU KPUTHKE Y JAPYIITBY Y TOM TPOIECY j€ Ol MPeCyTHOT
3Hayaja 3a /bUXOB CTaB IMpeMa JAPYIITBY U MpodiieMuMa Koje Tpeba 1a pemanajy.

KibyuHe peun: kpumuka, nociosuye, uspexe, 0e4ja KrUdCeGHOC, NOEMUKA, MeoPUja KroUdiCesHOCMU .

Prof. Dr Milos Dordevi¢
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PHILOSOPHICALLY AND CRITICALLY GROUNDED NOTION OF CRITICISM

Starting from the two aims of the conference: winning the freedom of action of a personality according to
contemporary philosophical discussions leading to creation of competencies expected in modern working and
social context and “learning culture” as an indicator of quality of higher education of gifted students, the paper
points to the importance of insight into philosophically and critically grounded notion of criticism in students.
According to the analysis of short folk literary forms: proverbs and sayings and analysis of certain determinants
of theory and poetics of literature for children we have revealed the possibilities to improve logical thinking and
critical awareness of students in regard to human action. The awareness on the function of criticism in this
process is decisive for their attitude towards society and problems they are supposed to solve.

Key words: criticism, proverbs, sayings, children literature, poetics, literary theory.

Prof.dr Mirosava Purisi¢-Bojanovié
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TIMSKO I INDIVIDUALNO POSTIGNUCE U KREATIVNOM RESAVANJU PROBLEMA

Istrazivanje je imalo za cilj da ispita razlike u uspe$nosti izmedu individualnog i timskog kreativnog resavanja
problema. IstraZivacki problem se bazira na raSirenoj pretpostavci da je timski u€inak u reSavanju problema
superiorniji u odnosu na individualni i da to vaZi u slucaju kreativnog reSavanja problema. Polazimo od
pretpostavke da timsko reSavanje problema moZe dati bolje rezultate, ali samo pod odredenim uslovima.
Pretpostavili smo da snaga ega i osobina dominantnost/submisivnost mogu biti znac¢ajni moderatori kreativnog
timskog ucinka. Ispitivanje je dizajnirano kao eksperimentalno sa primenom metoda kvantitativne i kvalitativne
analize. Ispitivanje je izvedeno na uzorku studenata psihologije Filozofskog fakulteta u Beogradu (N=35).
Koriséeni su slede¢i instrumenti u istrazivanju: Skala dominantnosti i submisivnosti (Panti¢, 1991), Katelova
skala ego snage (Cattell, 1978) i test kreativnog timskog reSavanja problema (Bojanovi¢, 2000). Nalazi ovog
istrazivanja mogu da pomognu u razumevanju psiholoskih mehanizama koji doprinose uspehu u timskom
reSavanju kreativnih problema.

Kljucéne reci: timsko/ individualni u€inak, kreativno reSavanje problema, ego snaga, dominantnost/submisivnost.

Prof. Dr Mirosava DuriSi¢-Bojanovi¢
Philosophical Faculty in Belgrade

TEAM AND INDIVIDUAL ACHIEVEMENT IN CREATIVE PROBLEM SOLVING

The study was aimed to investigate the differences in performance between individual and team creative problem
solving. The research problem is based on the widespread assumption that the team performance in problem
solving is superior compared to individual. We start from the assumption that a team problem solving can give
better results but only under certain conditions. We hypothesized that ego strength and dominance /
submissiveness may be important moderators of the creative team performance. The study was designed as an
experimental with the application of methods of quantitative and qualitative analysis. The study was conducted
on the convenient sample of psychology students of the Faculty of Philosophy in Belgrade (N = 35). The
following instruments were used in the research: the scale of dominance and submissiveness (Pantic, 1991)
Catell's Ego Strength Scale (Cattell, 1978) and Test of creative team problem solving (Bojanovi¢, 2000). The
findings of this research can help in obtaining better knowledge of psychological mechanisms contributing to
team success in solving creative problems.

Keywords: team / individual performance, creative problem solving, ego strength, dominance / submissiveness.
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KVALITATIVNE SPREMEMBE IZOBRAZEVANJA NADARJENIH V 21. STOLETJU

Zacetek 21. stoletja je bil zaznamovan z obseZnimi spremembami v pogledih na Stevilne dejavnike (faktorje), ki
vplivajo na izobraZevanje nadarjenih u¢encev. Omenjene spremembe so bile povzroc¢ene tako z novimi znanji,
kakor tudi z reorganizacijo obstojecih znanj. Opaziti je mogoce pet glavnih dimenzij teh sprememb:

1. Pogled na koncepcijo (pojmovanje) inteligentnosti

2. Pogled na vprasanje, kdo je nadarjen

3. Diferenciacija kurikuluma za nadarjene

4. Bitka vrednot enakosti in odli¢nosti

5. Nov, olajsan dostop do svetovnega znanja skozi tehnologijo, ki omogoca vse Zivljenjsko ucenje in

spremenjeno vlogo ucitelja ter u¢enca

Kljucne besede: Edukacija nadarjenih uc¢encev, pet glavnih dimenzij sprememb

Dr. Ivan FerbezZer
Slovenia, Europe

T: 00386 (0) 2 661 19 31
M: 00386 (0) 41 866 222

QUALITY CHANGES IN GIFTED EDUCATION IN THE 21 ST CENTURY

Abstract:  Thebeginningofthe 21 st Centuryhasbeenmarkedbysizableshifts in ouropinions on a
numberoffactorsthataffecttheeducationofgiftedstudents. ~ Suchchangeshavebeenbroughtaboutbynewknowledge,
plus reorganizationofexistinginformation.Five major dimensionscanbenoted:
1.0urviewoftheconceptofintelligence
2.0urview on who is gifted
3.Ourdifferentiationofcurriculumforgiftedstudents
4.Ourstruggleoverthecompetingvaluesequityvs. Excellence
5.New easyaccess to theworld s knowledgethroughtechnologywhichmakeslifelonglearning a
possibilityandchangesthe role ofteacherandstudent.
Key words:Educationofgiftedstudents, five major dimensionsofchanges

Ancuta Frant
DPPD- Universitatea de Vest din Timisoara
ancafrantz @yahoo.com

PENTRU EDUCAREA ELEVILOR SUPRADOTATI

Pentru a valorifica potentialul elevilor dotati si supradotati, se apeleaza la strategii de instruire diferentiatd a
acestora. Succesul implementarii strategiilor nu depinde doar de calitatea si structura curriculumului, ci si de
maiestria, dar mai ales de nivelul de pregatire a cadrelor didactice. Pornind de la aceste lucruri, dorim sa
urmarim importanta formdrii cadrelor didactice pentru a lucra cu supradotatii, rolul lor in educarea elevilor,
precum si, evidentierea competentelor si caracteristicilor necesare cadrelor didactice in activitatea cu acestia.
Cuvinte cheie: elevi supradotati, instruire diferentiata, formarea initiala a cadrelor didactice

Ancuta Frant
DPPD- Universitatea de Vest din Timisoara

PERSPECTIVES OF TEACHER TRAINING FOR WORK WITH GIFTED STUDENTS

To capitalize the potential of gifted students we have to appeal to differentiated training strategies. The success
of implementing these strategies does not only depend on the quality and structure of the curriculum but also on
the mastership an especially on the level of trainig of the teachers. Taking these things into account, we want to
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aim at the importance of training teachers to work with gifted students, at their part in the students
developement, as well as at making evident the skills the teachers need when working with this apart category of
students.

Key words: gifted, differenciated instruction, teachers’formation

B.C. I'naroJes,

JoKTOp uitocodckrx Hayk,

npodeccop kadeapsr pumocopun
MI'UMO-VYuuBepcurer (Mocksa, Poccust)
silvari @mail.ru

COLMOKYJIBTYPHBIE U OBYYAIOHINE ®AKTOPBI B PA3BBUTHU OJJAPEHHOCTH
IMKOJIBHUKOB U CTYJEHTOB

B cratee paccmarpuBaeTcs akTyanbHas MpobiieMa MPEeoNOoJCHUS IUCKPEAWTAIlMH BY30B M HPOQeccopcKo-
MIPEToIaBaTeILCKOTO COCTaBa By3aMH-KOHKypeHTaMu u CMMU. OTmeuaeTcs HEOOXOIUMOCTh BOCCTAHOBIICHHS
MPEe3yMIIMKA JOBEpHs K YYeOHBIM MpOTrpaMMaM, COACPIKAHHUIO JICKIUH TpernojaBarelieil, TOJePaHTHOrO
OTHOUIEHHs] K CHEKTPY MHEHHMHA M TMOJXOJIOB, BBICKA3bIBAEMBIX Ha CEMHUHapax CTYIEHTAaMHU Pa3HOTO YpPOBHS
MOJITOTOBKH, aKCHOJOTMYCCKONW OpHEHTAllMd W paborocmocoOHocTH. [lomuepkuBaeTcss HEOOXOAMMOCTH
mpoOJIeMaTH3alui  OOCYXKJCHHUS KIIOYCBBIX BOIPOCOB OOIICKYJIBTYpHOH ¥ CIEHUANBHOW MOJrOTOBKH
CTYJCHYCCTBA K BBITIOJTHCHHUIO OyIymMX Mpo(ecCHOHANBHBIX 005A3aHHOCTEH, IMOCIEA0BATEIHLHOTO 3HAKOMCTBA
MUTOMIIEB BY30B C JUCKYCCHOHHBIMM W JaX€ CEHCAlMOHHBIMU CHUTyallsIMH, BO3HUKAIOIIMUMU B
COOTBETCTBYIOIIIUX OTpAcisAX 3HAHUSA. BMECTE C TEM, BBIIEIACTCS OMACHOCTh OpPHEHTAIMM CTYICHTOB Ha
mapaHayYHble 1 HEOOOCHOBaHHBIC ()EHOMEHBI, 00CY)KIaeMbIe B XO/I¢ HAYYHBIX M OKOJIOHAYYHBIX IHUCKYCCHSX.
Bkyc x BocTUTaHNIO 00BEMHOTO BHUMAHUS 3aKJIAJBIBACTCS y OYIYIIHUX CTYICHTOB B IIKOJIBHBIE TOIBL. [ToaTOMY
MIPOTPaMMBI IIKOJIBI TOJDKHBI CONEPKATh CHCTEMATHYECKOe OOCYKICHHE aKTyalbHBIX BOIPOCOB BY30BCKOH H
aKaJIeMUYEeCKON HAyKW C OpUEHTAIMEH Ha OJJapEHHBIX JETEH.

KioueBble ciaoBa. CounanbHBIA (BaKTOp, OAAPEHHOCTH, MPE3YMIIMS JOBEpHS K By3y M HpodeccopcKo-
MpEeroIaBaTeIbCKOMY COCTaBY, ayAUTOpHAs pabdoTa, BHEAY TUTOPHOE OCBOCHUE CTAHAAPTOB OOYUCHUS, PEIICHHE
TBOPUYECKUX 3aJaHUM.

Prof. dr V.S. Glagolev
Philosophy Department
MGIMO-University (Moscow, Russia)

SOCIO-CULTURAL AND EDUCATIONAL FACTORS IN THE DEVELOPMENT OF GIFTED
STUDENTS AND STUDENTS

In the article the problem of overcoming the current discrediting of universities and the faculty universities,
competitors and the media. Notes the need to restore confidence in the presumption of curriculum, content,
faculty lectures, tolerant attitude to the spectrum of opinions and attitudes expressed by students in seminars at
various levels of training, axiological orientation and performance. Emphasizes the need for problematization
discuss key issues of common cultural and special training students to meet future professional responsibilities,
serial dating pets universities with controversial and even sensational situations arising in the relevant
disciplines. however, the risk is allocated to student orientation parascientific and unreasonable phenomena
discussed in the scientific and pseudo-scientific discussions. Taste of attention to the education of the volume is
laid at the future of students in the school years. Therefore, school programs should include a systematic
discussion of topical issues of higher education and academic research with a focus on gifted children.

Key words. Social factor endowments, the presumption of trust in the university and the faculty, classroom
work, extracurricular development of training standards, the solution of creative tasks.
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OBRADA KNJIZEVNOG TEKSTA KAO FAKTOR PODIZANJA KVALITETA NASTAVE STRANOG
JEZIKA ZA DAROVITE

Budu¢i da daroviti predstavljaju posebnu grupu koja se istiCe svojim sposobnostima i interesovanjima,
kreativno$¢u, znatizeljom i drugim ve¢ poznatim karakteristikama koje ih odvajaju od ostatka populacije, za njih
je i u domenu ucenja stranog jezika potrebno obezbediti adekvatnu, dovoljno dinami¢nu i izazovnu nastavu koja
zadovoljava njihove potrebe i prati njihov tempo ucenja. Takode je opsSte poznato da se oni retko nalaze u
homogenim grupama, ve¢ su najceSée integrisani u meSovite grupe zajedno sa ostatkom populacije. Ovakva
konstelacija prouzrokuje Cesto niz problema ¢iji koren leZi u nedovoljnoj izazovnosti i nedovoljnoj dinami¢nosti
nastave stranog jezika za darovite, odnosno dosadi koja iz njih proizilazi. U radu se traga za mogu¢im reSenjima
ovog problema i navode primeri moguceg organizovanja za darovite adekvatne i izazovne nastave stranog jezika
bez remecenja rada ostatka grupe. U tu svrhu mogu dobro posluZiti knjiZevni tekstovi na jeziku koji se uci, koji
predstavljaju bazu za Siroku paletu mogucénosti rada na njima. U zavisnosti od uzrasta o kome je re¢, na njima se
moze uciti Citanje, odn. razumevanje, usvajati nova leksika, §iriti dijapazon ve¢ poznatih re¢i uocavanjem
njihove upotrebe u razli¢itim novim kontekstima, uditi razliciti oblici gramati¢kih pravila i jo§ mnogo toga, sve
do analiziranja teksta kao umetni¢kog dela i diskutovanja o njegovom sadrZaju, doZivljaju i idejama, ¢ime se,
opet, razvijaju aktivne jezicke vestine, to jest pisanje i govor. Ovakav rad je posebno pogodan za realizaciju
preporucene individualizacije nastave jer gotovo da i ne remeti rad ostatka grupe, a predstavlja veliko
poboljsanje njenog kvaliteta za darovitog pojedinca.

Kljucéne redi: knjizevni tekst, daroviti, individualizacija, nastava stranog jezika

Dr Aleksandra Gojkov Rajié¢

Belgrade University

Teacher training faculty, Belgrade

Preschool Teacher Training College “Mihailo Palov”, VrSac

THE ROLE OF A LITERARY TEXT IN QUALITY INCREASE OF FOREIGN
LANGUAGE TEACHING FOR THE GIFTED

Having in mind that the gifted are a specific group exceptional according to their abilities and interests,
creativity, curiosity as well as others generally recognized characteristics making them special in regard to the
rest of population, it is necessary to provide them with adequate, sufficiently dynamic and challenging teaching
in the domain of foreign language teaching in order to meet their needs and be in step with their pace of learning.
It is also generally known that they are rarely parts of homogenous groups, but that they are most often
integrated into mixed groups, together with the rest of population. Such a constellation frequently causes a whole
range of problems, rooted in the lack of challenge and insufficient dynamics of foreign language teaching for the
gifted, i.e. boredom as its consequence. The paper searches for possible solution of the problem, stating the
examples of possible organization for the gifted. i.e. adequate and challenging foreign language teaching, not
disturbing the work of the rest of the group. Literary text in the language that is being learnt can serve well for
this purpose, having in mind that they are a base for numerous possibilities of work. Depending on the age of
students, a literary text can be used in order to learn reading, i.e. comprehension, acquire new vocabulary,
broaden the diapason of already known words through perception of their usage in various new contexts, learn
various forms of grammar rules and for many more activities — to the analysis of the text as a work of art and
discussion on its contents, perception and ideas, thus developing active language skills, i.e. writing and speaking.
Such a work is appropriate for realization of recommended individualization of teaching, since it does not disturb
the work of the rest of the group, while it is at the same time a great improvement of its quality when gifted
individuals are in question.

Key words: literary text, the gifted, individualization, foreign language teaching.
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KRITICKO RAZMISLJANJE KAO INDIKATOR KVALITETNOG
OBRAZOVANJA DAROVITIH

Tekst se bavi kritickim miSljenjem kao indikatorom kvaliteta obrazovanja darovitih studenata, usvari daju se
nalazi jednog eksplorativnog istraZivanja (N-112 studenata visokih akademskih postignuéa- Fil. fak. u Novom
Sadu i NISu, Uciteljski fak. Univerziteta u Beogradu-nastavno odeljenje u VrScu i Visoke vaspitacke Skole ,,M.
Palov* u Vrscu).
Teorijsku osnovu istrazivanja ¢ini emancipatrorna didaktika i kriticka pedagogija. Polazi se od kritickog stava
same nauke, Poperovog kritickog racionalizma i predstava da je nau¢no saznanje proizvod spoljnih falsifikata
teorijskih postupaka, iz ¢ega proizilaze zahtevi za stalnim kritickim stavom prema nau¢nom znanju. U sklopu
ovoga, razmatra se i Fajerabendovo shvatanje kritiCkog stava u metodologiji, odnosno odstupanje od
metodoloskih postupaka i pluralizacija oblika razmisljanja kao sigurnost za kontrolu kvaliteta miSljenja i njegovu
optimalizaciju.
Cilj istraZivanja je da se sagleda u kojoj meri su na visokoSkolskom nivou prisutni oblici nastavnog rada i
metode koje doprinose kritickom razmiSljanju kao aspektu samorefleksivnog i metakognitivnog razmisljanja
darovitih studenata, ¢ime se dolazi do elemenata za razmi$ljenje o efikasnosti reforme visokoSkolkog
obrazovanja iz ugla iskustva ucenja darovitih studenata.
Osnovni nalazi:

- refleksivno razmisljanje potisnuto je zahtevima za reproduktivnim znanjem;

- individualni proces ucenja uzmice naspram normiranog, usko vodenog ucenja sa malo rizika-

perspektive u uenju usmeravaju se pogodnim trenucima- intenzivna didaktizacija akademskog ucenja.

Kljucéne redi: daroviti studenti, kvalitet visokog obrazovanja, kritiCko razmisljanje.

Grozdanka Gojkov
Preschool Teacher Training College “M. Palov” Vrsac
Teacher Training Faculty, Belgrade University — Teaching Department in Vrsac

CRITICAL THINKING AS AN INDICATOR OF QUALITATIVE
EDUCATION OF THE GIFTED

The text deals with critical thinking as an indicator of quality of gifted students education; namely, it gives the
findings of an explorative research (N-112 students with high academic achievements — Philosophical Faculty in
Novi Sad and Nis, Teacher Training Faculty — Belgrade University — Teaching Department in Vrsac and
Preschool Teacher Training College “M. Palov” Vrsac.

Theoretical framework of the research is placed within emancipatory didactics and critical pedagogy. The
starting point is the critical standpoint of science itself, Popper’s critical rationalism and an assumption that
scientific insight is a product of external forgery of theoretical actions, resulting in demands for constant critical
attitude towards scientific knowledge. Within such a framework Feyerabend’s view on critical attitude in
methodology is considered, i.e. deviation from methodological procedures and pluralisation of forms of thinking
as certainty for control of quality of thinking and its optimalization.

Research aim is to consider to what an extent forms of teaching work and methods are present at higher
education level contributing to critical thinking as an aspect of self-reflective and meta-cognitive thinking of
gifted students, in order to identify the elements for thinking about efficiency of the reform of higher education
from the angle of learning experience of gifted students.

Main findings:

- reflective thinking is suppressed by the demands for reproductive knowledge;

- individual learning process withdraws when faced with standardized, narrowly guided learning with
little risk — perspectives in learning are oriented towards convenient moments — intensive didactization
of academic learning.

Key words: gifted students, higher education quality, critical thinking.
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DIDACTIC COMPETENCE AND THE REFORMERS OF EDUCATION

We start from a hypothetical statement: the primary attribute of an educational system is/is not to develop
competences. From here we identify the following issues: which is a system's ability to generate competences?
Who demands (and how are they configured) such competences? Which are the components of a competence?
Which is the pedagogy's role in the competence demand and offer equation? In this study with a strong analysis
character the author brings several arguments to determine the meaning of this concept in a relationship with a
possible reform in the educational system.

Key words: competence, pedagogy, education, educational reform

Anton ILICA, Ph.D.,
University “Aurel Vlaicu” Arad

COMPETENTA DIDACTICA SI REFORMISTII EDUCATIEI

Pornim de la o afirmatie ipotetica: atributia esentiald a unui sistem de invdtamant superior este/nu este de a
forma competente. De aici decurg urmaitoarele probleme: Care este capacitatea unui sistem de a genera
competente? Cine solicitd (si cum se configureaza) asemenea competente? Care sunt componentele unei
competente? Care este rolul pedagogiei in ecuatia cerere si oferta de competente? in studiul cu caracter de
analizd fundamentald a unor concepte esentiale pentru domeniul pedagogiei, autorul aduce o seamd de
argumente pentru determinarea sensului conceptului in relatie cu o posibila reformizare a invatamantului.
Cuvinte cheie: competentd, pedagogie, Invatamant, reforma educationala.

Aunexcanapa Kapannh
Mysuuka mkona ,,Kocra Manojnosuh®, beorpan
salle @sezampro.rs

CTUIABE PUTMHUYKO-METPUUYKHUX BEIITUHA TOKOM OBPA30BAIBA MY3UUYKHA
JAPOBUTHUX

[Tepnenmumja, pasymeBame W PEMPOMYKIIMja PUTMA IMPEACTaBIha]y OCHOBY BEUITHHA KOj€ Ce CTHYY Y OKBHPY
MY3UYKO-TEOPHjCKIX AUCIUIUINHA y 00pa3oBamby MY3WUYKH JApOBHTHX U YCIOBJBABA]y KBAIHTET CIyIIama H
n3Bohema My3Wukor aéna. JMAaKTHYKH TMPHUCTYNH PUTMHIKO-METPHYKOM acHeKTy H3Bohema MY3HIKHX
puMepa y HacTaBu colipeha y Mmy3makom oopazoBamy y CpOuju ce TOKkOM BpeMeHa Memao. C 003upoM Ha To J1a
MOCTOj€ Pa3IMYUTE TCOPH)CKE U METOAMYKE KOHIICIIIH]e OJJHOCA PUTMA M MY3UIKOT METpa, yKazaja ce moTpeda
Jla Ce SMITMPH]jCKAM MIPHUCTYIIOM HCTPAXXH OBaj, 32 MHOTe Teaarore coideha KOHTpOBEp3aH, 0JTHOC, IIITO IO caja
HUje MPUMEHUBAHO Y HAIIO] CPETUHH.

[IpenMer wucTpakWBama OJHOCH C€ HAa CaryicdaBamkbe pPHUTMUYKO-METpHYKe Mehy3aBHCHOCTH myTeM
PENpPOyKOBamka ayAUTHBHO (,, [0 CIyXy) ¥ BH3YENHO (M3 HOTHOT TEKCTa) MEPIEMUPAHOT CaapixKaja Pa3InauTe
PUTMHUYKO-METPUUYKE CIIOKEHOCTH. [[Mip WCTpakuBama je Ja YCTaHOBHMO YCICHTHOCT Y MEMOpHCAmby U
MaHyeJIHOM H3BOhemy pHTMa M Iyica (JEOZHOT O]l OCHOBHHX eJeMEHaTa MY3WYKOT MeTpa) y 3ajaluma
MIPOTPECUBHE CJIOKEHOCTH Ha y3pactuMma oj 12-16 roamHa. Y3opak ymHH 60 ydeHWKa JBa 3aBpIITHA paszpena
OCHOBHE MY3WYKE IIKOJIE W MPBOT pa3pena cpedme My3udke mkone ,,Kocta ManojmoBuh y Beorpany.
VYdecHunm cy J1Ba ceTa 3ajaTaka M3BEJM MaHYeITHOM PEIPOIYKIHjOM Ha eIeKTpOHCKUM OyOmeBuMa Yamaha
Drum Pro DD-55 Digital Percussion y ctyaujy Mmy3udke mkose ,,Kocta ManojmoBuh®. JloOujeHn momarm,
CHUMJbEHU Cy M oOpaheHm kommjyrepckuMm mporpamuma Advanced Audio and Post Production System —
Steinberg Nuendo ver. 4.3.0 build 371, Apple Quicktime pro 7, Avid Sibelius 7, Microsoft Excel 2010 u
CorelDraw X6. tbuxoBa KBaHTHUTAaTHBHA 00paja pealn30BaHa je MPOTPaMCKAM MAKETOM 3a o0pajy mojaTaka
IBM SPSS Statistics ver. 21.

[IpenuMuHApHU pe3yNTaTH YKa3yjy Ha BaKHY YJOTY MY3HUYKOT OIMCMEHaBama y MPOIECY pa3yMeBama
PUTMHUYKO-METPUUYKHX CIIEMEHATA U FbUXOBUX OJHOCA, KA0 U Ha TIENIaroIlKe MOCTYIKE KOjH MOTY Ja JTOTPUHECY
KBaJINTETy CaBlajaBama IpaJnBa y 00IAaCTH pUTMa M yHampehemy Hemaromkor mporeca CTHIamkba PUTMHIKO-
METPUYKHUX BENITHHA JAPOBUTE JIEIE Y OCHOBHO] ¥ CPEIH0j MY3UUKO] TITKOJIH.

KibyuHe pedu: puram, My3udku MeTap, coideho, o0pazoBame My3UdKH TaPOBUTHX
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ACQUISITION OF RHYTHMIC-METRIC SKILLS DURING EDUCATION OF MUSICALLY
GIFTED

Perception, understanding and reproduction of rhythm represent the basic skills acquired within music-theory
disciplines in education of musically gifted and they influence the quality of listening and performing music.
Didactic approaches to rhythmic/metric aspect of performing of musical examples in solfeggio tuition in a frame
of music education in Serbia have been changing over time. Considering existence of different theoretical and
methodical conception of relationship between rhythm and music meter, there is a need to explore, with
empirical approach, this, for many solfeggio educators controversial relationship, not applied before in our
environment.

Subject of the research relates to the comprehension of rhythmic-metric interdependence in reproduction of a
audio ("according to hearing") and visualy ("from notes") perceived content of different rhythmic/metric
complexity. Research aims to establish rate of success in memory-storing and manual performance of rthythm
and pulse (one of the basic elements of music meter) in tasks of progressive complexity, at the age of 12-16
years. Sample included 60 pupils of two final grades of elementary music school and first grade of secondary
music school "Kosta Manojlovic" from Belgrade. Participants did manual reproduction of two sets of tasks on
electronic drums Yamaha Drum Pro DD-55 Digital Percussion in "Kosta Manojlovic" music school recording
studio. Acquired data were recorded and processed in Advanced Audio and Post Production System — Steinberg
Nuendo ver. 4.3.0 build 371, Apple Quicktime pro 7, Avid Sibelius 7, Microsoft Excel 2010 and CorelDraw X6
software packages. Quantitative analyses were done with IBM SPSS Statistics ver.21 date processing software
package.

Preliminary results indicate important role of musical literacy in the process of understanding rhythm-metric
elements and relationships, as well as pedagogic methods that can contribute to quality of mastering rhythmic
material and improvement of pedagogic process in acquiring rhythmic-metric skills of gifted children in primary
and secondary music school.

Key words: rhythm, music meter, solfeggio, education of musically gifted

Gabriela Kelemen, Ph.D
University Aurel Vlaicu from Arad
gabrielakelemenuav @ gmail.com

CALITATEA EDUCATIEIL EXPRESIE A EXCELENTEI

Supradotatii reprezintd comoara cea mai de pret a unei natiuni, se considera ca acestia reprezintd motorul care
pune Tn migcare progresul social. De aceea societatea, politicile educationale este necesar sa pund accent pe
implementarea unor strategii care sa sustind educatia acestor tineri sub toate aspectele, de la principiile de
implementare la resursele financiare. Cel mai important aspect in ridicarea calitatii educatiei supradotatilor il
reprezintd identificarea, asigurarea suportului social si emotional, construirea unui curriculum diferentiat, pe
baza unui plan individualizat de invatare, resurse umane, materiale si financiarre. Asigurarea standardelor de
calitate a educatiei pentru supradotati reprezintd garantia unei educatii eficiente si succsul lor in dezvoltarea
potentialului lor in conformitate cu dotarea.

Cuvinte cheie: supradotati, calitate, eficientd, excelenta, identificare, implementare

Gabriela Kelemen, Ph.D
University Aurel Vlaicu from Arad

EDUCATION QUALITY AS AN EXPRESSION OF EXCELLENCE

The gifted are the most valuable treasure of a nation; they are considered the engine that puts social progress into
movement. Therefore, the society, the educational policies have to implement certain strategies that would
sustain the education of such teenagers in all its aspects, from implementation principles to financial resources.
The most important aspect in improving the education quality of the gifted is the identification, the assurance of
social and emotional support, the development of a differentiated curriculum based on an individual learning
plan and human, material and financial resources. the assurance of quality standards in the education of the
gifted is the guarantee of an effective education and a proof of their success in developing their potential
according to their giftedness.

Keywords: the gifted, quality, effectiveness, excellency, identification, implementation
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KBAJIMTETOT HA OBPA30OBAHUETO HA HAJAPEHUTE U TAJIEHTUPAHUTE
KAKO UMIIEPATHB U ITPEAU3BUK BO 21 BEK.

Wurerpanujara Ha HagapeHUTE W TaJCHTHPAHUTE BO IPOEKTHUPAHHWTE OOpa3OBHM IEPIICKTHBU IpPETCTaBYyBa
peajyieH MHIUKAaTOp 3a HUBOTO 32 XyMaHHCTHYKAaTa OpHEHTaIMja Ha 0Opa30BHUHOT KOHLIENT Ha ceKoja 3eMja. Bo
Taa cMuciaa 00pa30BHATE KOHLENTH BO OAJIKAHCKUTO, EBPOIICKOTO U TOIIMPOKOTO CBETCKO OKPY)KYBambe Tparaar
10 eIeH YHUBEp3aIeH W BedeH (eHoMeH co 3aegHnmukd arpudbytm Hapeuen KBAJIUTET BO
OBPA30OBAHHUETO. Ob6pa3oBaHHeTO HA HalapeHUTE M TAJICHTUPAHHUTE OJHOCHO MOCTHTHYBAaHmHE Ha IMOTOJIEM
KBaJIUTET BO HUBHOTO 0Opa3oBaHWE MPETCTaByBa MYITHAUMEH3MOHAIHO YCIIOBEHA W NETEPMHUHHUpPAHA IEN KOj
“Ma CBOj UCTOPHUCKH KOHTHHYM m3pazeH kako BUEPA-JIEHEC-YTPE.
Tpynmor mMa 3a 1en a akTyelIu3upa M ce oOWie Ja Aaje OArOBOP Ha HEKONKY MOJEMHYHH M TUCKYTaOWITHH
Ipamama 1 Toa:
e Illto ce moapa3dpa mox KBaJUTET KBAIUTET HA 0OPa30BAHMETO CO aKIEHT Ha HAJapeHHUTE,
e KoM ce ONmITETCBEHHTE M WHCTUTYIHOHAIHHUTE TPETIHOCTABKA IO JETEPMHUHHUPAAT KBaJIUTETOT Ha
00pa3oBaHUETO HA HaJJAPCHUTE,
e  KakBu ce KOMIIETCHIIMHUTE Ha PEJICBAHTHAUTE CYjEeKTH BO TPETMAHOT Ha HaJJapEHNTE U TAJICHTUPAHHTE,
e KakoBo € BIMjaHNETO HA OOpPA30BHUTE TPAJULUK BP3 KBAJIUTETOT HA 00pa30BaHHETO HA HAJAPCHUTE,
e Koja e HOBaTa yjora Ha HaJapeHUTE U TAJCHTUPAHWTE BO HOBOTO BpeMe U 00e30elyBameTo Ha
KBaJIUTETOT HA HUBHOTO 0Opa3oBaHUeE.
e Kowu ce nepneKTHBUTE BO U3TPAAyBamETO Ha KBAINTETOT HA 0OPA30BAHMUETO BO OAJIKAHCKO W €BPOIICKO
OKpPY)XyBame,
e Kane ce mBMXKAT CBETCKHM TPEHIOBH BO TEPIICTIIHja Ha KBAIUTETOT HA 00pa30BaHUETO HA HAIAPCHUTE U
TaJCHTHpPAHHTE,
e Kowu ce ogrosopute? Illto mo Toa ? Kon ce HOBM mpeau3BUITK BO 00JacTa Ha HagapeHocTa?
OBoj ceT Ha mpamama 0TBapa MOKHOCTH 32 pa3MeHa M CIIPOTUBCTaBYBabE Ha MJIEH, KOHLETITH U PELICHUja KON
ce BO (yHKIHja Ha OCTBapyBame M INOA00pyBame Ha KBAIMTETOT Ha OOpa30BaHMETO HAa HaJapeHHTE U
TaseHTUpanuTe. Ha KpajoT TpyAOT Bp3 OCHOBA HAa TEOPHCKUTE M EMIIMPHUCKUTE CO3HAHHWja M HCKYCTBa HYAH
KOMITPOMHCHH pEIICHHMja U ajTepHaTHBU KOW ce BO (PyHKIHMja Ha 00e30eqyBame Ha YCIOBH 32 KBAJIHTETHO
oOpazoBanue Ha Hagapenute U Toa JEHEC.
Kayunu 300poBu: kBaquTeTHO 00pa3oBaHNe,HAAPCHU U TAJCHTHPAHU, MMOEPATHBH, IIPEIU3BHLIN

PhD. Ljupco Kevereski,
Faculty of Pedagogy in Bitola

QUALITY OF EDUCATION FOR GIFTED AND TALENTED
AS AN IMPERATIVE CHALLENGE IN THE 21ST CENTURY

The integration of Gifted and Talented in the projected educational perspectives is a real indicator of the level of
humanistic orientation of the educational concept of each country. In this sense, educational concepts in Balkan,
European and broader global environment are searching for a universal and eternal phenomenon with common
attributes called quality education. The Education of Gifted and Talented or achieving better quality in their
education is multidimensional and determined conditional order that has its historical continuum expressed as
YESTERDAY-TODAY-TOMORROW.

The labor aims to actualize and try to answer several controversial and debatable issues such as:

* What do we mean under quality education with emphasis on the Gifted?

» What do the social and institutional conditions determine the quality of education of the  Gifted?

* What are the competencies of the relevant subjects in the treatment of the Gifted and Talented?

* What is the impact of educational traditions on the quality of education of the Gifted?

* What is the new role of the Gifted and Talented in the new time and ensuring the quality of their education?

* What are the perspectives in the development of quality education in Balkan and European environment?

* Where are the global trends ranging in perception of quality of education of Gifted and Talented?

* What are the answers? What after that? What are the new challenges in the field of the Talents?

This set of questions opens the opportunities for exchange and confrontation of ideas, concepts and solutions for
the purpose of achieving and improving the quality of education of Gifted and Talented. At the end, the labor
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offers some compromise solutions and alternatives, based on theoretical and empirical knowledge and
experience that are aimed at providing conditions for quality education of the Gifted nowadays.
Key words: quality education, Gifted and Talented, imperatives, challenges

IIpo¢. n-p Jbynuo Kesepeckn,

Ipercenaren Ha MaketoHCKa acolyjalyja 3a HalapPEeHH U TAJICHTUPaHU
M-p Becna XopBaToBHK,

Jupexrop Ha bupoTto 3a pa3Boj Ha oOpasoBanueTo Ha P. Makenonnja
kever @mt.net.mk

KBAJIMTETOT HA OBPA30BAHUETO HA HAJAPEHUTE U TAJIEHTUPAHUTE BO P.
MAKEJOHHMJA

[TomoOpyBameTO Ha KBAJIMTETOT HAa 0Opa30BaHMETO BO CEKOja 3eMja MpETCTaByBa MMIIEpaTHBHA MOTpeda Ha
KpeaTopuTe Ha oOpa3oBHaTa mojuTHKa. Bo Taa cmmcna P. MakenoHwja TpaBH CEPHO3HH YEKOPH BO
penu3ajHIpame, peKOHIENTyaIn3allja i peKOMIIOHHPAkhe Ha TIOCTOjJHUTE OMIITECTCBEHH, MHCTUTYIIHOHAIHU H
WH/IUByaTHA MEXaHI3MH, KOHIICIITH, KAAIIUTETH, IPETIOCTABKU U APYT'd NHOBATUBHU ITEPCIICKTUBH.

Bo Tpynor ke Oupme HampaBeHa peKamuTyNalydja Ha JTOCETAIIHUTE aKTHBHOCTH, IIPOMEHU M PE3YJITaTH HO, U Ke
OMJaT aKICHTUPAaHW WIHUTEC TNPOCKIWUM W TEHICHIMH Kou TH mnpaBu P. Makemonuja Bo (yHKOMja Ha
3aJI0BOJTIyBamkbe Ha 00Pa30BHUTE, COMMO-CMOIIUOHAIHU U APYU MOTPeON HA HAJAPCHUTE U TAJICHTUPAHUTE KaKO U
OBO3MOXKYBamhE Ha YCIIOBH 33 MOTTUKHYBAKE M Pa3BOj HA HAJTAPCHOCTA BO MOMIHPOKA CMHUCIIA.

Ienta Ha TpymoT ¢ ma ce adupMmmpaar U YIITE MOBEKE CEH3MOWIM3UpAAT PEICBAaHTHUTE (DAKTOPU KOHU ja
Kpeupaar oOpa3oBHaTa MOJIUTHKA BO P. MakenoHnja M BO TOj KOHTEKCT TPETMAHOT Ha HAJapEeHUTE H
TaJICHTHPAHHTE.

OuekyBaMe JOCETAIIHUTE MPEe3eMEHN aKTUBHOCTH W IIOCTHTHATH pe3yiTaTH BO oOjacTa Ha HaxapeHocTta Bo P.
Maxkenonnja ga OugaT MOTHK 3a Mpe3eMare Ha HOBM MHOBAaTHBHHU DPEIICHH]ja BO IPOIECOT Ha OCTBApyBame Ha
MTOKBAJIMTETHO 00pa3oBaHUe HA HAJApEHUTE U TAICHTHPAHHTE.

Kayunu 300poBu: Ksanurer, o6pa3zoBanre, HaapeH! U TaJICHTHPAHH, TIPOCKIHH

PhD. Ljupcho Kevereski,

President of the Macedonian Association for Gifted and Talented

MA Vesna Horvatovic,

Director of the Bureau for Development of Education of the Republic. Macedonia

QUALITY OF EDUCATION FOR GIFTED AND TALENTED
IN REPUBLIC OF MACEDONIA

Improving the quality of education in each country is an imperative need of the policy-makers. In this sense
Republic of Macedonia has made serious strides in redesigning, re-conceptualization and structuring of existing
social, institutional and indivdual mechanisms, concepts, capabilities, assumptions and other innovative
perspectives.

In the labor will be made a recapitulation of the past activities, changes and results but also will be emphasized
the trends and future projections which Republic of Macedonia will make in order to meet the educational,
socio-emotional and other needs of Gifted and Talented as well as enabling conditions to encourage and develop
talents in a broader sense.

The purpose of the labor is to promote and to sensitize relevant factors that create educational policy in the
Republic of Macedonia and in that context the treatment of Gifted and Talented. We expect that the current
actions taken and results achieved in the field of talents in Republic of Macedonia will be an encouragement to
pursue innovative solutions in the process of achieving quality education of Gifted and Talented.

Key words: Quality education, gifted and talented, projections
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AGENDA, Centar za podrsku porodici, Beograd
vet.gaj @open.telekom.rs

DA LI DAROVITA DECA IZ ROMSKE NACIONALNE ZAJEDNICE IMAJU SANSE U NASEM
OBRAZOVNOM SISTEMU

U radu se iznosi miSljenje da na kvalitet obrazovanja dece iz romske nacionalne zajednice uti¢u mnoge prepreke
sa kojima se ne suocavaju ostala deca u naSem obrazovnom sistemu i da su te prepreke posebno izraZene kada su
u pitanju talentovana romska deca.

Cesto se uzroci neadekvatnog obrazovanja romske populacije traZe u karakteristikama same zajednice kojoj
pripadaju i opisuje se na koje sve nacine ona svojim tradicionalizmom, inertnos¢u i neadekvatnom saradnjom sa
Skolskim sistemom nepovoljno deluje na obuhvat i kvalitet obrazovanja Roma.

Fokus ovog rada je u analizi drusStvenih okolnosti koje, umesto da deluju stimulativno, zapravo predstavljaju
prepreke u obrazovanju romske dece i punom razvijanju njihovih potencijala. Posebno se bavi problemom tzv.
institucionalne diskriminacije romske populacije, analiziraju¢i odnos relevantnih drZavnih institucija prema
kljuénim preprekama u obrazovanju dece iz romske zajednice i prepoznavanju njihovih kvaliteta.

Ove prepreke ponekad su nepremostive za razvijanje talenata nadarene dece iz romske etnicke zajednice, zbog
¢ega je na gubitku ne samo romska etnicka zajednica na putu svoje emancipacije ve¢ i drustvo u celini.

Kljucne reci: Romi, obrazovanje, kvalitet obrazovanja Roma, institucionalna diskriminacija

Slavica Komatina, MA
AGENDA, Centre for Family Support
Begrade

DO TALENTED ROMA CHILDREN HAVE A CHANCE IN
EDUCATIONAL SYSTEM IN SERBIA

A standpoint has been stated in the paper that quality of education of children from Roma national community is
influenced by a number of obstacles other children in educational system in Serbia do not face, as well as that
these obstacles are especially expressed when gifted Roma children are in question.

Inappropriate education of Roma population is often attributed to the characteristics of social community they
belong to, often describing all the ways their traditionalism, inertia and inadequate cooperation with school
system have unfavourably influenced the coverage and quality of Roma education.

The focus of this paper is on the analysis of social circumstances which, rather than stimulating, actually
represent obstacles in education of Roma children and full development of their potentials. The paper specially
deals with the problem of the so called institutional discrimination of Roma population, by analyzing the attitude
of relevant state institutions towards key obstacles in education of children from Roma community and
recognizing their quality.

These obstacles are sometimes insurmountable in regard to the development of talents of Roma gifted children;
as a consequence, not only Roma ethnical community on the way to its own emancipation is at loss, but also
society as a whole.

Key words: Roma, education, quality of Roma education, institutional discriminat

Jp Aparosbyo KpHera
dunozodcku pakynrer [ane
krnetad @teol.net

YJIOTA HATPAJIE 1 KA3HE Y IOACTHIHABY JAPOBUTHUX

VY pagy ce aHanM3uWpajy pe3yiTaTH HCTpaKMBama IEpLENIHje Harpaja ¥ Ka3HH y IMOJACTHLAKmY JapOBHTHX
yueHHKa. VcTpakuBame je peali30BaHO Ha y30pKY YYCHHKa 3aBPIIHHUX pa3pesa OCHOBHHMX W CPEOIHX IIKOJA
KOjH MMajy M3pa3uTy CIOCOOHOCT Y HEKOj aKTUBHOCTH M YUEHHKA KOjH HeMajy u3paszute crnocodbnoctu. [Tonasna
XHIIOTE3a j€ 3acCHOBaHAa Ha JOCAIAlIbUM CasHalbMMa Ja NpHMjeHa pa3IMuuTHX IOJCTHIaja MOXXe OHTH
JJeIOTBOPHA y TOCTH3aby OOJBPMX pe3ysiTaTa WIM KOPUIOBalkYy HEaJeKBaTHUX OOJNMKa IMoHamama. Jpyrum
pUjeurMa, y UCTpaXHBamky Ce IOIIIO O]l MpeTHnocTaBke na he moOWjeHH pe3ynTaTd MOoKa3aTH JjelOTBOPHOCT
KOPHUINTEHUX Harpajga W MPUMjeHheHHX Ka3HH Yy CBAaKOMHEBHOM panxy, Te Ja he OWTH WIACHTH(HHUKOBAHU
Haj(ppeKBEeHTHUjH TIOCTYNIIA HACTaBHHKA y TOCTH3amy OOJBMX pe3yiTara WM KOPUTOBamky HEaJAeKBATHUX
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o0nMKa TOHAIIamka KOJ CBUX y4YeHHKa a IOCeOHO KOI NapoBHUTHX. TakBa oOdYeKHWBama 3aCHOBaHAa Cy Ha
ca3zHamHMa J1a epeKTH MIPUMjeHe Pa3InINTHX Harpaia U Ka3HH MOTY BapHpaTH.
Kipydne pujedn: Harpaze u Ka3He, MOJICTHLIAE TAPOBUTHX, HCTPAKHUBAILE.

Dragoljub Krneta, PhD
Filozofski Fakultet, Pale
krnetad @teol.net

ROLE OF REWARD AND PUNISHMENT IN ENCOURAGING GIFTED CHILDREN

This paper analyses the results of the research of perception of rewards and punishments to encourage gifted
students. The survey was conducted on a sample of students in their final year of primary and secondary schools
which have high abilities in some activity and students who do not have high abilities. The premise is based on
the current knowledge that different incentives can be effective for achieving better results or correcting
inappropriate behavior. In other words, the research is based on the assumption that the obtained results are
likely to demonstrate the effectiveness of rewards and penalties applied in everyday work, and that will identify
the most frequent methods used by teachers in achieving better results or correcting inappropriate behavior for
all students and especially for the gifted. These expectations are based on the knowledge that the effects of the
different rewards and punishments can vary.

Keywords: reward and punishment, encouraging gifted, research.

Hou. np Jbuibana Kpnera

@axynret [Tonutnukux Hayka, bamwa Jlyka, PC, buX
krnetaljiljana@yahoo.com

I'adpujena Bynnano

OIII MMa3ap, Tyzna, PbuX

alejirbag @gmail.com

HNEPIEINIWJA CAJAIIIOCTU 1 BU3NJA BYAYRHOCTH
JAPOBUTHUX YYEHHUKA

VY KOHTEKCTY cariicflaBama OUTHUX MMHTamha KBAIUTETa 00pa3oBama JApOBUTUX YUCHHKA, CBAKAKO j& U IKOJICKA
YCIjeUTHOCT AapOBUTHX. Y TOM CMHCIY PEaTH30BaHO j€ HCTPAXUBAKE HA Y30PKY 01 262 HapoBUTa YUCHHKA, Ca
IUBEM Jla CE UCIHTA MEpIeNnja CalalllboCTd U BU3Wja OynyhHOCTH MapOBUTHX YYCHHKA, KAO OJPCIHUIIC
cBHjecTd 0 cebu. JloOMjeHn pe3yiTaTh HMCTpaKWBamka yKazyjy Ja MOCTOjH CTATUCTHUYKA 3HAdajHa pasiifka y
MIePIENIHjH CANalIhOCTH H3Mel)y JapOBHUTHUX M OCTAMX Y4YEHHWKA, JOK PEe3ylITaTH KOjUu Cy JOOHWjeHH Yy
HCTIMTUBAKY BU3Hje OyayhHoCcTH M3Mel)y JapOBUTHX M OCTAINX YUCHHKA, HE MOKAa3yjy Ja MOCTOjH CTATUCTHIKA
3HauajHa pasnuka y mneprenuuju OyayhHoctn. OBO YHMHH CETMEHT €MOIMOHAIHO-BPHjEIHOCHOT OKBHpPA
JIMYHOCTH TAPOBUTHX U OCTAIHMX YYCHHKA, U MOXKE YTUIATH HA LIKOJICKY YCITjeIIHOCT.

Kiby4He pujeun: 1apoBHUTH, YCITjeITHOCT, CBHjeCT O ceOn

Ljiljana Krneta, PhD

Fakultet Politickih nauka, Banja Luka, RS, BiH
Gabrijela Bundalo

OS Pazar, Tuzla, FBiH

PERCEPTION OF PRESENT AND VISION OF FUTURE OF
GIFTED STUDENTS

In the context of important issues concerning the quality of education of gifted children is certainly giftedness
and school success. In this sense, a survey is realised on a sample of 262 gifted students, in order to investigate
the perceptions of the present and the vision of future of gifted students, as determinants of self-consciousness.
The results showed that there is statistically significant difference in perception of present between gifted and
other students, while results obtained in researching the vision of the future of gifted and other students does not
show a statistically significant difference in the perception of the future among these students. This is a segment
concerning values and emotional framework of gifted and other students, and may affect school performance.
Key words: giftedness, school success, self-awareness
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Dr Zora Krnjaié, naucni saradnik
Institut za psihologiju

Filozofski fakultet, Univerzitet u Beogradu
zkrnjaic @f.bg.ac.rs

KARIJERNO VODENJE I SAVETOVANJE DAROVITIH STUDENATA

U radu se razmatra uloga karijernog vodenja i savetovanja studenata u unapredivanju kvaliteta visokog
obrazovanja, a posebno se razmatraju nacini podrSke ostvarivanju potencijala darovitih studenata i njihovog
profesionalnog razvoja. Karijerno vodenje i savetovanje obuhvata niz aktivnosti koje se odnose na informisanje,
savetovanje, uklju€ivanje studenata u razli¢ite programe (npr. radionice, programe obuka, prakse, volontiranja) i
td. Stipendiranje je jedan od vidova podrske darovitim studentima u planiranju i vodenju karijere, daljem
obrazovanju i profesionalnom usavrSavanju. Stipendisti Fonda za mlade talente Republike Srbije, najuspesniji
studenti u pogledu efikasnosti studiranja i proseka (preko 9.00), imaju i moguénost da se za podrsku obrate
Centru za karijerno vodenje i savetovanje stipendista Fonda. Podaci i iskustvo u radu sa njima govore da je i
najuspesnijim studentima potrebna podrska ove vrste.

Kljuéne reéi: darovitost, karijerno vodenje i savetovanje, studenti, stipendije

Napomena: Rad je uraden u okviru projekta ,,Identifikacija, merenje i razvoj kognitivnih i emocionalnih
kompetencija vaznih druStvu orijentisanom na evropske integracije® (br. 179018) koji finansira Ministarstvo
prosvete, nauke i tehnolo$kog razvoja Republike Srbije.

Ph.D. Zora Krnjaié¢, Research Associate
Institute of Psychology
Faculty of Philosophy, University of Belgrade

CAREER GUIDANCE AND COUNSELLING OF THE GIFTED STUDENTS

The role of career guidance and counselling for the education quality improvement is discussed in this paper.
The especial focus is put on possibilities for support to potential fulfilment of the gifted students and their
professional development. Career guidance and counselling includes set of activities concerning information,
counselling and students involvement in different programmes (eg. workshops, education programmes, practical
work programmes) etc. Scholarships are one type of support to gifted students in planning and managing their
career, further education and professional development. Recipients of scholarship given by Fund for Young
Talents of Republic of Serbia, the most successful students (with highest achievements in higher education),
have the possibility to get support from the Centre for Career Guidance and Counselling of the Fund for Young
Talents. Data indicate that even the most successful gifted students need this type of support.

Key words: giftedness, careers guidance and counselling, students, scholarship

This work was conducted under the project "Identification, measurement and development of the cognitive and
emotional competences important for a Europe-oriented society" (no. 179 018) funded by the Ministry of
Education, Science and Technological Development of Republic of Serbia.

Dr Svetlana Kurtes

Univerzitet u Portsmutu, Velika Britanija

Evropska mreZa za interkulturne obrazovne aktivnosti (ENIEDA)
s.kurtes @ googlemail.com

RAZVOJ KLJUCNIH KOMPETENCIJA U LINGVISTICKOM I INTERKULTURNOM
OBRAZOVANJU:
KONSTRUKTIVISTICKI PRISTUP

Rad se bavi nekim teorijskim i praktiénim pitanjima iz oblasti jezickog i interkulturnog obrazovanja, narocito
pitanjima razvoja jezi¢kih i inkterkulturnih veStina i kompetencija i znacaja koji one mogu imati na
profesionalna i akademska postignuéa pojedinca. Visok stepen razvijenosti ovih vestina od klju¢ne su vaZnosti
za uspeS$nu komukinaciju u interkulturnim okolnostima. Ovom problematikom narocito se bave nadleZne
evropske institucije, medju kojima je i Savet Evrope, koji u okviru Komiteta za obrazovanje ima i posebno
Odeljenje stranih jezika. Neke od znacajnijih inicijativa ovog tela su Zajednicki evropski okvir za jezike i
Referentni nivoi opisa nacionalnih i regionalnih jezika.

Drugi deo rada ukratko se bavi nekim prakti¢nim pedagoskim pristupima ovoj problematici, odnosno prakti¢nom
primenom klju¢nih pojmova konstruktivisticCkog pristupa metodici nastave stranih jezika i njihovog uticaja na
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savremenu nastavu stranih jezika, programe i ciljeve izucavanja stranih jezika. NaglaSava se da bi ove ciljeve
trebalo konkretnizovati kroz studijske programe za koje se student opredelio, a koji bi bili prilagodljivi i
potrebama trzista rada. Konstruktivisticka paradgima, koja potrebe studenta stavlja u prvi plan, po svojoj sustini
je interaktivna i dijaloska, a karakteriSe je prilagodljivost razli¢itim stilovima ucenja, akademskim tradicijama i
multimodalnim okvirima.

Kljucéne redi: kompetencije, jezicko obrazovanje, interkulturno obrazovanje, Savet Evrope, konstruktivizam u
obrazovanju.

Svetlana Kurte§
University of Portsmouth, UK
European Network for Intercultural Education Activities (ENIEDA)

DEVELOPING KEY COMPETENCES IN LINGUISTICS AND INTERCULTURAL EDUCATION:
A CONSTRUCTIVIST APPROACH

The presentation revisits some theoretical and practical issues in the field of linguistic and intercultural
education, focusing on the development of linguistic and intercultural skills and competences and the importance
they could have on the individual and his/her academic and professional attainment. Well-developed linguistics
and intercultural skills are instrumental in creating a competent communicator able to function effectively in
intercultural settings — a concept further elaborated in a number of recommendations and documents proposed by
relevant European institutions dealing with the promotion of multilingualism and multiculturalism in the member
states. One such institution is the Council of Europe, whose Modern Languages Section of the Committee for
Education continues to lead and foster initiatives that encourage and improve linguistic education across sectors.
Among the most prominent initiatives of this kind are the Common European Framework for Languages (CEF)
and the Reference Level Description for National and Regional Languages (RLD).

The second part of the presentation briefly discusses some practical pedagogical approaches to linguistic and
intercultural education, and, more precisely, how the implementation of some key concepts of the Constructivist
learning theories on language pedagogy transformed the nature of the modern classroom, curriculum design and
learning outcomes. When designing a course and planning learning activities, the Constructivist teacher
primarily focuses on how to maximise expected learning outcomes, both in terms of acquiring subject specialist
knowledge and transferable skills and competences. These outcomes should be contextualised within the
students’ chosen programme of study, but also be flexible enough to respond to constantly evolving labour
market requirements. The Constructivist paradigm, being in its essence learner-centred, is interactive and
dialogic, creating a supportive and flexible learning environment, able to cater for a variety of learning styles,
scholarly traditions and multimodal frameworks.

Key words: competences, linguistic education, intercultural education, Council of Europe, Constructivism in
education.

Prof. dr DuSanka Lazarevié¢
Univerzitet u Beogradu, Fakultet sporta i fizickog vaspitanja
dusanka.lazarevic @fsfv.bg.ac.rs

AKADEMSKI SELF-KONCEPT I SKOLSKO POSTIGNUCE DAROVITIH UCENIKA

U savremenoj literaturi o obrazovanju darovitih uc¢enika sve je prisutnije interesovanje za vezu izmedju Skolskog
postignuéa i akademskog self-koncepta ovih ucenika. Rezultati istraZivanja ukazuju da je akademski self-
koncept jedan od faktora Skolskog postignuca i da izmedu njih postoji uzajamna povezanost, $to je potvrdeno i
kod darovith ucenika. Medutim, istraZivanja o relaciji akademskog self-koncepta i Skolskog postignuc¢a kod
darovitih ucenika ukazala su na izvesne specificnosti u formiranju njihovog akademskog self-koncepta u
zavisnosti od karakteristika sredine za ucenje. Saznanje da se akademski self-koncept darovith menja u
zavisnosti od karakteristika sredine za ucenje u pogledu strukture odeljenja prema sposobnostima ucenika,
pokrenulo je istrazivanja o karakteristikama sredine za ucenje u kojoj postoje uslovi za razvoj pozitivhog
akademskog self-koncepta darovitih u¢enika. U radu se prikazuju rezultati ovih istraZivanja i navode se njihove
pedagoske implikacije za razvoj akademskog self-koncepta darovitih ucenika.

Kljuéne reéi: akademski self-koncept, skolsko postignuce, daroviti ucenici, sredina za ucenje.

Napomena: Rad je realizovan u okviru projekta ,Identifikacija, merenje i razvoj kognitivnih i emocionalnih
kompetencija vaZnih druStvu orijentisanom na evropske integracije”, evb: 179018 ¢iju realizaciju finansira
Ministarstvo prosvete, nauke i tehnolo$kog razvoja Republike Srbije.
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ACADEMIC SELF-CONCEPT AND ACADEMIC ACHIEVEMENT
OF GIFTED STUDENTS

Recent literature dealing with gifted students focuses more on relationship between school achievement and
academic self-concept of those students. Research results demonstrate that academic self-concept influences
school achievement and that these two have mutual influence, which was confirmed also for gifted students.
However, research on relations between academic self-concept and school achievement pointed on certain
specificities in development of academic self-concept depending on the characteristics of learning environment.
Findings that academic self-concept changes depending on the structure of the class based on the abilities of the
students, influenced researchers to investigate specific environment characteristics that instigate positive
development of academic self-concept of gifted students. This paper presents results of those researches and
discusses educational implications for development of academic self-concept of gifted students.

Key words: academic self-concept, academic achievement, gifted students, learning environment.
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PRETPOSTAVKE KVALITETNIJEG OBRAZOVANJA DAROVITIH:
PODSTICANJE INICIJATIVE NASTAVNIKA

U radu se razmatra potreba za savremenim pristupom i oblicima rada sa darovitim ucenicima u cilju razvijanja
njihove kreativnosti, inicijative, unutrasnje motivacije i potrebe za doZivotnim uc¢enjem. Ostvarivanje tog cilja u
isto vreme doprinosi i unapredivanju kvaliteta nastave. MreZa podrske, koja obuhvata profesionalne i nau¢ne
institucije, kao i organizacije koja se bave darovitim, predstavlja preduslov za uspostavljanje viSih standarda
kvaliteta u obrazovanju darovitih. Kad je u pitanju uloga Skole, usavr§avanju i menjanju strategija u obrazovanju
uopste, a posebno obrazovanju darovitih, mogu doprineti: kontinuirano obrazovanje nastavnika, a posebno
osposobljavanje nastavnika kao ,refleksivnih prakti€ara®, razvijanje viSeg stepena podrSke nastavnicima i
podsticanje motivacije za inoviranje nastave, podsticanje fleksibilnosti u kreiranju i realizaciji programa za
darovite, podsticanje njihove autonomije u izradi i realizaciji konkretnih zadataka u vaspitno-obrazovnom radu.
Kljuéne redi: daroviti ucenici, nastava, nastavnik.

*Napomena. Clanak predstavlja rezultat rada na projektima ,,Unapredivanje kvaliteta i dostupnosti obrazovanja u
procesima modernizacije Srbije (Ev. br. III 47008) i ,,Od podsticanja inicijative, saradnje i stvaralaStva u
obrazovanju do novih uloga i identiteta u drustvu* (Ev. br. 179034) koje finansira Ministarstvo prosvete, nauke i
tehnoloSkog razvoja Republike Srbije (2011-2014).

Natasa Lalié¢-Vuéeti¢, MA
Dr Snezana Mirkov
Institute for Pedagogic Research, Belgrade

ASSUMPTIONS QUALITY GIFTED EDUCATION: STIMULATING INITIATIVES TEACHER

The paper discusses the need for a modern approach and forms of work with gifted students to develop their
creativity, intrinsic motivation and the need for lifelong learning. Achieving this goal at the same time
contributes to improving the quality of teaching. Support network, which includes professional and scientific
institutions, and organizations involved in the gifted, is a prerequisite for the establishment of higher standards of
quality in gifted education. When it comes to the role of schools, upgrading and changing strategies in education
in general and gifted education can contribute to: continuing education teachers, and special training of teachers
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as "reflective practitioners" develop a higher level of support for teachers, and providing motivation for the
innovation of teaching, encouraging flexibility in designing and implementing programs for the gifted,
encouraging their autonomy in the development and implementation of specific tasks in the educational work.
Key words: gifted students, teaching, students.

*This article is the result of the projects "Improving the quality and accessibility of education in modernization
processes in Serbia" (No. 47008) and "From encouraging initiative, cooperation and creativity in education to
new roles and identities in society" (No. 179034), which are financially supported by the Ministry of Education,
Science and Technological Development of the Republic of Serbia (2011-2014).
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FENOMEN KVALITETA VISOKOG OBRAZOVANJA I OBRAZOVNE POTREBE DAROVITIH
STUDENATA?

Autorke u radu razmatraju fenomen kvaliteta visokog obrazovanja ukazujuc¢i na znacaj razli¢itih dimenzija i
indikatora od kojih treba poéi prilikom razumevanja sloZenosti procesa osiguranja kvaliteta. Savremene
reformske tendencije, najviSe su usmerene u pravcu razvoja kulture osiguranja kvaliteta, uvazavajuéi nove
obrazovne potrebe korisnika, drustva i zajednice. U radu ¢e biti posebno razmatran znacaj razvoja podrucno-
specificnih 1 opstih kompetencija studenata, koje predstavljaju jedan od vaznih standarda kvaliteta visokog
obrazovanja. U svetlu razvoja klju¢nih kompetencija i veStina za 21. vek, obrazovne potrebe darovitih studenata
namecu viSe standarde obrazovanju. Iz perspektive kvaliteta nastave i obrazovanja, suStina je Sta daroviti
studenti dobijaju visokim obrazovanjem, koliko se potencijali mogu razviti i obezbediti stimulativna sredina za
ucenje i profesionalno i li¢no napredovanje.

Kljuéne reéi: kvalitet, visoko obrazovanje, daroviti student, kompetencije.

Biljana Lungulov, MA

Prof. Dr Olivera Gajié¢
Philosophical Faculty Novi Sad
Pedagogy Department

PHENOMENON OF QUALITY IN HIGHER EDUCATION AND EDUCATION NEEDS OF GIFTED
STUDENTS?®

The authors survey the phenomenon of higher education quality indicating the importance of different
dimensions and indicators that should be the base point during the understanding of complexity of a process of
quality assurance. Modern reform tendencies are mostly directed towards the cultural development, quality
assurance, appreciating new education needs of the users, society and community. The importance of
development of area-specific and general competences of students, which represent one of the important quality
standards of higher education, will be especially considered in the paper. In light of development of key
competences and skills for the 21* century, the education needs of gifted students impose higher standards in
education. From the perspective of the teaching and education quality, the gist is what gifted students get from
higher education, how much the potentials could be developed and provision of stimulating studying
environment and professional and personal progress.

Key words: quality, higher education, gifted students, competences.

% Rad je nastao u okviru projekta ,,Kvalitet obrazovnog sistema Srbije u evropskoj perspektivi (KOSSEP)* br. 179010, koji se realizuje na
Filozofskom fakultetu u Novom Sadu i finansiran je od strane Ministarstva za prosvetu, nauku i tehnoloski razvoj Republike Srbije.

* This paper is a part of a project “The Quality of Education System of Serbia in European Perspective (KOSSEP)” number 179010, which is
realized at The Faculty of Philosophy in Novi Sad and it is financed by the Ministry of Education, Science and Technological Development
of The Republic of Serbia.
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ULOGA SKOLSKIH PEDAGOGA U OBRAZOVANJU DAROVITIH

Usmerenost prema razvoju obrazovanja darovitih vaZzna je zbog njihove vrednosti za drustvo u kojem Zive.
Razvoj darovitosti u velikoj meri zavisi od efikasnog delovanja $kolskog pedagoga. U istraZivanju je koriS¢ena
deskriptivna metoda koja ¢e omoguditi sagledavanje razli¢itih metodoloSkih pristupa u prou¢avanju problema o
pedagogu kao faktoru podsticanja darovitosti. U istraZivanju je koriS¢ena skala procene Likertovog tipa za
ispitivanje stavova pedagoga o podsticanju darovitosti (SSPD) sainjena od 26 ajtema. IstraZivanje je
realizovano u osnovnim Skolama na teritoriji Leskovca i NiSa. Rezultati istrazivanja pokazali su da pedagozi
darovitost najc¢es¢e prepoznaju putem opstih intelektualnih sposobnosti koje obezbeduju uspeh u u€enju, ali uz
intelektualne sposobnosti procenjuju i svojstva li€nosti darovitih u¢enika, da pedagozi najces¢e koriste sledece
nacine identifikacije darovitih ucenika: testove inteligencije i specificnih sposobnosti, testove licnosti i testove
kreativnosti, zatim da pedagozi u okviru planiranja i programiranja obrazovno-vaspitnog rada $kole, razumeju i
podrZavaju program rada sa darovitim ucenicima, da vrSe stalnu edukaciju nastavnika za rad sa darovitim
ucenicima, kao i da imaju pozitivan stav o saradnji sa nastavnicima u podsticanju darovitosti kod dece, i sa
roditeljima u podsticanju darovitosti kod dece.

Kljuéne reti: Darovitost, Skolski pedagog, Obrazovanje, Nastavnici

Dr Jelena Maksimovié
Jelena Petrovi¢, MA
Ni§ University
Philosophical Faculty

ROLE OF SCHOOL PEDAGOGUES IN GIFTED EDUCATION

The focus towards the development of gifted education is important for their value to the society in which they
live. Developing talent largely depends on the efficient use of school counselor. The study used the descriptive
method that will allow viewing of different methodological approaches to the problems of the educator as a
factor encouraging talent. We used the Likert Scale to investigate the attitudes of teachers on encouraging talent
(SSPD) made up of 26 items. The survey was conducted in elementary schools in Leskovac and NiS. The results
showed that teachers often recognize giftedness through general intellectual ability that ensures success in
learning, but to assess intellectual ability and personality characteristics of gifted students, the teachers usually
use the following ways of identifying gifted students: tests of intelligence and specific abilities, personality tests
and tests creativity, then teachers in the planning and programming of the educational work of the school,
understand and support the program of work with gifted students, to conduct continuing education teachers to
work with gifted students, and to have a positive attitude towards cooperation with teachers to encourage gifted
children and parents in encouraging gifted children.

Key words: Giftedness, School Educator, Education, Teachers

Jp CaaBuna Maxkcuh, HaydHH cCaBEeTHUK
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YIIPAB/bAIGE KPEATUBHOIIIRY Y IIKOJIN:
KAPUKA KOJA HEJJOCTAJE UWJIX HEMOI'YhA MUCHUJA

Pesynratn ucnuTHBama M MCKYCTBa M3 IIKOJICKE MpaKce yKa3yjy Ja Cy HEKHM HACTABHUIIM, OJIC/bCHA U IIKOJC
BHUIIIC, a APYTH Mame, aKTHBHHU M YCIICIIHU Y TOTJCTy NpyKama MOJIpPIIKe KPEeaTMBHOCTU ydeHHKa. Kako ce
KpeaTHUBHA UCTI0JbaBamkha YICHUKA HE TIpaTe CUCTEMATCKH, HUTH NMajy OUTHOT yTHIIaja Ha FbUXOBO TIOCTUTHYhE 1
CTAaTyC y IIKOJH, OCTaje OTBOPEHO IUTamhe 3alITO CE MOjeJHHH HACTABHUIM TPYJAE, INTA HIM KO HWHHIHUpA
KpPEaTHBHO H3Pa)XKaBambe¢ YYCHHWKA Y IIKOJCKMM CHTyalMjaMa, W Kako WM YMMe Ce OBaKBa MOHAIAmha MOTY
YMHOXHUTH. Y pajly ce aHaIM3Upajy pe3yJITaTH UCIUTHBAbA UMIUTHIUTHUX TEOPHja KPEaTUBHOCTH HACTABHHKA
OCHOBHE IIKOJE KOjH Ce OJHOCE Ha YJOTy IIKOJe Yy IOJCTHIAaly KpeaTHBHOCTH. BehnmHa HacTaBHHKa je
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M3pasmia yBepeme Jia IIKoJa MOXKe MHOTO Ja JOIpHHECE pa3Bojy KPEaTHBHOCTH, a Kao je[Hy OJ Mepa 3a
MOJICTUIIAE KPEAaTHBHOCTH BHIE YIpaBibaie KpeaTwBHOLIhy. YIpaBibamhe KpeaTHBHOIINY OJHOCH ce Ha
MIPETIO3HaBakhEe KPEaTUBHUX MOTCHIIMjalla yUeHHKa, lbHXOBO YCMepaBame, MOTHBHUCAkEe M 00e30ejuBame Npyrux
ycloBa 3a KpEaTHBHO H3paxkaBame. Y 3aBpIIHOM Jely paja, AWCKYTYjy C€ MOJAIUTETH u3rpaljuBama
MeXaHHU3Ma 3a yIpaBJbakbe KPeaTUBHOIINY U YCIIOBH 32 BbUXOBY e(DUKACHY IIPUMEHY.

KibyuHe peun: ynpasibatbe KpeaTuBHOIIhY, HACTABHHUIIM, OCHOBHA IIKOJIA, YYSHUIM, MMILTHIIUTHE TEOPHje.

Slavica Maksié, PhD, Principal Research Fellow
The Institute for Educational Research, Belgrade, Serbia
smaksic @ipisr.org.rs

MANAGING CREATIVITY AT SCHOOL:
MISSING LINK OR IMPOSSIBLE MISSION

Research findings and school practice point at that some teachers, classes, and schools are more than others
active and successful in nurturing students’ creativity. Neither the fact that students’ creative production is not
evaluated systematically nor it has any significant impact on students’ academic achievement nor does status at
school raise the question why some teachers make efforts, what or who does initiate creative expression of
students in school setting, and how these creative behaviors can be multiply. Paper is devoted to the analyses of
research findings from the study of primary school teachers’ implicit theories of creativity which are related to
the role of the school in students’ creative expression. Majority of teachers declared that school could contribute
a lot to the development of students’ creativity, and they saw managing creativity as one of the measures for
supporting creativity. Managing creativity is dealing with the recognition of students’ creative potentials, their
guidance, motivation, and giving other kinds of provision for creative expression. In the concluding part of the
paper, modes of building the managing creativity mechanism and conditions for their efficient implementation
are discussed.

Key words: Managing creativity, teachers, primary school, students, implicit theory.

Ipod. np Jannno K. Mapkosnh
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CIIEHU®UYHOCT KBAJIUTETA OBPA30OBAIBA JAPOBUTUX

AyTOp y pany OTIIOUHIbE pa3MaTpame OCBPTOM Ha TIOJMOBHY ojpel)eHoCT KBanuTeTa oOpa3oBama yka3yjyhu Ha
ETOBY COIMjaTHO-Ca3HAjHY Pa3BOjHOCT M Ca3HAJHO-COLIMjaTHy YCIOBJHEHOCT Y CaBPEMEHOM IIIo0am3upajyhem
JPYLITBY ca KapaKTepucTHKaMa HH()OPMAIIH]CKOT APYILITBA.

Y KOHTEKCTY OBaKBOI' MPUCTYIIA ayTOp npediadice onuimy OeqpuHuyujy Keaiumema o6pazo8ara y caspemenom
bp3omervajyhiem opywmey W nocebHy Oeuruyujy xeanrumema obpazoearba oaposumux. OCHOBHE HapaaurMe
Te moceOHe neduHHMIMje 00pasoBama JapoOBUTHX cy: MelyyclloBJbeHOCT ommite AeUHHIMjE KBaJIUTETa
00pa3oBama ca JITYHOCHO-CAa3HajHUM OCOOMHaMa JaPOBHUTHUX; KPCATHBHO-HHOBATUBHO MPOMUILBAHC KBATUTCTA
OMIITHX calpkaja oOpa3oBama Ca CTAHOBHUINTA NOTpeda NApPOBUTHX, NPOMHUILBAKE IOCCOHUX Ccaapikaja
00pa3oBama NapOBUTHX Ca CTAHOBHINTA EKHUXOBE YJIOTE y CTBapamy HOBUX 3Hamba M XYMaHHCTHYKHX OJHOCA Y
JPYIITBY.

KibyuHe peun: kBanuTeT, 00pa3oBame JapOBUTHX

Prof.Dr Danilo Z. Markovic
Serbian Academy of Education, Belgrade

SPECIFIC FEATURES OF THE QUALITY OF GIFTED EDUCATION

At the outset of the paper, the author starts his considerations with the review of the notional determination of
quality of education, pointing to its social-cognitive development feature and the fact that it is cognitive-socially
conditioned in contemporary global society with all the characteristics of information society.

In the context of such an approach, the author suggests a general definition of quality of education in the modern
fast changing society and a special definition of quality of education of the gifted. The main paradigms of the
special definition of education of adults are: interdependence between general definition of education quality and
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personal-cognitive features of the gifted: creative-innovative reflection on the quality of general contents of
education from the standpoint of the needs of the gifted, consideration of specific contents of gifted education
from the standpoint of their role in creating new knowledge and humanistic relations in society.

Key words: quality, gifted education.
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maja.matric @ gmail.com

KAKO OSNOVNOSOLSKI UCITELJI DOJEMAJO SPLOSNO NADARJENE UCENCE, UCENCE Z
MOTNJO VEDENJA IN OSEBNOSTI TER LIKOVNO NADARJENE UCENCE?

Pregled literature o nadarjenih ucencih izpostavlja pomembno vlogo uditeljev pri prepoznavanju nadarjenih
ucencev. Tako je z uciteljevo usposobljenostjo pogojeno uspes$no delo z nadarjenimi ucenci. Pri€ujoci ¢lanek
ponuja pregled literature iz podro¢ja dela z nadarjenimi, pri ¢emer je posebej osvetljen odnos uciteljev do
koncepta nadarjenosti. Raziskave kaZejo, da lahko ravno odnos ucitelja pozitivno ali negativno vpliva na
njegovo prepoznavanje nadarjenih in delo z nadarjenimi. V literaturi ravno tako zasledimo podatke, da so lahko,
splosnemu prepri¢anju navkljub, tudi nadarjenci u¢no in vedenjsko tezavni, kadar njihovi potenciali niso
ustrezno izkoriSceni. Vendar lahko neves¢ ucitelj takSnega ucenca enostavno oznaci za vedenjsko teZavnega,
porednega ali lenega. Ravno zaradi tega nas je zanimalo, v katerih primerih mnenje uciteljev o nadarjenih
ucencih sovpada z mnenjem o ucencih z motnjo vedenja in osebnosti; pri tem smo posebej izpostavili tudi
likovno nadarjenost. V raziskavi so sodelovali 103 ucitelji iz slovenskih osnovnih Sol, izvajali pa smo jo v marcu
in aprilu, 2013. V raziskavi uporabljeni instrument je ugotavljal, katere opise oziroma pridevnike bi ucitelji
najpogostejeuporabili za opisovanje uc¢encev iz posameznih skupin.

Kljucéne besede: nadarjenost, likovna nadarjenost, ucenci z motnjo vedenja in osebnosti, mnenje uciteljev,
dojemanja uciteljev

Maja Matrié
Doctoral student at
the Faculty of Education in Maribor, Slovenia

HOW DO ELEMENTARY SCHOOL TEACHERS PERCEIVE GIFTED STUDENTS, STUDENTS
WITH EMOTIONAL/BEHAVIOUR DISABILITIES AND ARTISTICALLY GIFTED STUDENTS?

Various authors have emphasized the important roleeducators have in identifying gifted students. Therefore
teachers’ abilities to recognize gift determines their work with the gifted students. Our research is based on
existing literature on the education of the gifted, emphasizing teachers’ attitude towards giftedness. Namely,
previous research has pointed out that teachers’ attitudes can have a positive or negative effect on their ability to
recognize gift and their work with the gifted. Also, gifted students can, contrary to prevailing belief, have
learning and/or behaviour difficulties when their gift is not properly employed. An unskilled teacher can
therefore label such a student as problematic, naughty or lazy. Our research aimed at exploring the degree to
which teachers’ opinions about the gifted coincide with their opinion of the students with emotional/behaviour
difficulties, paying special attention to artistic giftedness as well. The research was conducted in March and
April, 2013, and it included 103 teachers from Slovenian elementary schools. The instrument we used was
designed to determine which expressions/adjectives teachers would most commonly use to describe students
form particular groups.

Key words: giftedness, artistic giftedness, EBD students, teacher opinion, teacher attitude
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NOUTATI PRIVIND EDUCATIA DIN ROMANIA

Intalnirile anuale de la VarSet (ajunse aproape la un sfert de veac) se desfaSoard sub umbrela, devenitd slogan a
,copiilor supradotati” Si ,, a creativitatii ”. E un pretext de a stimula interesul operatorilor educationali din
diferite sisteme de Tnvatamant de a se pronunta asupra chestiunilor care ar conduce la imbunatatirea educatiei
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tinerilor Si a societatilor publice. in acest an (2013), voi exprima citeva opinii despre politica educationald din
Romania Si despre modul de aplicare a acesteia in sistemul nostru national de Invatdmant.
Cuvinte cheie: sistem de invatamant, Universitatea Aurel Vlaicu, Arad, criza din educatie

Lizica MIHUT, Ph.D.,
University “Aurel Vlaicu” Arad

NOVELTIES ON EDUCATION IN ROMANIA

The Annual Meetings in Vrsec (which reached almost a quarter of a century) are conducted on the topic of
,gifted children” and ,creativity, which became also a slogan. They are a good excuse to stimulate the
educational operators™ interest from different educational systems to debate on the issues that would lead to an
improvement in teenagers™ and public societies™ education. This year (2013) I will express some opinions on the
educational policy in Romanian and on the way it is applied in our national educational system.

Key words: educational system, Aurel Vlaicu University of Arad, educational crisis
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KVALITETNO OBRAZOVANJE DAROVITIH U KONTEKSTU MODELA SKOLOVANJA DECE
KOD KUCE

Poslednjih nekoliko decenija su potreba za poboljSanjem kvaliteta obrazovanja i nezadovoljstvo skolom u
evropskom prostoru obrazovanja rezultirali, izmedu ostalog, pluralnom pedagoskom scenom. U ovom radu
predstavljen je model Skolovanja dece kod kuce, s posebnim osvrtom na obrazovne moguc¢nosti koje ovaj model
pruza darovitim ucenicima. Ova opcija Skolovanja danas sti¢e sve vecu popularnost, buduc¢i da je sve vise
roditelja koji veruju da Skola ne moze da obezbedi adekvatno obrazovanje za njihovu decu. Kada je re¢ o
razlozima zbog kojih se roditelji opredeljuju da obrazuju decu kod kuée, ne mogu se zanemariti ni religijski, niti
liberalni motivi, pri ¢emu roditelji darovitih ovaj model biraju viSe iz pragmati¢nih razloga. Polaze¢i od stava da
moguénost izbora predstavlja sredstvo poboljSanja kvaliteta obrazovanja i uzimajuéi u obzir rezultate
dosadasnjih studija o obrazovanju darovite dece kod kuce, autorke teksta zakljucuju da bi ovaj model Skolovanja
mogao biti od izuzetne koristi za darovite.

Kljuéne redi: alternative u obrazovanju, daroviti ucenici, kvalitet obrazovanja, skolovanje dece kod kuce.

Dr Jovana Milutinovié, Associate Professor
Faculty of Philosophy, University of Novi Sad
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QUALITY EDUCATION FOR THE GIFTED IN THE CONTEXT OF HOMESCHOOLING

In recent decades, the need to improve the quality of education, and dissatisfaction with school in the European
education space, resulted, among other things, in plural pedagogical scene. This paper presents a model of
homeschooling with a special emphasis on the educational opportunities which are offered to the gifted pupils by
this model. Such option of schooling is gaining an increasing popularity today, since more and more parents
believe that the school cannot provide an adequate education for their children. Concerning the reasons why
parents choose to educate their children at home, there should be overlooked neither religious nor liberal
motives, whereby parents of the gifted opt for this model more for pragmatic reasons. Arguing that the
possibility of choice is a means for improving the quality of education, and taking into consideration results of
the previous studies on education of the gifted children at home, the authors conclude that the this educational
model could be of great use for the gifted.

Key words: educational alternatives, gifted pupils, education quality, homeschooling.
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DRAMSKE RADIONICE ENGLESKOG JEZIKA - PRIMERI PODSTICANJA
KREATIVNOSTI DAROIVITE DECE MLADEG UZRASTA

Autor u radu ukazije da je za ovaj uzrast neophodna praktiCna primena jezika kako bi se omogudilo
doZzivljavanje dramskog teksta saglasno psihofizi¢kom formiranju decje individualnosti. Darovita deca poseduju
narocito izraZen smisao i potencijal za inovativne i kreativne primene jezika u raznim sferama umetnosti, nauke,
svakodnevnog Zivota. Kao i u maternjem jeziku, tako i pri u€enju engleskog kao stranog, vrste kratkih tekstova
omogucavaju ucenje i bogacenje decjeg recnika, razvoj ukupne duhovne prirode deteta kroz komunikaciju sa
tekstom preko akcija junaka. Jezicka interakcija kroz dramsku radnju na odabranim primerima zadrzava decju
paznju, podsti¢e mastu, a vizuelnim elementima oslikava stvarne i imaginarne situacije kroz jednostavni tekst
engleskog jezika.

Kljuéne reéi: Dramske radionice, engleski jezik, podsticanje dece, darovitost.

MSc Danijela MiSi¢
University in Ni§
Teacher-training faculty inVranje

ENGLISH LANGUAGE DRAMA WORKSHOPS - EXAMPLES OF STIMULATING CREATIVITY
OF GIFTED CHILDREN OF YOUNGER AGE

The author in this paper points to the fact that for this age practical application of language is necessary in order
to provide experience of dramatic text in accordance with psychophysical formation of children’s individuality.
Gifted children possess extremely conspicuous sense and potential for innovative and creative applications of
language in different spheres of art, science, everyday life. Just like in mother tongue, in learning English as a
foreign language, kinds of short texts provide learning and enrichment of children’s vocabulary, development of
overall spiritual nature of a child through communication with the text through heroes’ actions. Linguistic
interaction through dramatic action on chosen examples keeps children’s attention, stimulates imagination, and
with visual elements pictures real and imaginary situations through simple texts in English language.

Key words: Drama workshops, English language, stimulation of children, giftedness.
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JAEOHTOJOMKE UMIIVIMKAIIAJE Y PALY CA JAPOBUTOM JEIIOM

Be3 0063upa Ha METOHOJIONIKE OOJMKE U BUXOBY MPUMEHY Y 00pa30BHOM IPOLECY, HACTABHUK Ce CyKOOJbaBa ca
SeTHYKUM JIWiIeMaMa Koje ce He Mory u3dehu u, Moxaa, HHCY oAroBapajyhe pememe 3a ydeCHHKEe 00pa30BHOT
nporieca. Jeana o quiieMa mpeacTaBiba Cyko0 umel)y BpeTHOCTH, Tj. Kajia je HaCTaBHUK y CHTYaIHj| JIa Mopa Jia
n3zabepe mamely nBe moryhHoctu. Takohe, mapoBHUTO JeTe A0Ja3u y CyKoO ca CIOCOOHOCTHMA ApyTe Nele U
Taga ce Hamehe norpeda OanaHcupama n3Mel)y lBUXOBOT OIMIITET U M0jeAMHAYHOT HanpeTka. OOpa3oBHU CUCTEM
CTaBJba YYCHHMKA y LIEHTAp CHUCTEMa BPEIHOCTH, a HACTABHUK Tpeba l1a YJIOKH BpeMe U KPEaTHBHOCT Kako OU
naeHTHGUKOBao euKcaHe CTpaTeTHje 3a cBe 00pa3oBHE cyOjekre. TeopeTcky, TO je JiaraH 1mocao, ajal TOKOM
paja HACTaBHUIIM MOPAjy Ja MOKaXy HEOIXOJHE KOMITETEHITH]e, Kao U Ja JOHeCy OJJIyKe Koje ca coOOM Hoce
OJITOBOPHOCT.

Kibyune peun: etuka, 00pa3oBame, HACTABHUK, JaPOBUTH.
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DEONTOLOGICAL IMPLICATIONS IN WORK CHILDREN

Despite different approaches and their application in the education of students, the teacher confronts the ethical
dilemmas that can not be avoided, and perhaps not appropriate for the participants solved the educational
process. One of the dilemmas is the Conflict among values, ie. when the teacher is in a position to have to
choose between two options. Also a gifted child comes into conflict with the abilities of other children, and then
there is a need of balancing their overall progress and pojedina¢kog. The education system puts students in the
center of the value system, a teacher needs to show loyalty to the manifold, to invest time and creativity to
identify efiksane strategy for all educational subjects. Theoretically, it is an easy job, but during the work
teachers must demonstrate the necessary competencies, and to make decisions that carry risk.

Keywords: ethics, education, teacher, gifted.

Ap Mapunea Herpy
VYuuresscku paxynrer beorpan
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INEPCOHAJ/IN3AIIUJA YUEIA KAO IPUCTYII Y OBPASOBABY JAPOBUTUX

VY paay ce pazmarpa nporpam HaJapeHUX U TaJCHTOBAaHMX y4eHHKa Miahjux paspesia ocHOBHe mikoje. [Iporpam
YUHU EKJICKTHYKY 30MpPKY TOjeIMHAYHHX W TIEPCOHAIM30BAHHMX MpPOTrpama, OJl KOjUX je CBAaKh CAYUmbCH Y
capajiibll C YYCHHIMMa, IUXOBUM POAMTEIbUMA W YYUTEJbMMA, IITO j€ OCHOBHH LWJb OBOT pajaa. OBakas
MIPUCTYN V JU33jHUpAY W pa3Bojy MporpamMa moryhe je MpUMEHWTH M y JAPYTUM OKOJHOCTHMA, i W Ja
KOPHUCTH Ka0 OCBEXEHe Yy 00pa3oBamy JapOBUTHX U TAICHTOBaHMX. HauMH Ha KOjU OBaj Mporpam 3al0BOJbaBa
XOJIUCTHYKE MOTpede YICHHKa BOIU Ka Behoj mepcoHan3anuju y o0pa3oBamy Ha MilaljeM IIKOJICKOM y3pacTy.
Kbyune peun: nepconaruzayuja yuerna, obpazosarse 0aposumux, Mialiu wKoicKu y3pacm.

Marinel Negru, PhD
Teacher Training Faculty Belgrad

PERSONALIZING LEARNING AS AN ACCES IN THE EDUCATION OF GIFTED

This paper outlines a programme for gifted and talented pupils in lower grades of primary school. The
programme is comprised not of a single solution but as an eclectic collection of individual and
personalisedprogrammes. Each programme is developed in consultation with the pupils, their parents, and
teacher, as this paper will describe. Themodel for programme design and development is replicable in other
settings and serves as a model of good practice in gifted and talented education. The ways in which the
programme meets holistic needs of pupils, in partnership with their families, leads the way to greater
personalisation of learning in lower grades.

Key words: personalizing learning, gifted education, lower grades.

Doc. dr Tanja Nedimovié¢

Visoka skola strukovnih studija za vaspitace
,,Mihailo Palov®, Vrsac

nedimovic.tanja@ gmail.com

ULOGA NASTAVNIKA U RAZVOJU STVARALACKIH SPOSOBNOSTI STUDENATA

Izmenama koje doZivljava visoko obrazovanje, promenila se i funkcija nastavnika i te promene nisu i ne smeju
da budu formalne ve¢ sustinske prirode. Kada se govori o odnosu studenata i nastavnika u visokom obrazovanju,
akcenat treba da bude na razvoju intelektualnih i stvaralackih sposobnosti studenata. Postavlja se pitanje kakva
interakcija na relaciji nastavnik-student omogucava aktivnu saznajnu delatnost studenata i razvoj njihovih
stvaralackih kapaciteta? U ovom podrucju, izdvajaju se dve osnovne celine i to: motivaciono-vrednosne i
operacionalne kompetencije nastavnika. U okviru motivaciono-vrednosnih kompetencija nastavnika, kao bitne
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karakteristike za razvoj stvaralackih sposobnosti studenata izdvajaju se umece da se izlozi nastavni sadrZaj,
zanimljivost, entuzijazam, saradnja, taki¢nost, principijelnost, zahtevnost, drustvenost, predusretljivost, stvaranje
pozitivne klime, prevladavanje pozitivnih emocija, smisao za humor, predusretljivost, iskrenost i Zivotni
optimizam. U okviru operacionalnih kompetencija nastavnika, akcenat se pomera od prenosioca znanja
studentima ka rukovodiocu saznajne delatnosti studenata.

Kljucéne redi: stvaralacke sposobosti, visoko obrazovanje, nastavnik, studenti

Dr Tanja Nedimovi¢
Preschool Teacher Training College “Mihailo Palov”
Vriac

THE ROLE OF TEACHERS IN DEVELOPMENT OF
CREATIVE ABILITIES OF STUDENTS

Along with the changes higher education has undergone, the function of teachers has also changed and these
changes cannot and must not be formal, but essential. In regard to the relationship between students and teachers
within higher education, accent should be put on the development of intellectual and creative abilities of
students. A question has been imposed referring to the kind of interaction on the relation teacher — student which
should enable active cognitive activity of students and development of their creative capacities. Two basic fields
have been identified: motivational-value and operational competencies of teachers. Significant characteristics
within motivational-value competencies of teachers relevant for development of creative abilities of students are
the following: being able to present teaching contents, being interesting, enthusiasm, cooperation, tact, being
principled, demanding, having social skills, helpful, creating positive atmosphere, prevalence of positive
emotions, sense of humour, sincerity and life optimism. Within operational competencies of teachers the focus
has shifted from transfer of knowledge to students towards managing their cognitive activity.

Key words: creative abilities, higher education, teacher, students.
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HEKA IIMTAIbA KBAJIUTETA OBPA30BAIBA JTAPOBUTHX

Uumennna na Hema ommrenpuxsaheHor ojpehema kBanmutera y o00pa3oBamby TOBOPH O PasiudUTHM
KOHIICTITUMA U TIOJIA3HIITHMA, OJHOCHO CXBAaTambHMa, IITA j¢ KBAIHUTET, IITA YUHU CA/P)Ka] KBAIHUTETA, KOjE Cy
ETOBE IMMEH3H]j€e, KaKO CE MOXE MEPHUTH U IITa U3pakasa.

CxBarame KBaJquTeTa 00pa3oBama 3aBUCH O] LIMJbEBa KOjU CE IIOCTaBJbajy 00pa3oBamby, HA OCHOBY KOjUX Ce
TIOCTaBJbAjy cmandapou y BULY BPEIHOCTH Koje Tpeba y oOpa3oBamy JOCTHNN M KOjH ITOMaXy OpraHH30Bamby
KOHKPETHHX Ipolleca M Ha Koje Tpeba YCMEPHUTH NaXmkby Aa OU ce TOCTHUIIIH oApel)eHrn KpUTEepH)yMH.
I'mobGanu3anyja je AoHena yHUPUKAIW]y W CTaHAApAU3aIlMjy, OJHOCHO YjeAHAYaBame, Paad YIOPEIUBOCTH
onpeheHnx KaTeropvja y oOpa3oBamy M YHUTaBUX CHCTeMa oOpa3oBama. TO ce MOCTIKE yBOhHEHEeM HCTUX U
OpojHHX MeXaHHM3aMa KOHTPOJIE KBAaJHTETa HE CaMO Ha HAIMOHAIHOM HEro W HMHTEPHAIL[MOHAIHOM HHBOY.
IMpoluieHa KBamUTETa Ha OCHOBY CTaHAApla W WHIUKATOpAa MOCTUTHYha KOjU Ce MOTY MEpPHUTH, TBPAE HEKH
TEOpeTHYapH, BPEMEHOM BOJie CTEPEOTHUITHOM M jeJHOOOPAa30BHOM HA4YMHY pajia YCMEPEHOM Ka MOCTHU3ambY
ozpeheHor ckopa 1 BUCOKOT pe3yJiTaTa Koju IocTaje CBpXxa 00pa3oBama.

HcroBpemeHO ce rmocTaBiba MUTAkE /1A JIM Ce Ope pe3ynrara (cKkopa) y3uMajy y 003up BPEIHOCTH U KOHTEKCT,
Cy0jeKTUBHOCT U PAa3IMYUTOCT OMTHM 3a KBAJUTET. ¥ TOM KOHTEKCTY, Y OBOM paly aHAJIM3HPaMO KGaiumem
mocturayha napoBUTHX.

Kiby4yne peun: kBaquteT 00pa3oBama, TapOBUTH, CTAHAAPIN, HHIUKATOPH, IIOCTUTHYhA.
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Professor Radmila Nikoli¢, PhD
University of Kragujevac
Teachers' Training Faculty, UZice

SOME ISSUES CONCERNING THE QUALITY EDUCATION OF GIFTED STUDENTS

The fact that there is no universally accepted definition of quality in education, tells of different concepts,
starting points, and opinions on what is quality, what makes quality, what are its dimensions, can it be measured,
and what does quality express.

Understanding of quality education depends on the goals of education, on the basis of which we set standards in
the form of values that should be achieved in education, that help in the organisation of specific processes, and
on which our attention should be focused in order to meet certain criteria.

Globalisation has brought unification and standardisation, in other words, harmonisation for the purpose of
comparability of certain categories in education, and the whole education systems. This is achieved by
introducing numerous and uniform mechanisms of quality control, not only at the national, but at international
level as well. Quality assessment based on standards and quantifiable indicators of achievement, according to
some theoreticians, leads in time to a stereotyped and uniform mode of work, focused on achieving a certain
score and good results, which become a whole purpose of education.

At the same time, there is the question of whether, beside the results (score), values, context, subjectivity and
diversity important for quality are taken into account. In this context, the authors of this paper analyse the quality
of achievement of gifted students.

Key Words: quality of education, gifted students, standards, indicators, achievements.

Polonca Pangr¢ié, profesorica razrednega pouka
OS Cerkvenjak — Vitomarci, Cerkvenjak, Slovenija
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STRATEGLJE POUCEVANJA NADARJENIH UCENCEV ZA 21. STOLETJE

Dolgo ¢asa je glavni predmet poucevanja nadarjenih bilo spodbujanje viSjih miselnih procesov. Pod starim
modelom so miselne spretnosti ucili na abstrakten, teoreticen nacin. TakS$ni modeli kot so npr. Bloomova
taksonomija so bili predstavljeni v upanju, da bodo ucenci lahko prenesli razumevanje in uporabo teh prefinjenih
miselnih modelov iz enega vsebinskega polja na drugo. Nasproti temu, pa nov model povezuje miselne strategije
s prefinjenimi vsebinami, skozi Siroko raznolikost strategij.

V prispevku bomo podrobneje opisali nove modele in strategije poucevanja nadarjenih uc¢encev.

Kljucne besede: poucevanje nadarjenih u€encev, strategije poucevanja nadarjenih u€encev, kurikularni modeli
poucevanja nadarjenih

Polonca Pangr¢ic¢
Primary School Cerkvenjak — Vitomarci
Slovenia

STRATEGIES OF GIFTED STUDENT EDUCATION FOR 21ST CENTURY

For a long time the main object of gifted education was the stimulation of higher mental processes. Under the old
model the thinking skills were often taught in an abstract, theoretical way. Such models as Bloom's taxonomy
were presented with the hopes that the students could transfer their understanding and application of these
sophisticated thinking models, from one content field to another. In contrast, the new model ties thinking
strategies with sophisticated content through a wide variety of strategies.

In this paper we will describe the new models and strategies of gifted student education.

Keywords: gifted students education, strategies of gifted student education, curriculum models of gifted
education
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KVYJITYPA YUEIBA U JAPOBUTHU CTYJAEHTU IPEMA IOUMABY KBAJIUTETA
BUCOKOHIKOJICKOI' OBPA3OBAIBA

KoHrpyeHTHH MOJie)l HOBOBEKOBHOT HAYYHOT CTaBa j€ J1a YOBEK KPO3 pajl UCKa3yje CBOjy CYIITHHY, a, y3 00pOy
1 Jby0aB, TIOKa3yjy ce Y BbeMy U TeMeJbHE IPTE JBYACKOT orcTanka. Jbyacko Oulie mocreBa 10 CBOje CYIITHHE
NpeKo TeMeJbHOI (peHOMeHa BacluTaBamba M 00pa3oBama, ca YMME CE OCTBapyje W CcaMoO pa3yMeBambe
OUBCTBOBama, 11a Cy TO ¥ OCHOBHE KaTeropuje caMopasyMeBama. BpeHOCTH 1 MHTEPECH 3aje/IHHIIE Y CBETCKO-
HCTOPHjCKUM KpeTamiMa Ha Taj HAYWH MPYXkKajy U oapehera cMuciia )KUBOTA TI0jeIMHIIA, CAaunbaBajyhul Ieros
KMBOTHHU TO3MB Kpo3 Jby0aB, Wrpy, KyITHBalMjy M yMmupame. Kynrypa ydema mojpasymeBa W KYJITYpHY
MeJIaroTHjy, jep OHO IITO 3HAMO HHUCMO jOII CAaCBUM U yrmo3Haiu (Xeren), ra meaaronke KaTeroprje KBaauTeTa
3Hama J00HWjajy Ha 3Haudajy, HAPOUUTO Kaja Cy y MHUTAky 3aMHTEPECOBAHM M HaJapeHU CTyAcHTH. KBamutet
00pa3oBama yTOJIUKO HEMOCPEIHO 3aBHCH OJl CIIpOBoheHa KPUTEPHjyMa U3Jarama U yCBajama KYJITUBUCAHUX
MEIaromKuX Kateropuja. HauwmHM 0ONHMKOBama JAPYIITBEHO-UCTOPHJCKOT OHBCTBOBama OTBapajy ce
KaTerOpHUjaTHO ¥ IO IIMPUHHM, U IO AYOUHU, TAKO J]a CBaKy IeHEepallHjy YBOAC Y JYXOBHO-UCTOPH]jCKUA KOHTECKCT
Be3€ MojMa IPUPOJIe U 100pa, opujeHTHITYhH ce Ha ~00jeKTUBHU IyX Y EBETOBOM MCTOPHjCKOM HCIIOJhABAIbY.
Kibyune peun: Konrpyentnu memaromrku moxaenu, ColujaiHe BPeIHOCTH W WHTepecH, J[apoBUTH CTyACHTH,
Kynrypa ydema, KBanuter u KynTuBanuja e1yKaTUBHUX KaTEropwja.

Prof. PhD Aleksandar M. Petrovic

University of Pristina

Philosophical phaculty in a Kosovska Mitrovica
Kosovo-Serbia

CULTURE OF LEARNING AND A GIFTENED STUDENTS IN A CONCEPTUALISATION OF A
QUALITY OF A HI SCHOOL EDUCATION

Congruent model of a newages scientific statement is that the man throw working shows his essence, and with a
love and fighting, shows to him fundamental skizze of his existing. Human being comes into his essence by the
own phainomena of cultivation and education, with what he enriched understanding of the being alone, and by
what they are a fundamental categories of a selfunderstanding. Values and interesses of a community in a world-
historic mouvements, on that way takes the definitions of a sence of live a each single man, makng his colling in
the life throw love, game, cultivation and dieing. Culture of learning means a cultural pedagogy, because that
what we know is not yet exactly knowed (Hegel), with what a paedagogyc categories of a quality of knowing
gives a significance, espetialy when the engifted students are in the question. Quality of a education in that sence
dependes on some way from the realization of a criteria of lections and from the adopting of a cultivated
paedagogic categoryes. The ways of the forming of the social-historical being is there categorically opened in
extension, and by the deepness, on that way to be able to introduce every generation in a mind/historical context
of conception of nature and good, been orientating on a “objective mind" in his historical exponence.

Key words: Congruent paedagogical models, Social values and interests, Engifted students, Culture of learning,
Quality and cultivation of educational categories.

Mpod¢. ap Py:xkuua IerpoBuh
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Bucoka mkosia CTpyKOBHUX CTynIHja 3a BactiuTayde ,,Muxanio [Tanos* Bpmarg
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JAPOBUTOCT U CTBAPAJIAHITBO YYEHUKA U HACTABHHUKA Y ITIPOLHECY OBPA3OBAIBA

Arnctpakt: Y paay ce mojMoBHO onpel)yjy KaTeropuje JapoBUTOCTH M CTBApAaJalliTBa M JOBOJE Y BE3Y Ca YJIOTOM
HACTaBHHMKAa M YYEHHKAa y FLMXOBOM OCTBapemy y o0pa3oBHOM mpoiecy. HaBoje ce M Tymaue paznudurte
¢unozodcke U HaydHE TEOPHje O MAPOBUTOCTH M CTBapasamTBy. McTpaxyjy ce OCHOBHE CITOCOOHOCTH KoOje
HacTaBHUK Tpeba Ja moceayje Kao U MeTojie Koje Tpeba Ja KOPUCTH 3a aJIeKBaTHO MPEMO3HaBakE MOTEHITH]aIa
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YUCHHKA ¥ 32 BbUXOB IEJIOBUT pa3Boj. JlapoBUTOCT Ce HE peyKyje Ha palliOHAITHY HHTEIUTeHIIH]Yy Beh ce cxBaTa
KpO3 KOHTEKCT IIUper AYXOBHOT cajpikaja 3a 4Mjy je WACHTH(UKAIMjy HEONMXOJHa T0jadyaHa CTBapaiadka
CEH3MOMITHOCT HACTaBHHUKA.

VY pany ce u3aBajajy HAaUMHM KOjEMa HACTaBHHUK MOXE Ja TOJCTaKHE JIAPOBUTOCT W CTBapaJladKy €HEpPrHjy
YYCHHKA, Kao IITO Cy: a) apupmManyrja yyhema ka0 OCHOBHOT Ca3HajHOT MOpHBa, 0) yodaBamke U MOTHBHCAHE
PaJ03HANIOCTH Kao I0Opor HadWHa yBohema y Mpoliec KpeaTUBHOT MUIILIbEHA, B) UCKpeHa nmocBeheHoct aery
KOja, YKOJIMKO CBOj€ MPUPOIHO M3BOPUINTE MMa Yy occhamy Jby0aBH MpeMa OHOME IITO CE Pajy, HEIMOCPEIHO
Boau occhamy 3aJ0BOJECTBA W YHYTpAlllbe WCIYEBCHOCTH, T) TOACTUIAKRE Wrpe, Mmamre, (aHTasmje,
MMarvHanuje, Kao HEOIBOJUBHUX CJICMCHATA CTBAapallauKor M3pasa, 1) pa3Boj IMOCMATPAvyKOr Japa Kao
CIOCOOHOCTH HMCTAaHYAHOT YYJIHOT M JyXOBHOT ONaXKama KOJUM CE MOXKE OTKPUTH JIATCHTHA CTBapajayka
eHepruja, )) wsrpahuBame aUCHUIUIIMHOBaHE, IOCICIHE W HUCTPAjHC BOJBE KA0 MOY3JaHOT HAYMHA J1a CE
MOKpPEeHyTa HJgja WM 3alodyeTo JeNo HW3Bemy 10 Kpaja, €) adupMaTHBaH OAHOC TpeMa paxy U HEroBO
yTeMeJbehe Ha YBEpEHmY Aa no0pa W BeluKa Jenia He HacTajy 06e3 BeIMKOT HaIropa, ) HETOBame EJIOKBEHIIH]e
Kao OCHOBE YCIICIIHOT pa3Boja BEUITHHE BepOATHOT KOMYHHIUpakha, 3) jadarke MOPaJHHUX KBaJIUTETa Kao
npetnocTaBke ocehama CHTypHOCTH, (ICKCHOMIHOCTH, €MIaTHje, MOTHBHCama JyXa TOJICpaHIHje H
(bopMupama MO3UTHBHOT KMBOTHOT CTaBa.

KibyuHe peun: 1apoBUTOCT, CTBapallalliTBO, 00pa3oBame, AyX, HHTEIEKT, MOpal

Prof Dr RuZica Petrovi¢
Faculty of Pedagogical Sicences of University in Kragujevac — Jagodina
Preschool Teacher Training College “Mihailo Palov”, Vrsac

GIFTEDNESS AND CREATIVITY OF STUDENTS AND TEACHERS
IN EDUCATION PROCESS

The paper determines the category notions of giftedness and creativity bringing them into relation to the role of
teachers and students in their realization within educational process. Various philosophical and scientific theories
on giftedness and creativity are outlined and explicated. Main abilities a teacher should have are examined, as
well as the methods he or she should use in order to adequately recognize potentials of his/her students and
encourage their comprehensive development. Giftedness is not reduced to rational intelligence; it is rather
understood through the context of broader spiritual contents requiring emphasized creative sensibility of teacher
in order to be identified.

The paper deals with the ways a teacher can encourage giftedness and creative energy of students, like, for
example: a) affirmation of wonder as a basic cognitive urge, b) perception and motivation of curiosity as a good
way of introducing students into the process of creative thinking, c) sincere dedication to work which, if it is
naturally rooted in the feeling of love towards what is being done, immediately leads to the sense of content and
inner fulfilment, d) encouragement of play, imagination, fantasy, as well as inseparable elements of creative
expression, e) development of gift of observation as an ability of refined sensual and spiritual perception
according to which latent creative energy can be revealed, f) nurturing of disciplined, principled and persisting
volition as a reliable way to bring a conceived idea or what has been started to the end, g) affirmative attitude
towards work and it being founded on the belief that good and great deeds cannot be brought to light without
great efforts, h) nurturing of eloquence as the basis of successful development of verbal communication skills, 1)
empowerment of moral qualities as an assumption of the sense of security, flexibility, empathy, motivation of the
spirit of tolerance and forming of positive attitude towards life.

Key words: giftedness, creativity, education, spirit, intellect, morality.
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MEDUKURIKULUM ODGOJA I OBRAZOVANJA DAROVITIH UCENIKA U OSNOVNOJ SKOLI
Ucenici s posebnim potrebama, prema zakonskim odredbama, su ucenici s teSko¢ama u razvoju i daroviti

ucenici. Zakonski okvir (ne)pruza mogucénosti za inkluziju u€enika s posebnim potrebama u osnovnu i srednju
Skolu.
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No, dosadasnji nain potpore darovitim ucenicima unutar Skolskog sustava pokazao je niz nedostataka i
nedorecenosti. Potrebe svih sudionika inkluzije darovitih ucenika (ucenici, roditelji, ucitelji) medusobno su
povezane, ali nedovoljno definirane i uskladene.

Diskutabilan je i nacin pra¢enja razvoja novih generacija darovitih primjenom samo dosadasnjih metoda.
Utvrdivanje potreba svih sudionika inkluzije darovitih potrebno je definirati istraZivanjem.

Ono $to pokazuje dosadasnje iskustvo u radu s darovitima je nedostatak medukurikuluma odgoja i obrazovanja
darovitih u¢enika.

Zelimo otvoriti put k novom dobu aktualizacije pojedinaca posebnih sposobnosti.

Kljucéne rije¢i: daroviti, kurikulum, inkluzija, potrebe

Jelena Portner Pavicevié

I primary school, Varazdin, Croatia

Valerija Vecei-Funda, MA

Primary School Ante Starcevi¢a, Lepoglava, Croatia

INTERCURRICULUM OF GIFTED STUDENT’S EDUCATION IN ELEMENTARY SCHOOL

Students with special needs, according to the legal provisions are students with disabilities and gifted students.
Legal framework (not)provides opportunities for inclusion of students with special needs in elementary and high
school.

However, the current way of support for gifted students within the school system revealed a number of flaws and
ambiguities. The needs of all participants of inclusion of gifted students (students, parents, and teachers) are
interrelated, but not well-defined and coordinated.

Questionable is the way of monitoring the development of new generations of gifted using only previous
methods.

Determining the needs of all participants of inclusion of gifted is necessary to define by research. Previous
experience in working with gifted shows a lack of intercurriculum in education of gifted students.

We want to pave the way toward a new era of actualization of individuals with special abilities.

Keywords: gifted, curriculum, inclusion, needs

Doc. dr Jelena Prtljaga

Visoka Skola strukovnih studija za vaspitace, Vrac
Uciteljski fakultet — Beograd, Nastavno odeljenje u Vrscu
jpivan @sezampro.rs

KVALITET NASTAVE ENGLESKOG JEZIKA I MOGUCNOSTI ZA RAD SA DAROVITIMA

Nije neophodno posebno navoditi razloge zbog kojih potreba za odgovaraju¢om metodikom nastave engleskog
jezika, kao i materijalima za ucenje, nikada nije bila izraZenija. Da bi se na ovu potrebu odgovorilo, pojavila se
itava lepeza novih pristupa i gotovo svi su u skladu sa zahtevom za komunikacijom na engleskom jeziku.
Samim tim, udZbenici koji se najc¢eS¢e koriste za uenje engleskog jezika osmiSljeni su na osnovu
komunikativnog pristupa, odlikuju se izuzetnom metodi¢kom razradeno$¢u i njihova svrha je da, uceci iz njih,
ucenici steknu komunikativnu kompetenciju, ili, jo§ bolje, interkulturnu komunikativnu kompetenciju. Posledica
ovoga je utisak da su savremeni materijali i udZbenici za ufenje engleskog jezika kao stranog, kao i sami
nastavni metodi, doZiveli preobrazaj koji vodi ka funkcionalizmu i neposrednoj upotrebi, suZzavajuéi sam pojam
o jeziku i svodeéi ga na njegov pragmatic¢ki nivo. Stoga se javlja pitanje koje se odnosi na meru do koje je
kvalitet nastave engleskog jezika odgovarajuéi za rad sa lingvisti¢ki darovitim ucenicima, koji iziskuje sadrZaje,
metode i strategije koji se razlikuju od onih koji danas dominiraju. U radu su predstavljeni rezultati analize
materijala i udzbenika za ucenje engleskog jezika koja je sprovedena da bi se utvrdili sadrZaji i aktivnosti
predvideni za rad na Casu koji promovisu divergentno i figurativno misljenje, inovativnost i kreativnost, odnosno
razvijaju lingvisticku darovitost.

Kljucne reci: kvalitet nastave engleskog jezika, materijali za ucenje, lingvisticki daroviti.
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Dr Jelena Prtljaga
Preschool Teacher Training College, Vrsac
Teacher Training Faculty, Belgrade

ENGLISH LANGUAGE TEACHING QUALITY AND POSSIBILITIES FOR WORK WITH THE
GIFTED

The need for an appropriate English language teaching methodology seems as strong as ever. To address this
need, a variety of new approaches have emerged and almost all of them are in accordance with the demand for
communication. The textbooks most frequently used in the English language classrooms are designed according
to communicative approach, they are highly methodologically elaborated and their purpose is for the learners to
acquire communicative competence, or, even better, intercultural communicative competence. As a
consequence, it seems that contemporary English language teaching materials and textbooks, as well as teaching
methods have undergone a shift towards functionalism and immediate use, narrowing the notion of language and
boiling it down to its pragmatic layer. Thus a question has been raised regarding the extent to which the quality
of English language teaching is appropriate for work with linguistically gifted students. Therefore, analysis of
English language learning materials and textbooks published by renowned British publishers has been carried
out in order to detect contents and proposed in-class activities promoting figurative thinking and creativity, and
thus developing linguistic giftedness.

Key words: English language teaching quality, learning materials, linguistically gifted.

Predrag Prtljaga, Visoka Skola strukovnih
studija za vaspitace ,,Mihailo Palov* u Vrscu
jpivan @sezampro.rs

KVALITET OBRAZOVANJA DAROVITIH U KONTEKSTU INFORMATICKOG DRUSTVA

Pre desetak godina, mi$ljenje i odnos prema sve veéem uplivu informatike, komunikacija i elektronike u oblast
obrazovanja polarizovao je ucitelje, nastavnike, profesore: s jedne strane nasli su se oni koji su s velikim, vrlo
Cesto preteranim, odusSevljenjem prihvatali sve novine u ovoj oblasti, dok su s druge strane stajali oni koji su ovu
pojavu doZivljavali gotovo kao posast koja se okomila na proces vaspitanja i obrazovanja, ali i njih li€no.
Intenzitetom kakav nisu beleZile prethodne industrijske revolucije, nastupio je period poznat pod nazivom
informaticka revolucija donoseci sa sobom i pojmove poput: informaticko drustvo, drustvo znanja, celoZivotno
ucenje i sl. koji su podrazumevali jedinstvo informatike i obrazovanja. Navedeni pojmovi blisko su povezani i s
novim/starim pojmom kvalitet obrazovanja, koji je, uslovljen ovim promenama, zahtevao novu, aktuelizovanu
definiciju i odgovarajucu primenu.

U situaciji kada je nemoguce prenebegnuti dominantnu ulogu elektronskih uredjaja, racunara, mobilnih telefona,
tablet uredjaja i interneta u procesu vaspitanja i obrazovanja mladih generacija, treba primetiti i Cestu
prekomernu upotrebu ovih resursa koja dovodi do nezeljenih i negativnih posledica: otudjenosti, zavisnosti
(Fejsbuk, tzv. drustvene mreZe, virtuelne igre i svetovi...), ali i pojavu hroni¢nih oboljenja kao §to su: gojaznost,
deformacije ki¢me i td.

Nakon ovih konstatacija, pojavljuje se dilema: mogu li se, ipak, informacione tehnologije koristiti kao sredstvo
za identifikaciju i rad sa darovitima, pre svega u cilju poboljSanja kvaliteta obrazovanja ovog dela populacije.
Cinjenica da drustvo znanja upravo poéiva na talentovanim pojedincima i njihovim jedinstvenim znanjima i
rezultatima zahteva da se smisleno i sa jasnom namerom informati¢ka tehnologija intenzivno koristi u radu s
darovitima.

Kljuéne redi: daroviti, informatika, kvalitet, obrazovanje.

Predrag Prtljaga
Preschool Teacher Training College “Mihailo Palov”, VrSac

QUALITY OF GIFTED EDUCATION IN THE CONTEXT OF
INFORMATION SOCIETY

Ten years ago, the opinion and attitude towards all the increased influence of informatics, communication and

electronics on the field of education polarized primary and secondary school teachers, professors: on the one
hand, there were those who with great and very often excessive enthusiasm accepted all the novelties in the field,
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on the other, there were those who experienced the phenomenon almost as a plague picking on the process of
upbringing and education, and even on them personally.

With the intensity not seen in previous industrial revolutions, a period set in known as information revolution,
bringing about new terms like: information society, knowledge society, life-long learning, etc. implying the unity
of information technology and education. The stated terms are closely related to the new/old notion of education
quality, which, under the influence of these changes, required new, current definition and suitable
implementation.

In the situation in which it is impossible to ignore the dominant role of electronic devices, computers, mobile
phones, tablet computers and the Internet in the process of upbringing and education of young generations,
frequent excessive use of these resources should also be noticed, since it leads to undesirable and negative
consequences: alienation, addictedness (Facebook, social networks, virtual games and worlds...), as well as the
appearance of chronic diseases, like, for example obesity, spine deformations, etc.

These statements lead to a dilemma: is it possible to use information technologies as a means for identification
and work with the gifted anyway, before all in order to improve education quality of this part of population. The
fact that knowledge society rests on nothing else but talented individuals and their unique knowledge and results
has imposed a demand to meaningfully and with clear intention use information technology intensively in the
work with the gifted.

Key words: the gifted, IT, quality, education.

Snezana Prtljaga
Visoka Skola strukovnih studija za vaspitace ,,Mihailo Palov*, VrSac
prtljaga.snezana @ gmail.com

ULOGA INOVATIVNIH METODA U RADU SA DAROVITIM UCENICIMA

Problem kojeg smo ve¢ odavno svesni, a ti¢e se neadekvatnog pristupa i rada sa darovitim ucenicima, i koji se
ve¢ dugi niz godina pokuSava reSiti, je izbegavanje pukog usvajanja velikog broja Cinjenica i izbegavanje
formalnog savladavanja nastavnog programa. Takodje, problem se proSiruje i ¢estom nekompetentnoséu i
pasivno$¢u nastavnika za promiSljanje i implementiranje novih i drugacijih metoda u radu sa darovitim
ucenicima, §to sve zajedno rezultira nezainteresovanoS¢u i pasivno$¢u ucenika, a posebno darovitih. Odakle
krenuti? Mora se priznati da se u prosveti malo vodi ra€una o pozitivnoj selekciji nastavnickog kadra, te se
postavlja pitanje da li loSe pripremljeni nastavnici imaju svest i sposobnost o unapredjivanju svog rada? Jer, sve
nastavne metode ostaju mrtvo slovo na papiru, ako nemamo nastavnike koji bi ih adekvatno implementirali.
Budu¢i da je ovo zaista jedan kompleksan problem, mora se voditi raCuna o uzimanju u obzir svih ometajucih
faktora (obimnost gradiva, nekompetencija i neispirisanost nastavnika, zastarele metode rada, i sl.). U ovom radu
se ne mozemo baviti svim ometaju¢im faktorima, ve¢ ¢emo se fokusirati na inovativnim metodama, tacnije na
LDL metodi, odnosno metodi ,,u¢enja poucavanjem,, i pokusati da damo mali impuls za inoviranje rada sa
darovitim u€enicima.

Kljuéne reci: daroviti, inovativne metode, LDL metoda

Snezana Prtljaga
Preschool Teacher Training College “Mihailo Palov*

THE ROLE OF INNOVATIVE METHODS IN THE WORK WITH GIFTED STUDENTS

The problem we have been for a long time aware, referring to inadequate approach and work with gifted students
while we have for many years now been trying to solve, is the avoidance of the mere acquisition of excessive
number of facts and avoidance of formal acquisition of a curriculum. At the same time, the problem has spread
to incompetence and passivity of teachers in regard to reflect on and implement novel and different methods with
the gifted students, resulting in disinterestedness and passivity of students, especially gifted ones. Where to make
a start in such circumstances? It has to be admitted that in the field of education little attention has been paid to
positive selection of teaching staff, thus a question is to be raised if badly prepared teachers can have awareness
and ability necessary to improve their own work. It seems that all teaching methods remain only a dead letter on
the paper if there are no teachers who would implement them adequately.

Having in mind that this is a rather complex problem, all the disturbing factors have to be born in mind
(excessiveness of teaching material, incompetence of teachers, lack of inspiration, outdated methods, etc). It goes
beyond the scope of the paper to deal with all the disturbing factors, so the focus will be on innovative methods,
more precisely on LDL method, i.e. the method “learning through learning” and efforts will be made to offer a
modest impulse for innovating work with the gifted students.

Key words: the gifted, innovative methods, LDL method.
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NHINBUAYAJIN30BAHU MOHOJIOT

VY pany je anHanu3upaH HPHUCTYIl Y paay ca JapOBHTHM YYEHHIHMMa y OKBHPY PpEIOBHE HACTaBe, KOjU
noJipa3yMeBa KpaTke BepOajHe M HeBepOajHe MHTEPBEHIMjE Y TOKY YCMEHOTI HM3Jlaramba HaCTaBHUKA KOjUMa ce
N3JIa31 y CYCpeT pa3IMuyUTUM 00pa30BHUM NOTpebama ydeHHKa (HApOYHUTO yYCHHKA ca BUIIMM NOCTHrHyhuMa u
LIMPUM HMHTEpecoBamKMa). Taj MPHCTYN OXHOCH Ce, Ipe CBEera, Ha Ca/Ip>KajHU KBAJUTET BEpOATHHUX MOpYyKa
HacTaBHMKA KOjU ce INpuiarohasa moceOHMM morpebdama yueHnka. CaapikajHOM KBalIHUTeTy npuiaroheH je u
METOJMYKH KBAJIWUTET, OJHOCHO HAUYWH TOBOPHE aKTHBHOCTH M OATOBapajyha Jorndka CTpyKTypa Koja OTKpPHBa
Ca3HajHH MYT y MEPH y KOjOj je YISHUK OBJaZa0 JIOTUIKHUM oOIepalifjaMa W/ MoKasyje MOTEHITHjal 3a BUIIH
HUBO JIaTHX orepainuja. HaBeneHn MpHCTyn yYHWTEJbM M HACTaBHUIM OCHOBHHX mkoma (N = 756) BHUCOKO Cy
BpeanoBanu (M = 4.50), 6e3 o03upa Ha pasnuKe Koje MocToje Mehy ’ruMa y moriey mpocedyHe Ty>KUHE YCMEHOT
n3Jarama, TpopecHoHATHOT cTaTyca (pa3peaHa Wil MpeJMeTHA HACTaBa), 1ojla U PagHOT MCKYCTBa. 3aKJbydak
j€ Da MHINBUAYATN30BAHA MOHOJIOT MOXE Aa 000TaTH AUIAKTHYKH IPUCTYI Y paay ca JapOBUTHUM YUYCHHUINIMA y
pEllOBHO] HACTABH.

Kbyune peun: nHIMBHIYyaIN30BaHH MOHOJIOT/JaPOBUTH YUCHHUIIH/pEIOBHA HAacTaBa

Vera Z. Radovié, assistant professor
University of Belgrade, Teacher Training Faculty

INDIVIDUALIZED MONOLOGUE

In this paper we present and analyze the approach in working with gifted students in the regular classes, which
implies short verbal and non-verbal interventions during the oral presentation by the teacher that she/he used to
meet the diverse educational needs of students (especially students with higher achievements and wider
interests). First of all, this approach relates to the quality of content of teacher verbal messages that adapts to
special needs of gifted students. Quality of the content is in accordance with quality of methodological approach,
way and logical structure of the oral presentation that reveals the cognitive path to the extent that the students
have mastered logic operations and/or they show the potential for a higher level of cognitive operations. This
approach was highly valued (M = 4,50) by elementary school teachers (N = 756), regardless of the differences
among them in terms of the average length of an oral presentation, professional status (lower and upper grades of
primary school), gender and work experience. The conclusion is that individualized monologue can enrich
didactic approach in working with gifted students in the regular classroom.

Key words: individualized monologue/ gifted students/regular classes
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OBPA30OBHE CTPATEI'HJE Y PAY CA JAPOBUTUM YUEHUIIUMA - OBJIMIIU 1
ICUXOJOIKE UMIVIMKALINJE

TpaauimoHaHa MIKOJIA j€ yCMEpeHa Ha YISHHKE MPOCeUHUX crmocoOHocTh. Kako je 3abenexeH jenan peIaTHBHO
JIyT BPEMEHCKH MEepHOJ y KOME je TpaJWIMOHAalaH HACTABHU KOHIENT IOMHHHPAO, Jela H3HAAMPOCEYHUX
CITOCOOHOCTH 3aIl0CTaBJhaHa Cy U OHeMoryhaBaHa y aKTyeJI3alHji CBOjUX T€HETCKUX MOTEHITHjaia U Pa3BOjHUX
noTpeba. Hemocrarak maxkie W CTpYYHOT MPHUCTYIA OBOj MOMYJAIMjH Jelle, TeHeprucao je OpojHe MpomycTe y
Pa3Bojy BUXOBUX KOMIIETEHIIMja. YBOl)emHeM HOBHX HACTaBHUX MOJEIa U 00pa30BHUX MHTEPBEHIINja, JAPOBUTH
YUCHHMIM [00Wjajy IIAHCY 3a HalpeloBameM M yBaKaBambeM, HA HAYMH KOjU je IpuMmepeH y npahemy n
MIOJICTULIAEY BbUXOBOT Pa3Boja U nmocTurayha.

Mehyrum, onpeleHe oOpazoBHE cTpaTerdje TeHEpHUIly U HEKE IICHXOJOIIKE MMIUIMKAIKje Koje MOTy 1a Oyay
penaTUBHO TPajHOT KapakTepa M Koje MOTy Ja o0elieke HUXOB JaJbHU pa3BOjHU IyT. Pa3Boj, HanmpenoBame n
obOpasoBame nere ca BUCOKUM [Q-oM IpoayKyje mcuxosomke edekTe pasInIuTor kapakrepa. Hekn o1 \mux ce
MOTY TIpENo3HaTH Kao HepaBHOMepaH ogHoc m3Mel)y mojenmHux acriekata pas3Boja. VcTo Tako, BHCOK HHBO
KOTHUTHBHOT pasBoja JapOBUTHX Yy4YeHWKa HHUje, Hajuemhe, mnpaheH W COIHjaTHO-EMOIMOHAITHUM
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KOMITETEHIIMjaMa, a CHAKHO ocehambe camoeBallyallyje, He IPeICTaB/ba YBEK MPEIYCIIOB 32 MO3UTHBHY CIHKY O
cebu.

KibyuHe peuu: oOpa3oBHE WHTEPBEHIIMj€, TAPOBUTH YYCHHIIM, IICHXOJIONIKE HMIUIMKAIHje, OOpa3oBHE
cTpareruje

Dr Marija D. Saka¢
Dr Mara KnezZevié¢
Pedagogical Faculty in Sombor, Novi Sad University

EDUCATIONAL STRATEGIES IN THE WORK WITH TALENTED STUDENTS - FORMS AND
PSYCHOLOGICAL IMPLICATIONS

Traditional school is focused on students with average ability. As it has been noted one relatively long period of
time in which the traditional teaching concept was dominated, children with the above average abilities were
neglected and restrained in the actualization of their genetic potential and development needs. The lack of
attention and professional approach to this population of children has generated numerous failures in the
development of their skills. The introduction of new models and educational interventions will be the chance for
talented students for advancement and appreciation in a way which is appropriate for monitoring and
encouraging their development and achievement.

However, certain educational strategies generate some psychological implications that may be relatively
permanent and that may mark students’ further development path. Development, promotion and education of
children with high IQ produce psychological effects with different characteristics. Some of them can be
identified as the uneven relationship between certain aspects of development. Also, a high level of cognitive
development of talented students often is not accompanied by social and emotional competences, and strong
sense of self-evaluation is not always a prerequisite for a positive self-image.

Keywords:educational interventions, talented students, psychological implications of educational strategies
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INEHHOCTHBIN MOTEHIIUAJ HE®OPMAJIN3YEMbBIA KOMIIOHEHTOB OFYUEHHUA:
®UITOCOPCKO-KOMITAPATUBHBINA AHAJIN3

[Ipenmourenre GopMaNTbHBIX CTPATETH OIEHKH KaueCTBa 3HAHWN — KJIACCHYECKUH IeNarormyecKuil Mmoaxom,
OTKa3 OT KOTOPOTO I COBPEMEHHOI0 00pa3oBaHMsI BBITISAAUT yTomueid. OaHaKo B HAIIM JHHU CYIIECTBEHHO
MEHSIOTCS CaMH IIKAJBl OLICHOK. JTO TpeOyeT pa3paObOTKH HOBBIX CTaHJAPTOB, CIIOCOOHBIX, C OJHON CTOPOHEI,
OJIOKMPOBATh HETATHBHBIC TOCIEICTBHS KOMMeEpIHMain3anuu odpaszoBanus. C Ipyroil cTOPOHBI, HEOOXOIUMO
YTOYHEHHEC TOTO0 «MHUHHUMyMa 3HaHUI», 0€3 KOTOpOro IWIDIOMHUPOBAHHBIA CICHHUAIUACT OKAXKETCS
JTUTUTIOMAPOBAaHHBIM HeBexk 0. COOTBETCTBCHHO, CETOMIHS SBHO apTHKYJIMPOBAaH OOIISCTBEHHBIA 3ampoc Ha
MEPEeCMOTP COOTHOWICHHUS (OPMATBHBIX W APUHYUNUATLHO He@OpMAanuzyemvlx KOMIIOHCHTOB OOy4YCHHS,
MPHUHATHIX B «KIACCHYCCKUX» W «HCKJIACCHUCCKUX» O0Opa30BaTENBHBIX MMOAXOAaX. PaHHee BBISBICHHUS,
MoJJIep>KaHe W Pa3BUTHE OJAPEHHOCTH CO CBOEH CTOPOHBI MpEIIojiaraeT YTOYHEHHE POJM M MECTa TaKhX
KOMITOHCHTOB B COBPEMEHHBIX HAIIMOHAIBHBIX CHUCTeMaxX oOpa3zoBaHus. WX CBsI3b C IEHHOCTHBIMH 0OazaMu
HALMOHANIBHBIX KYJIBTYD, - UX «KYJIbTYPHBIMH KOJAaMH», - MO3BOJIET MPOCIEANTh HATHYUE (HYHIAMEHTAIBHBIX
IIEHHOCTeH, O00NamaImuX OnpeAeleHHbIM YHUBepcau3MoM. C MOMOIIBI0  (PHIOCOPCKO-KOMITAPATHBHOTO
aHanmm3a «paboTa» ¢ TAaKUMH IEHHOCTSAMHU TIO3BOJISIET MPOCIEAWTh WX YHHKAJIBHOE TMPOUYTEHHE B KaXKIOU
KyJbTYpE.

KarueBbie cioBa. CoBpeMmeHHas mefaroruka, (Guiaocodus KymbTypbl, KOMIApAaTHBHBI  aHAIN3,
aKCHOJIOTMYECKUI  TOAXO0N, HeQOpManm3yeMble KOMIOHCHTHI OOy4YCHHs, TpaHUNBl  (OpMalTU3aIiH,
COOTHOIICHUE (POPMANBHBIX M HE(POPMATLHBIX KOMIIOHCHTOB B OTIPE/ICIICHUU OTapCHHOCTH.

75



Prof. Dr M.V. Silantjeva
Philosophy Department
MGIMO-University (Moscow, Russia)

NON-FORMALIZABLE COMPONENTS OF EDUCATION AS A SPECIFIC VALUE:
PHILOSOPHICAL AND COMPARATIVE ANALYSIS

Preferred strategies for assessing the quality of formal knowledge - the classic pedagogical approach, the failure
of which to the modern education seems utopian. Nowadays, however, do change significantly the scale of
assessments. This requires the development of new standards that could, on the one hand, to block the negative
effects of the commercialization of education. On the other hand, it is necessary to clarify that "a minimum of
knowledge", without which the graduate will be certified ignoramus. Accordingly, today, clearly articulated
public inquiry to review the relation of formal and non-formalizable principle components of training received in
the "classical" and "non-classical" educational approaches. Early detection, maintenance and development of
talent on the other hand involves the clarification of the role and place of such components in the modern
national education systems. Their relationship with the value bases of national cultures - their "cultural codes" -
allows you to trace the presence of the fundamental values that have a certain universality. With the help of
philosophical and comparative

analysis of the "work" with these values allows us to follow their unique interpretation of each culture.
Keywords. Modern pedagogy, philosophy of culture, comparative analysis, the axiological approach, non-
formalizable components of education, the boundaries of formalization, the correlation of formal and informal
components in the ascertainment of giftedness.

Mpod. np Crana CmusbkoBuh
Yuusep3utetr y Hunry
Yuauresbcku GakynreT y Bpamy
stanas @ucfak.ni.ac.rs

KPEATUBHOCT JAELIE Y CTBAPAIBY JIUTEPAPHUX TEKCTOBA

JlapoBUTO seTe MOXKE HMCIOJBUTH CBOje TaJeHTE Yy je[HOj WIK Buile oOsacTH. Ha OCHOBHOIIKOJICKOM y3pacTy
JTapOBUTOCT C€ TPEro3Haje Ha OCHOBY HEKMX aKTUBHOCTHU Koje ce y onapeleHoj curyanuju nojase. Mehy muma
Tpeba MOMEHYTH INCHXO(QU3MUKY aKTUBHOCT Jelle KOja Ce€ KCIoJbaBa KpO3 pal03HAIOCT, KOHICHTpAIMjy Ha
npoOIieM, TIOKYIIIaj CaMOCTATHOT M3pakaBama, yCKIal)eHOCT HHTepecoBamba, CTATHO Pa3sMHUIILbAbE O 3aJalumMa
KOjH Ta MOTHBHINTY Ha OTKpUBame OApeheHHX 3aKOHHUTOCTH y paay. 3HAYajHO je MPENO3HATH HAINPEIOBaAHEe
JIeTeTa — CTBapaolia ¥ OMOTYNHTH J1a ce KpOo3 aKTUBHOCTH CTBapajlalliTBa MeHha M OOraTH CBOjy MHCA0 U je3HK.
AyTop panma moceOHy naxmy mocBehyje HacTajamy JUTEpapHUX TEKCTOBA MIIAIUX W, KPO3 aHAIM3Y Koja he
00yXBaTUTH HEKOJIMKO MPUMEpPa, YKa3yje Ha CMeUU(pUIHOCTH TEKCTa U UCTHYE YJOTY HACTABHHKA y MpPYKamby
MOJIPIIKE KAKO CE UCKPE AaPOBUTOCTH He OH yracuie.

Kbyune peun: KpeatuBHOCT, Aelia, CTBapaJIaIlTBO, IUTEPAPHU TEKCTOBH.

Prof. Stana Smiljkovi¢, Ph.D.
University in Ni§
Teacher-training faculty in Vranje

CHILDREN’S CREATIVITY IN PRODUCING LITERARY TEXTS

Gifted child may manifest his/her talents in one or many areas. At primary school age giftedness is recognized
according to some activities that appear in a certain situation. We should mention psychophysical activity of
children which is manifested through curiosity, concentrating on a problem, attempt of self- expression,
alignment of interests, constant thinking of the tasks that motivate them to discover certain regularities in work.
It is very important to discover progress of a child-creator and to enable him/her to change himself/herself and to
enrich his/her thought and language through creative activities. The author of the paper pays special attention to
creation of literary texts of young people and by analyzing several examples she points to some specificities of
the text and emphasizes teacher’s role and support in cherishing the germs of giftedness.

Key words: Creativity, children, production, literary texts.
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MLADI U POKRETU
inicijativa Evropske unije kao mogucnost za implementaciju programa za darovite

Drustvene, ekonomske, politicke, tehnoloSke, ekoloSke i globalne promene koje se u savremenom svetu
smenjuju vrtoglavom brzinom, uslovljavaju potrebu da obrazovni sistem bude prilagoden takvim kretanjima.
Lisabonska strategija, usvojena 2000. godine u Evropskoj uniji, postavila je nove kriterijume za vrednovanje i
sticanje znanja.

Postavljeni su ciljevi koji se odnose na sveobuhvatni i odrzivi ekonomski rast, a znanje je apostrofirano kao
vrednost za €iju validizaciju su odgovrni svi nivoi vlasti u drZavnom sistemu.

Kako je obrazovanje u Lisabonskoj strategiji predstavljeno kao jedno od centralnih tema, koncipirano je vise
oblika inicijativa koje treba realizovati.

Mladi u pokretu je naziv jedne od inicijativa €iji je cilj unapredenje efektivnosti Evropskog visokog
obrazovanja.

Ova inicijativa u svom obimnom programu predvida integrisanje i unapredivanje mobilnosti univerzitetskih
istrazivackih programa u koji mogu da budu ukljuceni istraZivaci sa visokoskolskih ustanova drzava koje nisu
Clanice Evropske unije. Cilj ovih inicijativa je stvaranje jedinstvenog obrazovnog programa Evrope, Sto bi
omogucilo uklanjanje prepreka intenzivnijoj saradnji studenata i profesora svih evropskih drzava.

Inicijativa Mladi u pokretu otvara svojim programima mogucnosti za ukljucivanje studenata iz Srbije u
istraZivacke projekte, integrisane programe i druge oblike aktivne i kreativne saradnje.

Kao merilo kvaliteta koje bi opredeljivalo izbor studenata za uces¢e u ovoj inicijativi, postavljene su prvenstveno
kompetencije koje ukljucuju znanje, sposbnosti i vesStine predvidene strategijama u visokom obrazovanju.

Posto su kompetencije jasno definisane kategorije i mogu da se validno kompariraju, u radu je iznet Evropski
okvir klju¢nih kompetencija koje student treba da poseduje kao merilo kvaliteta.

Studenti koji uce brze od drugih, koji mogu da nauceno pretvore u program akcije, i imaju viziju promena uz
sposbnost da se menjaju u skladu sa tom vizijom, mogu da se izdvoje u posebnu kategoriju oznacenu kao
darovitost.

U radu je predstavljena strategija diferenciranja, kao jedan od programa, koja moZe da posluZi kao pokazatelj
posebnih kompeticija koje poseduju daroviti.

Posto strategija diferenciranja postavlja pred visokoskolske ustanove zadatke da koncipiraju aktivnosti koje ¢e ih
promovisati kao inovatore u nekim oblastima obrazovnih strategija, ukljucivanje darovitih studenata u ove
strategije omogucilo bi ustanovi da odgovori novim zahtevima u kvalitetu obrazovanja, a darovitim studentima
bi predstavljala podstrek da svoja postignuca podignu na visi novo.

Strategija diferenciranja, koja podsti¢e inovatorske aktivnosti, motivisala bi darovite studente da svoje ideje
predstave u medunarodnim projektima kao Sto su: ucenje na daljinu /Distance Learning/, programi savremenih
tehnoloSko-obrazovnih modaliteta, programi neformalnog ucenja, istrazivacki i razvojni projekti u okviru
postojecih programa /TEMPUS, ERASMUS, ERASMUS MUNDI, MARI KIRI i drugi/.

Predstavljanjem strategije diferenciranja kao jedog od programa u inicijativi Mladi u pokretetu, ovaj rad
predstavlja jednu od odrednica koja treba da doprinese sveobuhvatnijem sagledavanju novih pravaca
organizacije rada visokoSkolskih ustanova u kontekstu osiguranja novog kvaliteta obrazovanja.

Kljucne reci: kvalitet, evropski obrazovni proctor, strategija diferenciranja, mladi u pokretu
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YOUTH ON THE MOVE
the initiative of the European Union as a possibility for
implementation of program for the gifted

Social, economic, political, technological, ecological and global changes have in contemporary world taken turns
so fast that they have imposed the need for educational system to be adjusted to such movements and shifts.

The Lisbon strategy, adopted by the European Union in 2000, established new criteria for knowledge acquisition
and evaluation. Aims have been defined referring to all-encompassing and sustainable economic growth and
knowledge has been apostrophized as a value for whose validation all levels of government in a state system are
responsible. Since education has been emphasized as one of the central issues by the Lisbon strategy, several
forms of initiatives have been conceived. Youth on the Move is the name of one of the initiatives whose aim
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was to improve effectiveness of European higher education space. In its extensive program the initiative
anticipates integration and mobility improvement of university research programs involving researchers from
higher education institutions from the countries which are not EU members. The aim of these initiatives is to
create a common higher education space in Europe, enabling removal of obstacles to more intensive cooperation
between students and professors from all European countries.

The initiative Youth on the Move has opened up possibilities for participation of students from Serbia in
research projects, integrated programs and other forms of active and creative cooperation. Quality criteria
according to who which students are supposed to be selected for taking part in the initiative refer first of all to
competencies including knowledge, abilities and skills anticipated by higher education strategies.

Having in mind that competencies are clearly defined categories and can be compared in a valid way, the present
paper outlines European framework of key competencies a student should have as a measure of quality. Students
who learn faster than others, who can transform what they have learnt into program of action and have the vision
of changes, along with the ability to change according to this vision, can be classified within a special category
marked as category of gifted.

The paper has presented a differentiation strategy as one of the programs which can serve as an indicator of
unique competencies characteristic for the gifted. Since the strategy of differentiation has imposed tasks upon
higher education institutions to conceive activities which will promote them as innovators in certain fields of
educational strategies, involvement of gifted students in these strategies would provide the institution with the
opportunity to meet new demands in education quality; furthermore, it would be an incentive to gifted students
to raise their achievements to a higher level.

Differentiation strategy which encourages innovative activities would motivate gifted students to present their
ides in international projects, like, for example: distance learning, the programs of modern technological-
educational modalities, informal learning programs, research and developmental projects within existing
programs (Tempus, Erasmus, Erasmus Mundus, Marie Curie, etc).

Presenting differentiation strategy as one of the programs within the initiative Youth on the Move, the paper
emphasizes one of the guidelines which should contribute to more comprehensive consideration of new
directions of work organization of higher education institutions in the contexts of new quality of education.

Key words: quality, European higher education space, differentiation strategy, young on the move.
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SPOSOBNOSTI NADARJENIH ZAPOSLENIH ZA UCENJE

Odkrivanje nadarjenosti se zacne Ze v zgodnji mladosti; nadarjene je treba stimulirati in motivirati v rani
mladosti. Prav tu se zacne spoznavanje nadarjenih in njihovih lastnosti, posebnosti in zahtev. Biti nadarjen,
talentiran, izjemen, naj bi bilo v sodobnem svetu, predvsem pa delovnem okolju najvi§je priznanje, tako reko¢
jamstvo za zvezdni§tvo. Ze seznam lastnosti, ki jih psihologi pripisujejo takim osebam, odseva najbolj iskane
prvine: Zeljo po znanju, visoke standarde, sposobnost opravljanja ve¢ nalog, odli¢en spomin, hitro razumevanje,
sposobnost opazovanja in odkrivanja povezav, ustvarjalnost in inventivnost, kriti¢no in ocenjevalno razmisljanje
ter uporabljanje moci abstrakcije za ugotavljanje povezave med vzrokom in ucinkom. A svet ni vedno prijazen
prostor za nadarjene. Nadarjenost namre¢ vse preveckrat povzroca konflikte posamezniku in v okolju, v katerem
se uci in ustvarja.

Kljuéne besede: nadarjeni odrasli, sposobnosti za ucenje, ucenje
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SKILLS OF GIFTED EMPLOYEES FOR LEARNING

Discovering gift begins at an early age, gifted individuals should be stimulated and motivated at an early age. At
this stage the recognition of gifted individual, their features, characteristic and requirements begins. Being gifted,
talented, exceptional should be, in the modern world and especially in the working environment, the highest
recognition, a guarantee of stardom, so to speak. A list of characteristics, which psychologists attribute to such
people, shows the most requested elements: a thirst for knowledge, high standards, the ability to multi-task, good
memory, quick comprehension, ability to observe and detect connections, creativity and inventiveness, critical
thinking and evaluation, and use of abstract power in order to determine the connection between cause and
effect. But the world is not always a friendly space for the gifted. Gifted all too often face the problem of being
in a conflict with the environment he or she is learning and creating in.

Key words: gifted adults, learning abilities, learning
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LIDERSTVO U OBRAZOVANJU DAROVITIH

U radu se polazi od Cinjenice da liderstvo predstavlja kontroverznu i Cesto zapostavljenu oblast u podrucju
obrazovanja darovitih. Iako se daroviti ucenici Cesto smatraju buduéim liderima na lokalnom, drZavnom,
nacionalnom i internacionalnom nivou, malo se preduzimalo kako bi im se pomoglo da razviju svoj liderski
potencijal. U tom okviru, autori rada razmatraju moguénosti ukljucivanja liderstva u kurikulum za darovite
ucenike, sa namerom da se ponude neke smernice svima onima koji su odgovorni za razvoj liderstva u populaciji
darovitih.

Autori konstatuju da je cilj kultivisanja mladih lidera od klju¢ne vaZnosti, kako za individue, tako i za drustvo u
celini. Zato bi ovaj cilj trebalo da postane sastavni deo Skolskog kurikuluma. Bez svrsishodnih i namernih
pristupa razvoju mladih lidera, samo nekoliko ucenika ¢e verovatno postati oni efikasni, odrasli lideri, a svet ¢e
nastaviti da traga za viSe njih.

Zakljucuje se da postoji mnogo pristupa koji mogu da pripreme darovite ucenike za uloge lidera sa krajnjim
ciljem da svaki daroviti ucenik razume vaznost liderstva, shvati svoj liderski potencijal, usvoji znanje i vestine
potrebne da postane efikasan lider i bude izloZen svim putevima liderskog razvoja u Skolskom okruZenju i van
njega.

Kljuéne redi: liderstvo, darovitost, obrazovanje.
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LEADERSHIP IN EDUCATION OF GIFTED

In this paper the start point is the fact that leadership represents controversial and often neglected area in the
field of education of gifted. Although gifted students are often considered to be future leaders at local, state,
national and international level it is not much done to help them develop their leader potential. Within that
frame, authors of the paper survey the possibilities of including leadership into curriculum for gifted students,
with the intention to offer some guidelines to all who are responsible for development of leadership in gifted
population.

Authors ascertain that the aim of cultivation of young leaders is of key importance both for individuals and
society in general. Thus this aim should become constituent part of school curriculum. Without appropriate and
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deliberate approaches to development of young leaders, only a few students will probably become the efficient,
adult leaders, and the world will continue to search for more of them.

The conclusion is that there are a lot of approaches that can prepare gifted students for leader roles with the
final aim that every gifted student understands the importance of leadership, that understands their leader
potential, acquires knowledge and skills necessary for becoming an efficient leader and being exposed to all
paths of leader development in the school environment and outside.

Key words: leadership, giftedness, education.
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INDIVIDUALIZACIJA NASTAVE KAO PRETPOSTAVKA UNAPREDENJA KVALITETA
VASPITNOOBRAZOVNOG RADA SA DAROVITIM I TALENTOVANIM UCENICIMA

Nastavni proces moZe da bude uspjeS$no individualizovan na viSe nacina, ukljucujuéi tu i obim sadrZaja koji se
prezentuju za odredenu koli¢inu vremena, njihovu sloZenost kao i tempo izlaganja ili instrukcije itd. Osnovu za
individualizaciju ¢ine razumijevanje, uvazavanje i identifikovanje individualnih razlika u sposobnostima i
osobinama li¢nosti medu u¢enicima. Upravo stilovi u¢enja najbolje predstavljaju sustinu tih individualnih razlika
medu ucenicima koji uticu na krajnje ishode i efekte u uc¢enju. Stilovi ucenja se i mogu opisati kao tendencije u
smislu da neki ucenici preferirju ili lakSe uce verbalni materijal, a drugi postizu bolje rezultate u ucenju ako u
tom pocesu ima Sto viSe vizuelnih sadrZaja itd. Bilo bi i suviSe zahtjevo ocekivati od nastavnika da pribavi ili
omoguci za svakog ucenika da koristi svoj preferirani nacin ucenja, tj. onaj nacin ucenja koji najvise odgovora
njegovim sposobnostima i osobinama li¢nosti. Ali, nastavnik moZe u€initi to da bar obezbijedi viSe opcija na
raspolaganje ucenicima. Isto tako, §to nastavnci bolje poznaju sebe, svoje nastavne stilove i stilove ucenja, tim
vise ¢e biti u stanju da objasne Sta se deSava u razredu i zasto. Ako nastavnik uvazava razlike u stilovima ucenja
kod svojih ucenika, onda ¢e i sam proces ucenja imati vece efekte i bolje i kvalitetnije ishode samog procesa
ucenja. Da bi se to postiglo, potrebni su dobro priprmljeni i obrazovani nastavnici. Dobar vaspitnoobrazovni
sistem treba da uvaZava razlike u stilovima ucenja i razlike u sposobnostima i osobinama li¢nosti ucenika, jer
niko od ucenika ne uci isti sadrZaj na isti na€in. Zato svaki nastavnik treba da bude dobro pripremljen i dovoljno
osposobljen da u svom nastavnom radu koristi viSe razli¢itih metoda i materijala kako bi postigao gore navedene
ciljeve za uspjes$niju individualizaciju nastavnog procesa. Sve ovo je jo§ viSe vazno za razvoj sposobnosti u¢enja
i kreativnosti kod darovite i talentovane djece i ucenika.

Kljucéne rije€i: ucenje, nastava, individualizacija, kognitivni stilovi, stilovi u€enja, darovitost, talentovanost,
dodatna nastava, kreativnost
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INDIVIDUALIZATION OF THE TEACHING PROCESS AS A PRESUMPTION IN IMPROVEMING
QUALITY OF EDUCATION GIFTED AND TALENTED CHILDREN AND STUDENTS

The teaching process in our schools today can be successfully individualized in many ways, inluding the
amount od subject matter presented at a time, its complexity, and tempo of instruction. The basis for
individualization is understanding and identifying objectively individual differences among pupils. Learning
styles are individual differences that affect classroom learning. They could be tendeces to learn better from
visual as oposed to verbal materijals and so on. It may be too much to expect the teacher to provide every student
with his or her prefered setting and support for learning. But the teacher can make options available. The more
teachers learn about their own teaching and learning styles, the more they can axplain what happens in the
classroom and why. Once teachers gain an appreciation of the variety of learning styles, they can respect
learning style differences and adapt their teaching styles for different situations. But to achieve all this we need
good and well prepared and educated teachers. A good educational system should respect differences among
students. Nobody does the same things in the same way, so children and students are also different in doing
things differently. So, each teacher should be prepared to use a variety of methods and matrials in order to be
able to achieve these goals in indivilization of the teaching process.

Key words: individualization, learning, teaching, multiplex learning abilities, creativity, learning styles,
cognitive styles, individualization, individual differences, teaching styles
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UTICAJ OBRAZOVNIH STANDARDA NA KVALITET NASTAVE I KOMPETENCLJE DAROVITIH
UCENIKA

Kriticke analize pedagoga i didakti¢ara o dometima i ograni¢enjima obrazovnih standarda su neprestane od
njihovog uvodenja. Posebne stru¢ne analize potrebne su da bi se sagledao doprinos standarda podizanju kvaliteta
nastave u kojoj daroviti ufenici mogu imati optimalne moguénosti za razvoj svojih kompetencija (znanja,
vestina, sistema vrednosti, (meta)sposobnosti). Tendencija da obrazovni standardi sluZe kao referentni okvir za
programiranje, organizovanje i realizovanje procesa poucavanja i ucenja u $koli, i kao osnova za evaluaciju
postignucéa ucenika, zahteva dalje nau¢ne provere njihove opravdanosti u radu sa darovitim ucenicima.

Znacajno je zalaganje da standardi, struktuirani u viSe podrucja, doprinose integralnom pristupu obrazovanju i
tako omogucavaju podizanje kvaliteta nastave. Posebno standardi usmereni na pojedinca (u€enika) mogu
doprineti osnovnom zahtevu savremene nastave — zahtevu za individualizacijom - ¢ime se izlazi u susret
potrebama darovitih ucenika (identifikacija, podsticanje, podrSka, pracenje, briga za napredovanje svakog
pojedinacno, individualizovanje ucenja itd.).

Medutim, pretpostavku da ¢e uvodenje standarda povratno delovati na podizanje kvaliteta nastave, a to dalje
uticati na kvalitet kompetencija svih u¢enika, dovode u pitanje podaci iz prakse. Naime, postavljeni standardi
najceSc¢e postaju ,,orijentiri“ za rad nastavnika, dolazi do preterane kontrole, ograni¢avanja slobode i kreativnosti
nastavnika, Sto je nepovoljno za darovite u¢enike. Osim toga, negativna posledica je Sto kratkotrajno proverljiva
postignuca postaju ciljevi nastave, ¢ime se procesualnost nastave stavlja u drugi plan. Puno je pokazatelja da se
vise brine o efikasnosti Skolskog sistema i rada nastavnika, nego o kvalitetnijem obrazovanju darovitih uc¢enika.
Kljuéne reci: kvalitet nastave, obrazovni standardi, daroviti ucenici.
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THE INFLUENCE OF EDUCATIONAL STANDARDS ON TEACHING QUALITY AND
COMPETENCIES OF GIFTED STUDENTS

Critical analyses of pedagogues and didacticians of the reaches and limitations of educational standards have
been going on since the standards had been introduced. What is needed refers to special professional analyses in
order to consider the contribution of standards to an increase of teaching quality due to which gifted students
could have optimal possibilities for development of their competencies (knowledge, skills, value system,
(meta)abilities). The tendency for educational standards to serve as a referent frame for programming, organizing
and realizing of the process of teaching and learning in school, as well as the grounds for evaluation of students’
achievements, requires further scientific validations in order to become justified in work with gifted students.
The intention is significant for standards, structured into a number of fields, to contribute to integral approach to
education, thus leading to teaching quality increase. This is especially true for the standards oriented towards an
individual (student) which can contribute to the main demand of contemporary teaching — the demand for
individualization meeting the needs of gifted students (identification, encouragement, support, monitoring, care
for advancement of each of them individually, individualization of learning, etc).

However, the data coming from the world of practice raise doubt and bring the assumption into question that
introduction of standards will have influence on teaching quality increase, which will further raise the quality of
competencies of all students. Namely, the established standards have most often become “orienting-points” for
teacher’s work, which is unfavourable for gifted students. Apart from this, negative consequence is that short-
term measurable achievements have become aims of teaching, thus putting the fact that teaching is a process into
the second place. There are many indicators that more attention has been paid to the efficacy of school system
and teacher’s work than to higher quality of education of the gifted.

Key words: teaching quality, educational standards, gifted students.
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BAJKA KAO ITIOACTHUIAJ JAPOBUTHUMA

CBOjUM TIOSTCKMM CBETOM, CHaroM YyMETHHYKE pEYH, JIeNOTOM IOSTCKMX CJIHKa M HEIOHOBJBHBOM
opuruHasHOMNY, YyAecHUM norahajuma, HECBAaKAJAIIBLUM JINKOBUMA, je3UKOM M CTHJIOM, 0ajka, Kako HapoHa
TaKO M ayTOpCKa, CJIHMKa YOBEKa y CBOM OOTaTCTBY IbETOBUX IICUXMYKHX W (HU3HYKHUX OCOOCHOCTH.
HcroBpemeHo, cBojoM x)uBoNMCHOIINY 1 opurnHanHomhy omoryhasa getety 6oraT u IyH J0’KHBJbaj CBETa KOjU
ra OKpyXyje, 3a/I0B0JbaBa HEroBy NOTpeOy 3a CI000JHUM OTKPHBAIKHEM CBETA, CTAJTHOM aKIMjOM, TUHAMHKOM
pamme, anM W pa3BOj TOBOpa, pa3Boj ecTeTckor ocehama, Ooraheme emomuja, TyXOBHO HCIYHCHE
3aJI0BOJECTBOM UNTaba, NCTPAKMBaba M CTBapama Koje MoJpa3yMeBa CTBapajladky HpUcTym Oajun. Y pany he
OUTH peur 0 cTBapalauyKkoM IpUCTYIy Oajun y MutahumM paspeniimMa OCHOBHE LIKOJIE ¥ OPOjHNM IIOJCTHIajUMa 3a
JapoBHTE y CMHCIy LpTama, IeBama, NUCamba, IIIyMe M IPYrux OOJHMKa H3pakaBamba HHIWBHUIYaTHOT
JokKHBJbaja Oajke. Ha KoHKpeTHHM mpuMmepuMa Tokazahemo MOryhHOCTH Koje 0ajka mpyXka y MOJICTHIAmy U
HETOBamby JapOBUTOCTH KO JEIe MPEAIIKOICKOT 1 OCHOBHOIIKOJICKOT y3pacTa.

Kmbyuyne peum: bBajka, cTBapamayky NPHCTYI, NPEIIIKOICKA W OCHOBHOLIKOJICKH Y3pacT, IapOBHTOCT,
TIOJICTHUII].
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FAIRY-TALE AS AN INCENTIVE FOR GIFTED CHILDREN

With its poetic world, with power of the words of art, beauty of poetic images and unrepeatable originality,
miraculous events, unusual characters, with its language and style folk fairy-tale as well as authors’, pictures a
human being with all his psychic and physical features. At the same time, with its vividness and originality it
provides a child with a rich and full experience of the world around him, it fulfills his need to discover the world,
with constant action, dynamics, as well as speech development, development of aesthetical feeling, emotional
enrichment, spiritual fulfillment by the pleasure of reading, research and creation which means creative approach
to a fairy-tale. In this paper the author deals with creative approach to fairy-tale in lower primary grades and
numerous incentives for gifted children in terms of drawing, singing, writing, acting and other forms of
expressing individual experience of a fairy-tale. On concrete examples we will show the possibilities that fairy-
tale offers in stimulating and cherishing giftedness in preschool and primary schoolchildren.

Key words: Fairy-tale, creative approach, preschool and primary school age, giftedness, incentive.
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TEOJIOIIKH JOIMPUHOC KBAJIUTETY OBPA3OBAIBA TAPOBUTUX

Pesume: BacnutHO-00pa30BHU MPOIIEC TPajeé TOKOM YHTABOT YOBEKOBOT KMBOTA M 00yXBaTa CBE CTBapallauke
TOKOBE, IITO HCKJbYYYje jEMHOCTPAHOCT W MOBPIIHOCT HPUCTYNA U pa3yMeBama. 300T Tora je HEOmXOoIHA
MYJITHIUCIMIDIMHAPHA TUHAMUKA Y OCTBApCHY CBUX BACIUTHO-OOpPA30BHHX pernanuja. YBaxkaBajyhu motpely
Pa3NMYUTUX MPHUCTYIA 33/1aTOj TEMH, Y OBOM Pajy ce MPUMapHO 0ABUMO MUTABUMA KOja MOJCTUYY KpeaTHBHE
oaroBope 0 MoryhHOocTHMa CTaBJbaka TEOJIOMIKUX canapikaja y CiIykOy cTBapajiauke MpOrpecHje TapOBUTHX
yueHHKa. Ped je 0 KOHTHHYHPaHOM CTBAapaiallITBY KOj€ C€ CBOJUM MO3UTHBHHUM PE3yJNTaTUMA IPOJIYyKaBa ajbe y
JKUBOT, HACTaBJha C€ W MOCIe oapeleHOr MIKOJICKOT IMUKIyca W NMOOHMjeHHX TUIUIOMa W 3Bama. Ha Taj HauwWH
TIepPHO]] IIKOJIOBamka J00Hja CBOj MyHU W MPaBU CMKCA0, HHje HEIITO CTaBJLEHO Y JPYTH TUIAH WIN 3aKJIOHEHO
LBUIIUM IHJbEM* —  KBAIUTCTHOM paJHOM cHarom“. Paam ce o cTBapajaukoM OCIOCOOJbaBamy |
OCIOCOOJBEHOCTH JIa Ce HETIPECTAaHO Y4YU M CTBApa, a HE O MOJCIH Ha MPUIIPEMHU TepUO]] (BpeMe IIKOJIOBAKkA) U
MPO3UBOJIHU TIEPUOJ Y KOME j¢ 3Hame NOTPeOHO caMO Kao CBEJOYaHCTBO W3 mpornutoctd. Camo Kpos
CaoCTBApEeH-E CBHUX CTBapajayKuX Hamopa. Moryhe je oapxartu 1o0ap KBaJUTET BACIUTHO-00Pa30BHOT MPOIeca y
KOME Ce MPEMo3Hajy ¥ IUHAMHU3Y]Y CBH PA3IMYUTH OOJHIU JapOBUTOCTH. HajmOTIYHUjU TEOIONMIKH JOIPUHOC Y
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CBEMY OBOME TIOKa3yje ce TaKo IITO Ce TAPOBHUTH IMOJCTUIY Ha CTBapajadKy COMUAAPHOCT KPO3 KOjy Ha HajOOJbH
Moryhu HaYWH MPOMOBHIITY CBOjY YCIEITHOCT.
KibyuHe peun: Teosnoruja, J0NPUHOC, KBAJIKUTET, 00pa30Bambe, COMUIAPHOCT

Prof Dr Ljubivoje Stojanovié¢
Preschool Teacher Training College “Mihailo Palov” Vrsac

THEOLOGICAL CONTRIBUTION TO THE QUALITY OF EDUCATION FOR GIFTED STUDENTS

Abstract: The educational and pedagogical process lasts throughout one's life and includes all the creative flow,
which excludes superficiality in approach and understanding. This requires a multidisciplinary dynamics in the
achievement of all the educational relationships. Recognizing the need for different approaches to a given topic,
in this study we primarily engage in questions that encourage creative responses about the possibilities of
putting theological contents in the service of creative improvement of gifted students. It is about a continuous
creativity which in its positive results extend further in life, continues as well after a school cycle and after
obtaining diplomas and degrees. In that way, the period of education receives its full and true meaning, and is
not something put on the back or covered by the "higher purpose" - "high-quality manpower." The issue is about
a creative training and capacity to continually learn and create, rather than the division on the preparatory period
(time of education) and productional period in which knowledge is required only as a testimony of the past. Only
through the accomplishment of all creative effort, it is possible to maintain the good quality of the educational
process in which all the different forms of talents are recognized and supported. The most complete theological
contribution in all of this is shown by the gifted students who are encouraged for creative solidarity through
which they, on the best possible way, promote their success.

Key words: theology, contribution, quality, education, solidarity

Harama Cryp3a-Muauh
Bucoka mkonia CTpyKOBHUX CTynIHja 3a BactiuTayde ,,Muxawnio [Tanos*, Bpmair
natasasturza@gmail.com

CTPYUHO YCABPHIABAILE BACIIUTAYA - TOINPUHOC KBAJIUTETY PAJIA CA
MOTOPHUYKHU JAPOBUTOM JEIIOM

[Mutame yore BacuTaya, jeIHO j& OJ HajBAKHUjUX 32 KBATMTETAH UCXOJ Pajia ca TapOBUTOM JIEIIOM. ¥ MHOTUM
3emMJbaMa ce TpoBojie peopMe o0pa3oBama y HAaMEepH jadama KOMIIETCHIIMja BaCIIUTaua U MOIU3amha KBaTUTeTa
pama ca aenom ca moceOHnM notpedbama (Mehy Koje ce CBpCcTaBajy M Jiena Koja MaHU(ECTYjy CBOje MoceOHOCTH
y mapoBurtocTH). Jla O HAacTaBHUIM OWJIM Yy CTamy Ja MOJpPXKE ONTHMAIHU Pa3Boj TajleHAaTa M KPEaTUBHOCTH
Jietie, HAaOMXOJTHO je N1a HHUXOBO 0a3MuHO 00pa3oBame caapku IMoceOHe TporpaMe O JapOBHTOCTH, Ja Ce
HETMPEeKUIHO CTPYYHO yCaBpIlaBajy y OBOj OOJIACTH y TOKY CBOTa paja, Kao M Ja y Mpakch nMajy MoryhHoct
cnoboaHor n360pa. COCOOHOCT M CIIPEMHOCT 3a IIEJI0KUBOTHO ydUeHe U KOHTHHYHPaH NpodecHOHaIHN Pa3Boj
MIOCTaje jelHa OJ OCHOBHUX KOMIIETCHIMja M MEPWIIO KBajHMTeTa BacrnuTada. Melhyrum, decra je mojaBa ja
MIOJICTUIEj 32 MPO(GECHOHATHYN Pa3Boj A0JIa3H O]l CII0Jba, NPH YEMY CE 3aHEMapyjy BakHa NMUTama: Kako O TOj
NIPOMEHH Pa3MHUIIJbajy CaMU BaclUTa4yH, KakaB je IbHXOB CTaB 0 00pa3oBamy, KaKBe Cy BUXOBE M0Tpede, KeJbe
n Opure? Lluse oBor pasa Ouo je 1a ucnuTa HUBO 3HAYaja MoMMama BacllUTaya Kaja je y nuTamy MoryhHoct
MOJICTUIIAEa U Pajia C MOTOPHYKH JaPOBUTOM JIELIOM Y OKBUPY (DU3NYKOT BacIllUTama, Kao U Y BE3H C IONMambeM
3Hauaja CTPYYHOT YycaBplllaBama y OBOj oOjactu. Pe3ynraTu mokasyjy Ja HWCIUTAaHW BaclUTayd HMajy
MO3UTHBHY CJHMKY O 3Hayajy CTPYYHOI' yCaBpIlaBama 3a paj ca MOTOPHYKH JApOBHUTOM JEHOM, ajH Ja Cy
HEIIOBOJHHO NPHUMPEMJbCHH M HEAKTHBHHU y MOACTHLABY M pa3BUjalby MOTOPHUYKE JAPOBHTOCTH Y BACIHTHO-
00pa3oBHOM pafy. JemaH ol KJbYYHHUX 3aKJbydaka paja je Ja HeyBa)kaBarmbe JUYHE ayTOHOMHUjE BaCIMTaua MOXKe
HEMOBOJHHO YTUIATH HA KBAJIUTET Pajia ca JapOBUTOM JCIIOM.

KibyuHe peun M cHHTarmMe: CTpy4HO yCaBpllaBame, ayTOHOMHja BaClUTa4ya, MOTOPUYKA JaPOBUTOCT

83



Dr Natasa Sturza — Mili¢
Preschool Teacher Training College “Mihailo Palov”
Vrsac

PROFESSIONAL DEVELOPMENT OF PRESCHOOL TEACHERS -
CONTRIBUTION TO QUALITY OF WORK WITH MOTOR GIFTED CHILDREN

The issue of the role of a kindergarten teacher is one of the most important having in mind the outcome of work
with gifted children. There have been educational reforms in many countries in order to empower competencies
of preschool teachers and increase the level of quality of work with children with special needs (with children
manifesting specific features of giftedness among them). If teachers are expected to be able to support optimal
development of talent and creativity of children, it is necessary for their basic education to involve special
programs on giftedness, it is necessary for them to undergo permanent professional in-service development in
the field, as well as to have opportunities of making a free choice in their practice. Ability, i.e. readiness for life-
long learning and permanent professional development has become one of the main competencies and the
measure of quality of a kindergarten teacher. However, it is not a rare case that the incentive for professional
development comes from the outside, while neglecting important issues: how do preschool teachers themselves
feel about this change, what is their attitude towards education, what are their needs, desires and concerns? The
aim of the paper is to examine the standpoints of preschool teachers in regard to the level of importance to
encourage motor giftedness of preschool children and work with them within physical education, as well as their
views on the importance of professional development in this field. The results have shown that the examined
preschool teachers have a positive view on the importance of professional development for work with children
gifted in motor skills; on the other hand, they are not sufficiently prepared and are often inactive when
encouragement and development of motor giftedness in upbringing-educational work is in question. One of the
key conclusions of the paper is that now showing respect for personal autonomy of kindergarten teachers can
have negative influence on the quality of their work with gifted children.

Key words and phrases: professional development, autonomy of preschool teachers, motor giftedness.

Mr Tomislav Suhecki
Visoka Skola strukovnih studija za vaspitace ,,Mihailo Palov*, VrSac
vsvaskatedram @hemo.net

KVALITET OBRAZOVANJA I DAROVITI

U radu se problematizuje pitanje $kolovanih, darovitih slikara, jer danas u Srbiji preko tri hiljade likovnih
umetnika sa zavrSenom akademijom sve slabije izlaZe, sve slabije prodaje svoje radove; u Skolama radi deset,
mozda dvadeset posto njih, ostali su jednostavno nepotrebni, prevazideni. Pet, Sest likovnih akademija u Srbiji
usvojilo je najsavremenije programe po zahtevima postmodernih ideja da darovite mlade ljude osposobe za
umetnic¢ki poziv. Veéina je zavrSila master, ¢ak ima i doktora nauka, ali u drustvu rastue nezaposlenosti,
ekonomskog propadanja i opste depresije, ovi realizovani talentovani ljudi jednostavno daju proizvod koji nam
sve manje treba.

Ovo je primer uspe$nog kvaliteta obrazovanja koji uspesno aktivira likovno daroviti deo ljudi i omoguéava im da
stru¢no realizuju svoju darovitost.

Do sada je ovo bilo akademsko pitanje i veliki uspeh, dobro skolovanje i talentovana nacija. Ali, kad se pokaze
da je to jedan simulakrum, odnosno da stvarnost postaje fatamorgana, onda treba postaviti pitanje: Da li je
kvalitet obrazovanja koliko stru¢no pitanje, toliko i funkcionalno po uc¢esS¢u u razvoju Zivota drustva?

Kljuéne redi: kvalitet, darovitost, drustvo.

Tomislav Suhecki, MA
Preschool Teacher Training College “Mihailo Palov”, VrSac

EDUCATION QUALITY AND THE GIFTED

The paper deals with the problem issue of educated, gifted painters, having in mind that there are more than three
thousand artists who have graduated from the academy in Serbia and who have made increasingly smaller
number of exhibitions, who have soled fewer and fewer paintings, while only 10 or 20 percents of them work in
schools and the rest are simply redundant, outdated. Five or six art academies has adopted most modern curricula
designed according to demands of postmodern ideas in order to educate young people for profession of artists.
Majority of them have obtained a master or even a doctoral degree; however, in the society of increased
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unemployment, economic deterioration and general depression these realized talented people have been simply
offering less and less needed products.

This is an example of high education quality which successfully activates artistically gifted part of population
and provides them with opportunity to professionally realize their giftedness.

Until now this used to be an academic issue, as well as great success, good schooling and talented nation. But
what happens when it turns out that this is a simulacrum, i.e. that reality has become a mirage; in this case a
question should be raised: Is quality of education both professional and functional issue, according to its
participation in development of social life?

Key words: quality, giftedness, society.
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OBRAZOVNI STANDARDI I UNAPREDPIVANJE RADA SA UCENICIMA POTENCIJALNO
DAROVITIM ZA MATEMATIKU U RAZREDNOJ NASTAVI

DonoSenje obrazovnih standarda postignué¢a ima za cilj unapredivanje i povecavanje kvaliteta rada Skole i
nastave. Njihovo uvodenje impliciralo je novi pristup i u pocetnoj nastavi matematike u kojoj su ciljevi i zadaci
nastave operacionalizovani preko klju¢nih kompetencija koje ucenici u toj nastavi treba da postignu. Osim toga,
obrazovni standardi u pocetnoj nastavi matematike treba da podstaknu ucitelje da stvaraju uslove i kreiraju
okruZenje koje je prilagodeno moguénostima ucenika i usmereno na njihov razvoj, kako bi ucenici na kraju
prvog ciklusa obrazovanja posedovali znanja odredenog nivoa kvaliteta. U tom kontekstu autori u radu skrecu
paZznju na ucenike potencijalno darovite za matematiku kako bi ispitali u kojoj meri obrazovni standardi
postignuca doprinose unapredivanju rada sa njima. S tim ciljem organizovali su istraZivanje kako bi ispitali da li
obrazovni standardi, po misljenju ucitelja, doprinose unapredivanju rada sa uc¢enicima potencijalno darovitim za
matematiku, utvrdili stav ucitelja prema planiranju rada sa ovom kategorijom ucenika i ispitali na koji nacin
ucitelji u pocetnoj nastavi matematike stvaraju uslove za rad koji je prilagoden njihovim potrebama i
mogucénostima.

Kljuéne reéi: obrazovni standardi, ucenici potencijalno daroviti za matematiku, ucitelj, pocetna nastava
matematike, matematika.

Krstivoje Spijunovi¢, PhD

University of Kragujevac, Teacher Training Faculty of Uzice
Mirko Deji¢, PhD

University of Belgrade, Teacher Training Faculty of Belgrade
Sanja Marici¢, PhD

University of Kragujevac, Teacher Training Faculty of Uzice

EDUCATIONAL STANDARDS AND IMPROVING WORK WITH POTENTIALLY GIFTED FOR
MATHEMATICS IN CLASS TEACHING

Adoption of educational achievement standards is aimed at improving and increasing the quality of school and
education. Their adoption implicated a new approach in elementary mathematics education, whose objectives
and tasks are operationalised through key competences that students should achieve in this type of education. In
addition, educational standards in elementary mathematics education should encourage teachers to make
conditions and create environment adapted to students' abilities and focused on their development, so the
students could possess knowledge of a certain quality level at the end of the first cycle of education. In this
context, authors draw attention to students potentially gifted for mathematics, in order to investigate the measure
in which the educational achievement standards contribute to the improvement of work with such children. For
this purpose, we organized a research so as to determine whether educational standards, in teachers' opinion,
contribute to the improvement of work with students potentially gifted for mathematics, to establish teachers'
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attitude toward planning the work with this category of students, and to investigate in what way do teachers in
elementary mathematcis education create working conditions adapted to needs and abilities of such children.
Key Words: educational standards, students potentially gifted for mathematics, teacher, elementary mathematics
education, mathematics.

IIpod. ap Ypom B. IllyBakosnh
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JAPOBUTHU N IKOJCKHN CUCTEM

IMocToju mHOWmITBO nedunmMja naposuroctd. b. Dophesuh ykazyje ma ce mom oBuM mnojMoM Hajuemrhe
NoJipa3yMeBajy ,,BUCOKa (CylepHOpHa) IIKOJICKa JOCTHTHyha ¥ 3HAa4YajHO MHTEIEKTYyallHO HCIOJbaBabEe
NojeAnHALA KOJU Cy YOUCHHU WIIM WICHTU(HKOBAHH Kao TapOBHUTH .

VYKoiMKO ToheMo oI OBaKBOI CXBaTama JAPOBHTOCTH, IJIaBHM MNpoOJIEeM KOjH ce OTBapa jecTe MO3UIHja
JApOBUTHX Yy MIKOJICKOM cucteMy. llIkonckm cucteM ce y cBakoj 3emsbu m3rpaljyje y ogHOCY mpema
MpOCEeYHNMa, a He TpeMa JapoBUTHMA. [IpocedHnMa je W mpuiaroheH KBaJMTET 0Opa30Bama KOjU IIKOJICKH
cuctem 06e30ehyje.

C nmpyre cTpaHe, y HallpeIHAM JprKaBaMa MoCToje oceOHe IIKOJIe Koje Cy KpeupaHe Tako Ja 3aJ0BOJbe TIoTpede
napoutux. ¥ CpOuju TakBUX IIKOJA HEMa, a U OHE KOje MOCTOje HHUCY NMPBEHCTBEHO HAMEHECHE JapOBUTHMA,
naKo 300T 3ajarama CBOJUX HAacTaBHHMKA M ljaka IOCTHXKY BPXYHCKE pe3yiTaTe y pagy M KBAJIUTETy HAacTaBe
(anp. Maremarndka TuMHa3uja). Pasmor oBome sexu y HacTojamy /a ce CIIPEUH T3B. ,,eJIUTH3aM ", a y CTBApH
nobujaMo HexeJbeHH edekaT - eramurapu3aMm, HOIITO HHje NPUXBATIFHBO CTAHOBHIITE J1a CE€ Y MME ,,jeJHAKUX
IIaHCH" TapOBUTH CIIpeYaBajy Ja MMajy KBaIUTECTHH]Y HAaCTaBy, IPUMEPEHY lUXOBUM MoryhHOCTHMA.

Kibyune peun: 1apoBuTH, MIKOJICKKA CHCTEM, ITPOCEUHOCT, ,,eJIUTH3aM * vs. eranurapusam, CpOuja.

Uros V. Suvakovic, Ph.D., Associate Professor

University in Pristina with contemporary Head office in Kosovska Mitrovica
Faculty of Philosophy, Department of Sociology

Kosovska Mitrovica (Serbia)

TALENTED AND SCHOOL SYSTEM

There are many definitions of the talent. B. Djordjevic indicates that this idea usually implies “high (superior)
school achievements and significant intellectual manifestation of individuals that are noticed or identified as
talented”.

If we start from such a comprehension of the talent, the main problem that appears is the position of talented in
school system. School system in every country is built in regard to the average, not talented pupils. The quality
of education that school system provides is also adapted to average pupils.

On the other hand, there are special schools in most developed countries that are created to fulfill the needs of
talented. There are no such schools in Serbia, and those that exist are not primarily intended for talented,
although they achieve the top-level results in work and quality of education due to the advocacy of their teachers
and pupils (e.g. Mathematical Grammar School). The reason for this lies in the attempt to prevent so-called
“elitism”, and actually we get an unwanted effect — egalitarianism, since the attitude that on behalf of “equal
chances” talented are prevented to have more qualitative education, suitable for their possibilities, is not
acceptable.

Key words: talented, school system, average, “elitism” vs. egalitarianism, Serbia.
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EKOIIEJATOHIKA 1 EKOMETOJUYKA ITPOCBEREHOCT JAPOBUTUX YYEHHUKA KAO
KOHCTUTYEHT OJAPXKUBOI PA3BOJA

CaBpeMeHE TPOMEHE Y CKOCHCTEMY IUIOJ CY HOBHX CTama KOJHUM CE BHIIC HE 0aBe caMoO MPUPOJIHE HayKe-
ouonoruja, xemuja, husuka, Beh u npymrBeHe Hayke. KomyHHKanmja Koja ce jaBiba u3Mel)y IpyImTBeHHX HayKa
MU eKOJIOTHje W3HCKYyje KOMIUICKCHHje YOuyaBame 4YOBEKOBOI [OHAIAkha IpeMa OKOJHMHHU, BpPEIHOCHHX
OpHjeHTaIja, WCKopHIThaBama TPHPONHUX pecypca. OBakBa KOMYHUKaNMja y ceOM cagpKd EKOJIOIIKH
MPUCTYI 00pa3oBamy, yCMeEpaBame MMaxme Ha JTHHAMUYKE OJHOCE M3Mel)y opraHu3Ma M HEeroBe OKOJHHE, TIe
Cy YOBEK U OKOJIMHA Y y3ajaMHOj HHETPAKIIH]H.

Hamepa HaMm Huje Ouna 1a mpoOaeMaTHIIN eKOJIOoITKe TpocBeheHOCTH KO JAPOBUTHX yUEHHKA Ca CTAHOBHUIIITA
XYMaHHUCTUYKHX TEOpHja MPUCTYIHMO IPOMETESjCKH aMOHWIIMO3HO, HUTU MPOJICTKYIATCKH OpHjeHTHCAHO. LIwb
paia ce oriefa y TOKYIIAjy Ja YKaKeMO Ha BaKHOCTU CKOIEAATOIMIKMX M CKOMETOIUYKHX KOMIICTCHIIH]ja
HACTAaBHUKA ¥ CKOIEIArOIIKA OMHUCMCH-CHOI MAPOBUTOT YYCHHKA, KAO jeJHE OJf HCOJBOJUBHX KOMIOHEHTH
OJIP>KUBOT pa3Boja. XKeenu cMO J1a MPEeJOYNMO MTOMONY KOjUX HACTABHHUX CTpATeTHja U METOJUYKHAX KOpaKa je
Moryhe KOJ IOapOBUTHX YYCHUKA TOACTUIATH TO3HTHUBHE JBYACKEC BPEIHOCTH, KPUTHYKO MHUILBCHE H
CIIPEMHOCT Ha C€KOJIOIIKH )XKUBOTHH CTWI. Takolje, Insb HaM je OMO Ja U3I0KUMO Ha KOju he HAUWH SKOJIOIIKH
npocBelieHH JapoBUTH y4YeHWIM MMaTd Behe IIaHce Ja ce HOoce ca BPEIHOCHO NerpajupaHduM CHUCTEMOM
JAHAIIBUIIE ¥ BPEMEHOM Y KOM IPHPOZAA IIajbe O30MJbHY OIIOMEHY HEXYyMaHOM U €THYKH CYMIbUBOM
MOCTMOJIEPHOM JIPYIITBY.

Kibyune peum: ekosomika mnpocBeheHOCT, MapOBHTH YUYCHHIHM, OJPXKHMBH pa3BOj, EKONEOaroiike |
€KOMETO/INYKE KOMIETEHIIN]je

Danica Veselinov, MA
Preschool Teacher Training College “Mihailo Palov”, VrSac
Ljiljana Kelemen, MA
Preschool Teacher Training College “Mihailo Palov”, VrSac

ECO-PEDAGOGIC AND ECO-TEACHING METHODOLOGY DEDICATION
TO GIFTED STUDENTS AS SUSTAINABLE DEVELOPMENT CONSTITUENT

Contemporary changes in the eco-system are the result of new conditions dealt with not only by natural sciences
— biology, chemistry, physics, but also humanistic sciences. The communication appearing between social
sciences and ecologies requires more complex observation of human behaviour towards environment, value
orientation, exploitation of natural resources. Such a communication contains ecological approach to education,
focusing attention on dynamic relations between an organism and its environment, where a man and his
surrounding are in mutual interaction.

Our intention was to deal with the problem issue of gifted students ecological dedication from the standpoint of
humanistic theories neither in an ambitious Prometheus-like nor in a proletkult manner. The aim of the paper is
to point out the importance of eco-pedagogical and eco-teaching methodological competencies of teachers and
an eco-pedagogically literate gifted student, as one of inseparable components of sustainable development. Our
intention was to show which are teaching strategies and methodological steps according to which it is possible to
encourage positive human values in gifted students, as well as critical thinking and readiness to lead ecological
aware life. Furthermore, we wanted to present the way how ecologically dedicated gifted students will have
greater chances to manage value degraded system of today and the time when nature sends a serious warning to
inhumane and ethically suspicious postmodern society.

Key words: ecological dedication, gifted students, sustainable development, eco-pedagogic and eco-
methodological competencies.

87



Mp I'opan BusiotujeBuh
Bucoka mkosia CTpyKOBHUX CTyIHja 3a BactiuTade ,,Muxanio [Tanos* Bpmarg
gvilotijevic@sbb.rs

YJIOT'A TIPOTPAMA PA3BUJAJYRE HACTABE
Y KBAJIMTETHOM PA1Y CA JAPOBUTUMA

Armncrpakr: Y pajay cy HaBe[lcHa HeKa OCHOBHA 00eJexkja MHTESIUTCHIIH]C U TAPOBUTOCTH U IATH I10]CTUHH
MOJIAIM O YYECTAJIOCTH T0jaBe 00JapeHHX MojeAnHAIa. AYTOPH Ce YTIaBHOM CIIXYy Jla MMa MHOTO 00aipeHe
JieTie, allv J1a Ta KapaKTepPUCTHKA ClIa0W KaKo oJIpacTajy u mpenase u3 mualjux y crapuje paspene. CranaapaHu
IIKOJICKH MIPOTPaMH Cy MperpeKa CTBpaTadkoM pa3Bojy nere. [locToju Bulle BpcTa mporpaMa HaMeHheHUX
JlapoBHTHMA, a Mehy ’rMa HajBaXXKHHje MECTO 3ay3MMa]jy porpaMu pa3Bujajyhe HacTaBe.

KibyuHe peun: 1apoBUTOCT, TPAAUIMOHAIHN HACTABHH POTPaMH, IIOCEOHH MTPOTPaMU 3a HaJapeHe YUeHHKE,
porpaMu pa3Bujajyhe HacTaBe.

Goran Vilotijevi¢, MA
Preschool Teacher Training College “Mihailo Palov”
Vriac

THE ROLE OF DEVELOPING TEACHING PROGRAM IN
QUALITY GIFTED EDUCATION

The paper outlines certain basic features of intelligence and giftedness, offering specific data on frequency of
gifted individual manifestation. The author mostly agrees that there are many gifted children, but that the
characteristics becomes weaker as they grow up and pass from lower to higher primary school grades. Standard
school programs are an obstacle to creative development of children. There are many types of programs for the
gifted, and the most significant place among them belongs to the programs of developing teaching.

Key words: giftedness, traditional teaching programs, special programs for the gifted, developing teaching
programs.
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®EHOMEH «TPETBEW KYJbTYPBI» — TAP WJIHA MPOBJEMA I''TOBAJIU3AIIUN?

«[letu Tperseit kynbTypbl» (JITK) — 3TO netTn dKcmaTpuaHTOB, Y KOTOPBIX (OPMUPYETCS HOBBIA THIT KYJIBTYPHI,
OTIIMYHBIA OT POJHOW KYJNBTYPHI U KyJIbTYpHl cTpaHbl mpeObiBanus. ATK He BiIajgcroT TeM ke KyIbTYPHBIM
KOJIOM, YTO M MX 3apyOC)KHBIC CBEPCTHUKH, U HE MOTYT MOTHOCTHIO WHTETPUPOBATHCS B HOBYIO KYJIBTYPHYIO
cpeny. OnHako, HaxoAschb BHE POAHON KyJNbTYypbl, OHHU VYIYCKAIOT T€ HIOAHCHI, KOTOPBIE SIBISIOTCS
KYJbTYPOJIOTHYECKUM apoJIeM B CUCTEME OIMO3HaBaHUs «CBO—uyxoit». Y JITK xopoiio pa3BUTHI colluaabHbIe
HABBIKH: OOJBIIMHCTBO U3 HUX MOJIMJIMHIBAILHBI, C TOTOBHOCTBIO ITO3HAIOT BCE HOBOE M JICTKO aIalITHPYIOTCA K
WHOMY CTIJIIO JKM3HH. JTO IIOMOTacT MM Pa3BUBATh CIIOCOOHOCTH B 0OpasoBarenbHO#l cpene. Pomurenu JTK
0OBIYHO BBHIOMPAIOT JJISl HUX IIKOJBI C BBICOKHM OOpa30BaTEIHHBIM yYPOBHEM, B TOM UHCIE, MEXIyHAPOIHBIC
IIKOJIBI B paMKax MporpaMM MexIyHapogHOTro OakalaBpHaTa, M3BECTHBIC BEICOKMM KadyeCTBOM O0pa3oBaHHS, B
KOTOPBIX pa3BUBAIOT MBINUICHHE JeTeH, ydaT 1eHuTh 3HaHuA. CooTBeTCTBeHHO, OombmuHCcTBO JITK
MOTHBUPOBAHBI TIOJNyYUTHh BEICIIEE OOpa30BaHHWE, HCIOIB3YS BO3SMOXXHOCTH AaKaJIeMHYECKOW MOOMIBHOCTH.
MHorue 3aTeM paboTaroT B 00IaCTH MEXTyHAPOAHBIX OTHOIICHNH, MEUIIMHEI, 00pa3oBaHusi. EcTe MHEHHE, 9TO
MHUTPAHTH, )KUBYIIHE 32 pyOekoM, HO B CBOEM KYJIBTypHOM aHKJIaBe, — 3T0 HoBas dopma ATK. Omnako m3-3a
KYJBTYPHOTO OKPYXKCHHS y JIETCH MUTPAHTOB BO3HUKAIOT SI3BIKOBBIC MPOOJIEMEI B IIKOJIE, 3TO OTpaXKaeTcs Ha
YCIIEBaEMOCTH, MTOITOMY HX CYHTAIOT HECITOCOOHBIMU. B pe3ynbpTare 00mbmmHCTBO «HOBBIX I TK» mocite mkousr
MoJTy4aeT HU3KoormauynBaemyto padory. JJTK oTnuuaroTcst oT qpyrux CTyIEeHTOB, a UX HAJTHYUE B AyJTUTOPUN —
MPOBEpKa MPEnoaBaTess Ha IPOo(EeCCHOHAIN3M.

KiaroueBnie ciaoBa. Jletu Tperseil kynbpTypsl, ATK, uaeHTUYHOCTD, KyNbTypHBIN KOJ, COLMAJIbHBIE HABBIKH,
Kapbepa.
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Prof Dr E.V. Voevoda
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MGIMO-University (Moscow, Russia)

THIRD CULTURE PHENOMENON - GIFT OR PROBLEM OF GLOBALIZATION?

Third Culture Kids (TCKs) are the children of expatriates who develop a new type of culture, different from both
their mother culture and the host culture. TCKs do not share the same cultural code as their foreign peers and
thus cannot fully integrate into the new culture. At the same time, being torn apart from their mother culture,
they no longer share the cultural intricacies that serve as a password in the cultural identification “friend or foe”
system. TCKs develop acute social skills: the majority of them are multilingual; they eagerly learn anything new
and adapt to new lifestyles. That helps them to develop their abilities in the academic environment. Their parents
usually seek out schools with high academic standards that develop the children’s capacity to analyze, synthesize
and evaluate knowledge. These are often International Schools within the programmes of International
Baccalaureate known for their high quality of education. Consequently, most TCKs are highly motivated to get
university education using the advantages of academic mobility. Many of them build a career in international
relations, medicine, education. Some researchers claim that migrants living abroad but in a sort of a cultural
enclave of their own are the new TCKs. But due to the cultural environment, these children have language
problems that suggest poor abilities. As a result, the majority of ‘new TCKs’ end up in low-paid jobs. A TCK in
the classroom is different from other students and is a challenge for a teacher.

Keywords. Third Culture Kids, TCK, identity, cultural code, social skills, career.

Biljana Vujasin
Visoka $kola strukovnih studija za vaspitace ,,Mihailo Palov*, VrSac
vsvaspedagozi @hemo.net

KOMPETENCIJE NASTAVNIKA I VASPITACA U FUNKCIJI KVALITETNOG OBRAZOVANJA
DAROVITIH

PaZnja autora usmerena je na zakonski okvir u odnosu na potrebe darovitih i njihovih nastavnika i vaspitaca.
Standardima kompetencija za profesiju nastavnika i njihovog profesionalnog razvoja (2011) odredene su
nastavni¢ke kompetencije u odnosu na ciljeve i ishode ucenja, kako bi se ostvarilo uspe$no poucavanje.
Zakonom o osnovama sistema obrazovanja i vaspitanja propisane su mere za unapredivanje kvaliteta nastave i
postavljeni su ciljevi i ishodi u skladu sa vizijom obrazovanja i vaspitanja kao osnove drustva ,,zasnovanog na
znanju®. Naglasak je stavljen na opste kompetencije i razvoj specifi¢nih znanja i vestina, a mi ¢emo se zadrZati
na ulogu nastavnika, definisanu kao pruzanje dodatne podrSke ucenicima iz osetljivih druStvenih grupa,
talentovanim ucenicima i ucenicima sa teSko¢ama u razvoju, da ostvare obrazovne i vaspitne poptencijale u
skladu sa sopstvenim moguénostima.

Cilj je da se sagledaju kompetencije nastavnika koje mogu da obezbede kvalitetno obrazovanje darovitih. Iz ugla
Standarda, znacajno je unapredivanje prakse profesionalnog razvoja nastavnika i vaspitaca od inicijalnog
obrazovanja, uvodenja u posao, licenciranja, stru¢nog usavrSavanja, prac¢enja i vrednovanja rada nastavnika, te
¢e se u tom kontekstu sagledati odgovarajuc¢e kompetencije koje doprinose kvalitetu obrazovanja darovotih.
Kljuéne redi: kompetencije, obrazovanje, kvalitet, daroviti.

Biljana Vujasin
Preschool Teacher Training College “Mihailo Palov”
Vrsac

COMPETENCIES OF TEACHERS AND PRESCHOOL TEACHERS
IN THE FUNCTION OF GIFTED EDUCATION QUALITY

The author of the paper pays attention to the legislative framework and compares it to the needs of the gifted and
their teachers and preschool teachers. Standards of competencies for the profession of teachers and their
professional development (2011) determined teacher competencies in regard to the aims and outcomes of
learning, in order to realize successful teaching. The Law on bases of the system of education and upbringing has
proscribed measures to improve quality of teaching, establishing the aims and outcomes in accordance to the
vision of education and upbringing as social grounds “based on knowledge”. The accent is put on general
competencies and development of specific knowledge and skills, and we will deal with the role of a teacher,
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defined as giving additional support to students from sensitive social groups, talented students and students with
special needs, so that they could reach educational and upbringing potentials according to their own abilities.

The aim of the paper is to consider competencies of teachers which could ensure high quality of gifted education.
From the standpoint of the Standards, it is important to improve the practice of professional development of
teachers and preschool teachers make it go beyond initial education, in-service training, giving licences,
professional development, monitoring and evaluation of teacher’s work; in this context appropriate teacher
competencies will be considered which would contribute to higher quality of education of the gifted.

Key words: competencies, education, quality, the gifted.

Coma Byjun
OIII "2. okTobap", 3pemanuH
sonjavujin @yahoo.com

KBAJIMTET PAJJA CA JAPOBUTHUM YYEHHUIIMMA
Y HUKUM PAZPEJUMA OCHOBHE HIKOJIE

Pax ca yueHnnmma HIKMX paszpela y OCHOBHO] IIKOJIM, Kpo3 00aBe3Hy HacTaBy M3 CBMX HacTaBHHX IpeIMETa,
OTKpHBa JapoBuTe ydeHuke. Kpo3 obOimke m cazapkaje paja y 00aBe3HO] HACTaBH, IMOceOHA MaKkha MOXKE Ce
MOCBETUTH YYCHHIMMa W3HAINpOCedHNX MoryhHocTn y cBuM oOnactuMa pana y HactaBu. OapeheHn HHBO U
KBaJINTET y pajy ca JapOBHUTHM YYCHHIMMa MOXE CE OCTBApUTH U Yy OKBHpPY JOJAaTHE HAcTaBe, Koja HHjE Y
LENUHN TocBeheHa MCKJBYYMBO pajay ca AapOBHUTUM YUYCHHIMMA, alld Yy 3HAYajHOM CETMEHTY peaiu3anuja
JI0JIaTHE HacTaBe MOXKe OWTH OpHjeHTHCaHa M Ha OBy oOyacT. Y OBOM pajay moceOHa maxma rocBeheHa je
KBAJIUTETy paja ca JAPOBUTHM YUYCHHIMMa y OKBHPY pealH3aldje NOJATHE HAcTaBe MAaTeMaTHKE y HIDKHM
paspeanma. JemaH o HauMHA Ja ce Paj ca JapOBHTHM y4EHHIMa y JIOJAaTHO] HACTaBH MAaTEMaTHKE YYMHH
e(pHKaCHUjUM, HEOIIXOJHO j€ MHIMBHAYaIN30BaTH paj] ca CBUM YUYEHHIMMA, IITO MOAPa3yMeBa Ja IOJa3UIITe 3a
IUXOBY MHCAOHY aKTHBHM3alHWjy Tpeba ma Oymy KOTHHTHBHA CBOjCTBAa KOjUMa pPAacIONaxy, IITO Ce OJHOCH Ha
KOTHUTHBHE CIIOCOOHOCTH U BEIITHHE, IPETXOAHO CTeYEHa 3Hamka U II0jMOBE, Pa3BHjeHa HHTEPECOBaba 1 APYTO.
Kwyune peuu: mmahu paspeau, ZapoBUTH YYCHHIM, NOAATHA HAacTaBa MaTEeMaTHKE, WHIMBUAyalu3aldja y
HaCTaBH.

Sonja Vujin
Primary School “2. oktobar”, Zrenjanin

QUALITY OF WORK WITH GIFTED STUDENTS
IN LOWER GRADES OF PRIMARY SCHOOL

Working with students in lower grades in elementary school, through the teaching of all subjects, reveals the
gifted. Through the forms and contents of the regular teaching, special attention can be given to students with
above average opportunities in all areas of work in teaching. Certain level and quality of work with gifted
students can be achieved in the additional teaching, which is not entirely dedicated to work exclusively with
gifted students, but a significant segment of the realization of additional teaching can be focused on this area. In
this paper, special attention is paid to the quality of work with gifted students in the realization of additional
teaching of mathematics in the lower grades. In order to work with gifted students in the additional teaching of
mathematics more effectively, it is necessary to individualize work with all students, which means that the
starting point for their thoughtful activization should be their cognitive properties, which refers to cognitive
abilities and skills previously knowledge and concepts, developed interest and so on.

Keywords: lower grades, gifted students, additional teaching of mathematics, individualization of teaching.

Mpod. np 3aarko HKoraes, PekTop
Vuusepsutetor CB Knmument Oxpuncku —burona
zlatko.zoglev @uklo.edu.mk

KOMYHUKAIIUCKUTE KOMIIEHIINU HA HACTABHUIIMTE KAKO JETEPMNHAHTA 3A
KBAJIMTETHO OBPA30BAHUE HA HAJJAPEHUTE U TAJIEHTUPAHUTE

KomyHukamnmjara xkako JUHAMHYKA HWHTEPAKIMCKH MpPOIEC Ha pa3MEHAa Ha Pa3sHH BepOalHM W HEBepOaTHH
IOpakd  IPETCTaByBa YHUBEp3aJeH U Hen30OeKeH ImianetapeH peHoMeH. TpynoT ro akTyeiam3upa MpamiameTo
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3a KBAJUTETOT, MHTEH3UTETOT M JMHAMUKATa HA KOMYHHKalMja Koja ce peaiM3upa BO BOCIUTHO-OOPa30BHUOT
MpoIieC M BO TOj KOHTEKCT MHTEPAKIIMCKUTE OJHOCH co HamapeHnTe . Crenn(pUYHHOT CKION Ha OCOOMHHM Ha
HallApPEHHUTE W TaJCHTUpaHUTe Oapa O/ HACTABHHOT KaJap U COOJBETHU KOMYHHKALMCKH KOMIIETEHIIMH KO Ce
cneuupUIHN 32 HAJapeHUTE M TaleHTupaHute ydeHui. Ox THe TPUYUHA BO (OKYCOT Ha TPYHOT Cce
KOMYHHKAIIMCKATE KOMIETEHIMH Ha HACTABHHUIIMNTE KaKO HEONXOACH YCJOB 3a KBAJIUTETHO OOpa3oBaHUE U
HHUBHOTO 110JI00pYBambe U ycoBpllyBame. [loceOeH aklleHT ce cTaBa Ha HeBepOaJIHUTE KOMYHUKAIMCKU pelaluu
KOU TU JCKOJUPAaT M Ha COOJBCTCH HAYMH TH EMHUTYBAaT BO OKOJMHATA TIOCCOHO BO PENAIIMHUTE CO HACTABHHOT
kamap. Ha kpajoT  BO TpymOT ce MpecTaByBaaT  CMIIMPHCKA CO3HAaHWja BO BpPCKAa CO pa3InIHH
WHUCTUTYIIMOHAIHA W WHHUIBUAYAJIHM KOMYHHKAIINCKH OJHOCH BO OIIITHHA bWUTONa W HUBHUTE
Crenu(GUIHOCTH.

Kiy4yHu 300poBH: KOMYHUKAIM]ja, KBAIUTCTHO 0Opa30BaHUE, HATAPCHH U TAJICHTPAaHU

Prof. Dr Zlatko Zoglev, Rector
University of St Kliment Ohridski — Bitola

THE TEACHER'S COMMUNICATION COMPETENCES AS A DETERMINANT FOR QUALITY
EDUCATION FOR THE GIFTED AND TALENTED

Communication as a dynamic interactive process of exchaning of various verbal and nonverbal message is
universal and inevitable planetary phenomenon. This paper is working the issue of quality, intensity and
dynamics of communication that are implemented in the educational process in the context of interactive
relationships with the gifted and talented. The specific part of the characteristics of gifted and talented teaching
staff requires adequate communicating competencies specific to gifted and talented students. Because of that, in
the focus of this labor are communication competencies of teachers as a necessary condition for quality
education and their improvement and development. Special emphasis is placed on non-verbal communication
relations that decode and properly transmit them around especially in the relations with teachers. Finally the
paper work is representing an empirical knowledge about various institutional, individual communication and
relationships in the municipality of Bitola and their specificities.

Key words: communication, quality education, gifted and talented
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